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Abstract

Vocabulary development is a crucial component of learning a foreign language. Hence,
teachers’ knowledge of the optimal instructional practices for teaching vocabulary is of prime
importance. The aim of the current paper isto (a) examine the effectiveness of teaching
vocabulary learning strategies on improving Kurdish EFL students’ vocabulary (b) find out
the extent to which teaching vocabulary learning strategies improves students’ vocabulary. To
achieve these aims a quasi-experimental design was used. Eighty (80) second year students
selected at college of Basic Education/ Salahddin University for the study. The participants
took a Vocabulary Level Test (VLT) to measure their vocabulary knowledge and a pre-
posttest, which were designed by the researcher depending on the students’ scores in VLT. In
this study, the researcher used paired samples t-test to analyze the collected data. Based on
the results, it was found out that there is a significant difference between the students’
outcomes after introducing the VLS. The vocabulary performance level of the experimental
group participants increased significantly at the end of the vocabulary training course.
However, the control group had a slight improvement in the posttest. These strategies are
recommended as reading comprehension and vocabularies teaching techniques based on the
findings of the current study.

Keywords: Teaching, Vocabulary Learning Strategies, and EFL Learners.

1.Introduction

The core of language development in the language system is vocabulary. Without studying
vocabulary which is the building block of language, no language can be learnt. Many
academics have shown how a deficiency in vocabulary obstructs everyday communication.
Furthermore, for reading comprehension, vocabulary understanding is crucial. To
communicate effectively in a foreign language, students and teachers need acquire and use a
sufficient quantity of words, as well as be aware of how to use them appropriately. There are
many approaches to define the term ‘vocabulary’. According to Ur (1998, P.60), terms that
we attempt to teach in a foreign language are referred to as vocabulary. A new vocabulary
term, however, can be made up of two or three words to convey a single thought, as in the
cases of the post office and mother-in-law. A helpful convention is to discuss vocabulary in
order to address all such situations “items” instead of "words". Additionally, Burns (1999)
defines vocabulary as the collection of words that a person, a class, or a profession uses.
Coady and Huckin (1995) consider vocabulary as crucial to the learning of a typical language.
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Kurdish students frequently have difficulty in learning English vocabulary. The students still
struggle, and they often see foreign words as the first challenge to overcome despite extensive
usage of the language in their daily life. This could be as a result of the fact that vocabulary
has been recognized as being crucial to language use and that learners' struggles learning
other languages were caused by their lack of vocabulary knowledge (Asgari and Mustapha,
2011). Among the important challenges in English language acquisition that have been taken
into consideration during the past few decades are vocabulary learning techniques, or VLSs.
Learning English as Foreign language (EFL) students sometimes criticize their inability to
recall memorized vocabularies. Numerous researches in the area of vocabulary learning have
been conducted in an effort to offer suggestions for solutions to this issue or even to deliver
some helpful instructions to both students and teachers in this regard (VL). Students employ a
variety of techniques to pick up new vocabulary words, but they don't seem to have a clear
understanding of which strategies to use and which to avoid.

Therefore, the purpose of the current study is to investigate the effect of vocabulary learning
strategies on students’ vocabulary development, and the extent to which teaching vocabulary
learning strategies improve their vocabulary. The study was carried out to find answers to the
following research questions:

1- Is there any significant difference in the students’ performance after introducing the
vocabulary learning strategies through reading skill?

2- To what extent does VLS course improve Kurdish EFL students’ vocabulary?

1.1 Significance of the Study

Learning new terms and memorizing a large amount of vocabulary to utilize later on have
always been challenging for both groups of EFL and ESL learners. Learners experiment
extensively and employs a wide range of vocabulary acquisition strategies. No one can
memorize every word in a language, and even native English speakers can never master
learning every word in the English language. On the other hand, not all language learners find
it simple to learn and understand the meanings of new words, to memorize them and recall
them when they want, to use them in the right context, or to increase their vocabulary size
(Nyikos and Fan, 2007). However, learners should be aware of the best learning methods for
them, as these methods can speed up their understanding and learning as well as help them
learn as many useful words as possible. Thus, this study has a significance in the field of
English vocabulary learning. It provides a wide investigation of the types of vocabulary
learning strategies used by EFL students at college of Basic Education. Up to the researcher’s
knowledge, there are no empirical researches on VVLSs are used with EFL Kurdish students.

2. Literature Review

Any language system must include vocabulary as a necessary component, and vocabulary
knowledge is essential for both language comprehension and production. Few studies suggest
that teaching vocabulary might be challenging, since some teachers are unsure of optimal
practices in the classroom and occasionally are unsure of how to begin putting an instructional
emphasis on vocabulary learning (Berne & Blachowicz, 2008). The idea that students should
be equipped with a variety of ways to learn vocabulary as well as to acquire unfamiliar terms
to promote vocabulary growth and reading comprehension is based on the significance of
strategies for understanding the meaning of unknown words. In other words, students who
have a larger vocabulary size are more likely to understand the majority of the words in a text
and to comprehend it better (Wright and Cervetti, 2016). The goal of these strategies is to
provide students with the skills necessary to comprehend the meanings of new words, procure
a greater number of words, and effectively use those words in communication (Thornbury,
2002). Due to its significance in language learning strategies, VLS should be used, and both
teachers and students should be aware of this. A foreign language vocabulary is a crucial
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component of language learning. Since vocabulary is made up of words of a language,
learners cannot master the language without knowing the vocabulary. As stated by Rubin and
Thompson (1994), since one cannot speak, understand, read, or write in a foreign language
without a large vocabulary, acquiring vocabulary is a key factor to comprehend a foreign
language. Having a large vocabulary is vital for properly using a foreign language and
vocabulary shortage hinders students to use any structure or functions they may have
mastered for better communication (Nunan, 1991). It implies that vocabulary-challenged
students may struggle to clearly express themselves. Due to the issues mentioned above, it is
essential to embrace VLS in the classrooms to improve students in learning vocabulary more
efficaciously.

2.1 Vocabulary Learning Strategies

Vocabulary learning strategies are any method or collection of learning behaviors that
language learners employ to comprehend a new word's meaning, refresh their memory of
recently taught terms, and increase their vocabulary are referred to as vocabulary learning
strategies (Intaraprasert, 2004, P. 53). When EFL students acquire new words that they come
across, they will forget or might not be able to utilize it later on. After some time, the word
eventually becomes a part of their active vocabulary when they utilize it in speech or writing
i.e., productive skills (Baker and Westrup 2000).

VLSs is used to refer to the deliberate activities, actions, or mental processes that learners
adopt, more or less consciously, to help vocabulary learning. These steps guide interventions
intended to improve vocabulary in the target language. VLS is strongly linked to successful
vocabulary learning. Success entails improving the learning process' efficiency,
independence, and adaptability to new circumstances. The classifications of vocabulary
learning strategies given by various studies show that there are a broad variety of unique
vocabulary learning processes.

2.1.1 The Taxonomies of Vocabulary Learning strategies

Various scholars have categorized vocabulary learning strategies in a variety of ways. One of
these categorizations is a description of Schmitt's (1997) strategy taxonomy. This research
followed Schmitt’s taxonomy which is known as the best and most complete taxonomies of
vocabulary learning techniques since it is compiled from different taxonomies. Schmitt’s
(1997) taxonomy of VLS is based on Oxford’s (1990) division of language learning strategies
into direct (memory, cognitive, and compensation) and indirect (metacognitive, affective, and
social) strategies. Schmitt added a new category, determination techniques, to account for
situations in which the meanings of new words are discovered on one's own. He did, however,
move some of the strategies to other groups while excluding emotive and compensatory
strategies as categories. Schmitt’s taxonomy is classified into 5 strategies; determination,
social, memory, cognitive and metacognitive.

VLS
discovery consolidation
determination social memory cognitive | |metacognitive
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Figure 1. Schmitt's Taxonomy of Vocabulary Learning Strategies (1997, pp. 205-210)

The taxonomy of Schmitt is two-dimensional. The second dimension reflects the many
procedures required to determine the usage and meaning of new words (discovery techniques)
as well as how memory is organized for later use (consolidation strategies) was borrowed
from (Nation, 2001).

Determination Strategy (belong into Discovery category): Students use this strategy to
figure out a new word's meaning on their own without the aid of a dictionary.

Social Strategy (belong into both Discovery and Consolidation category): Students utilize
this strategy to comprehend a word "by questioning a capable person”

Memory Strategy (belong into Consolidation category): This strategy is used by students
to connect their prior knowledge with the previous one.

Cognitive Strategy (belong into Consolidation category): This strategy is used to interpret
interprets or modify the target language words,

Metacognitive strategies (belong into Consolidation category): are used to make decisions
about organizing, monitoring, or assessing the most effective study methods and provide a
conscious picture of the learning process.

3. Research Methodology

3.1 Participants

The current study was carried out in Fall semester of the academic year 2021-2022. It lasted
for 16 weeks. The participants were second year students at college of Basic Education from
Salahaddin University. Additionally, the participants were Kurdish EFL student, including
males and females. The researcher chose all the students (80) in the second grade. The
students’ ages were between (19-21). Most of the students who participated in the current
study began their English learning at the first grade and had learnt English as a foreign
language for 14 years.

3.2 Research Design and Procedures

The current study adopted an experimental study. The researcher informed the participants of
the study about the goal, value, and usage of each of these strategies. Additionally, the
researcher instructed them to use and access to the techniques of the strategies as well as the
skills of the reading.

3.3 Data Collection

3.3.1 Data Collection Tools
Vocabulary Level Test, Pre-test, and posttest were used as the two data collection tools.

3.3.1.1Vocabulary Level Test

VLT was administered because it is practical, affordable, and simple to use and understand
the test (Schmitt, N. et al, 2011). The three components of the respondents’ English
vocabulary knowledge are assessed using the Vocabulary Levels Test, which comprises of
three different questions about vocabulary examinations. The three various vocabulary tests
are as follows:

1. Word Associates Test (WAT) (Read, 1998);

2. The word Frequency Level (Schmitt and Claphan 2001);

3. Phrasal expressions List (Martinez & Schmitt 2012);

The test consisted of three questions; each question included 10-items which was taken from
the above VLT. The VLT was conducted in order to test students’ vocabulary knowledge, to
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assign students into experimental and control group, as well as to design the pre-posttests
according to their results in VLT

3.3.1.2 The Pre and Post Tests

Pre-tests were given at the beginning of the semester, as specified, and post-tests were given
at its conclusion (before and after the 20 weeks of teaching). The pre and post-tests were
constructed to assess university students’ vocabulary through reading skill. Slight
modifications were made to the content of the test content. Both examinations evaluated the
participants' vocabulary through reading comprehension.

3.4 The Framework of Teaching

This study incorporated vocabulary learning strategy instruction into language classes using
Schmitt's (1997) taxonomy of vocabulary learning strategies. The strategy components in
Schmitt's framework are divided into five groups: determination, social (discovery and
consolidation), memory, cognitive, and metacognitive.

The experimental group was assigned to the vocabulary training following the
aforementioned strategies. Prior to the experiment, the students were informed about the aim
and the procedures of the experiment. The participants used vocabulary learning techniques
under the direction of the instructor. Each strategy was explained in great detail, along with
when, why, and how to employ it. Following that, each participant completed his/her own
copy of the tasks. The participants were given numerous chances to learn about strategy use,
both individually and in groups. The purpose of these practice sessions were to make the
participants familiar with the tactics, assist them in using them more effectively, and enable
them to assess and choose the tactics that were most successful for them.

The researcher followed “Active Skill for Reading” as the main textbook for teaching
vocabulary through reading skill. The book introduces vocabulary-learning methods that
might aid students in associating and remembering words, including how to group words,
forming new words using mind mapping, learning affixes and roots, coming up with
sentences utilizing the words, and producing pictures that correspond to the words. The aim,
importance, and application of each of these tactics were explained to the students. Through
class activities and assignments, the instructor assisted the participants in accessing and using
other methods indicated in Schmitt's (1997) taxonomy in addition to those described in the
textbook.

3. 5 Data Analysis
The current study was undertaken to investigate the effectiveness of employing VLS course in
EFL classes at university level and in order to answer the two research questions: is there any
significant difference in the students’ performance after introducing the vocabulary learning
strategies through reading skill? and to what extent does VLS course improve Kurdish EFL
students’ vocabulary?
To answer the first research question; tests that offered a comparison of reading
comprehension before and after participants received instruction in vocabulary learning
strategies were found for this section of the analysis. The mean score of the students’ results
on the pre- and post-administration of the reading skill test were compared to investigate
whether the students in the experimental group improved their vocabulary after receiving the
treatment through VLS course.
The mean scores of Ex. Gr (Experimental group) students’ achievement in the pre and post
tests are compared. A t-test for both scores is utilized in order to test whether or not the
difference is significant.

Table 1. Paired Samples Statistics of EXG on the Pre and Post-test
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Experimental group N Mean Std. Dev. T. test P-value
Pre-Test Ex. Group 40 56.7 18.1
-2.45 0.02
Post-Test Ex. Group 40 66.6 15.2

The following figure illustrates the achievement of experimental group in both tests. The
results are the students’ achievements before and after the treatment of the VLS. They show
that the vocabulary performance level of the EXG participants increased significantly at the
end of the vocabulary training course.

Pre and post test scores of experimental group

100
Il

80
Il

60
Il

40

20
Il

Pre-Test Post-Test

Figure 2 EXG Total Achievements in the Pre- and Post- test

According to the aforementioned data (Table 1), there are variations between the pre- and
post-test mean scores for the EXGs' performance. On the post-test, the mean score of the
EXG students increased from 66.6 with a standard deviation of 15.2 from a mean score of
56.7 with a standard deviation of 18.1 on the pre-test.

The results obtained from the reading comprehension tests show that there is a significant
difference between the vocabulary achievement after the 16 weeks of training sessions, due to
the method of assessment at a = 0.05 (P-value= 0.02). The results indicate that the mean rank
of the EXG in the post-test is higher than their mean scores in the pre —test group. Since the
application of vocabulary learning strategy training program is statistically significant for the
benefit of the experimental group. Hence, it can be concluded that there is a highly significant
difference in the experimental group’s performance in the reading comprehension test before
and after the treatment, thus there is also a significant difference in students’ performance
after introducing the vocabulary learning strategies through reading skill

In the table (2) below; The reading comprehension test results of experimental (EG) groups
that had received vocabulary learning strategy teaching is compared with the reading
comprehension test results of control group (CG):

Table 2. Participants’ (CG &EXG) Total’ Achievement on the Reading Comprehension
Test

TYPE N Mean Std. Err. T. test P-value
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. EG 40 56.7 3.3

P cG 40 48.4 3.2

Achievement EG 40 66.6 25
in the post- 3.905 0.0002

test CG 40 53.3 2.3

According to the results presented, the experimental group have done much better on the post-
test reading comprehension test than the control group, in which a control and experimental
groups are compared. Additionally, the experimental group that received instruction in
vocabulary learning strategies showed greater test performance when compared to their pre-
test reading comprehension test scores, while the control group have shown only a slight
improvement in their post-test scores when compared to their pre-test scores. If we compare
the mean scores of both groups in the pre-tests, it indicates that there is a slight difference
between them. The outcome demonstrates that there are no noticeable disparities in their
levels, which is a strong indication that there was no bias in the process of allocating students
to the two groups. Additionally, it confirms that any improvement in the EXG's vocabulary
ability that has been noticed is a direct result of the experiment's success and is not due to the
high level of ExG’s students. The results show a substantial difference in the mean ExG post-
test score in favor of the VLS instruction that the EXG were exposed to during the experiment,
with a statistical difference between the EXG and CG students' mean scores in their post-tests
with a P- value of 0.0002. In other words, the fact that the ExG's post-test mean score
increased shows how successfully VLS has been incorporated into the teaching of reading.

Table 3. The pre and post-tests of Control group

Control group N Mean Std. Err. T. test P-value
Pre-Test CG 40 48.4 3.2
-1.28 0.205
Post-Test CG 40 53.3 2.3

According to the above table (4), there is no statistically significant difference between pre
and post test scores for the control group.

The table also shows that, in comparison to the experimental group, the control group has
achieved only modest advancements in learning vocabularies. The control group and the
experimental group were the groups from which the study's findings were drawn. According
to the results, experimental group (i.e., those who were exposed to VLS materials) did better
than the control group.

Conclusion

The present study aimed to explore the effect of vocabulary learning strategies on Kurdish
EFL students’ vocabulary development and the extent to which teaching vocabulary learning
strategies improve their vocabulary. The findings of the study demonstrated that teaching
vocabulary learning strategies has a significant impact on vocabulary growth. The statistical
analysis of the two research questions revealed that there were significant improvements in
the mean scores of the participants in the experimental group. That is, the findings indicate
that these vocabulary learning strategies have a positive effect on improving Kurdish learner’s
vocabulary. Additionally, there is a significant difference in the students’ outcomes after the
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VLS was introduced. At the end of the vocabulary training course, the EXG participants'
vocabulary performance level dramatically improved. The control group did, however,
perform marginally better on the posttest. Based on the results of the current study, several
strategies are suggested to be used in teaching and vocabulary like determination strategy,
social, cognitive, and metacognitive. The findings have important pedagogical ramifications
for Kurdish EFL students taking reading comprehension and vocabulary classes.
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