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Abstract

Willingness to communicate (henceforth, WTC) is an individual’s preparedness to voluntarily communicate with
a particular individual or individuals in a specific context, using the target language. The present mixed-method
study investigates Kurdish EFL learners’ WTC in English in the learning environment, particularly the role of
situational and cultural variables. This study set out to identify the variables which foster or impede learners’
WTC in English so that language teachers can promote or control the variables within the classroom to optimize
learners” WTC in English. Quantitative and qualitative data were collected from 3rd year English majors
employing a semi-structured questionnaire and an observation scheme. Analysis of data demonstrated that
situational, cultural, psychological, and linguistic variables influenced learners' WTC in the learning
environment. Findings lend support to the complex nature of WTC as an array of variables was found to underlie
learners” WTC in English. Finally, the findings gave rise to pedagogical suggestions for language educators,
with particular reference to the implications of teaching Kurdish students in an EFL classroom environment.

Keywords: Willingness to communicate (WTC), Situational Variables, Cultural Variables, EFL learners.

1. Introduction

This paper is a part of an MA thesis conducted at the University of Duhok, College of
Languages, and College of Basic Education, English Departments. In the present era, one of
the essential aims of 21% century language teaching is to prepare learners who can
communicate effectively and meaningfully in the target language both inside and outside the
classroom (Baran-Lucarz, and Klimas, p.27). As a consequence, how to encourage language
learners to utilize the language and simultaneously learn it through communication has caught
the attention of researchers in the field of second language acquisition (SLA) and foreign
language learning (FLL). The growing emphasis on the importance of authentic
communication in language learning possibly led to the emergence of Willingness to
Communicate (WTC) in a second language (L2) as indicated by Kang (2005, p.278).
Maclntyre et al. (1998, p.547) introduced WTC to L2 as an individual’s preparedness to
voluntarily communicate with a particular individual or individuals in a specific context,
using the target language. The importance of WTC arises from the role it plays in language
learning as higher WTC among learners converts into increased opportunity for language
practice and authentic usage (Maclntyre et al., 1998, p.547).

Regarding the overt value of communication in language learning, it is essential to
investigate whether learners communicate in the target language when provided with an
opportunity and what fosters or impedes their interaction with one another, which is a primary
concern of WTC. In relation to the Kurdish context, English is considered the most important
foreign language that is learned in classrooms. Nonetheless, in most EFL classrooms in
Kurdistan, it is common to see students reluctant to use English. Presumably, the lack of
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communication in English may have a negative impact on learners, prohibiting them from
obtaining a good level of English proficiency.

Therefore, the present study aims at investigating the influence of situational and Cultural
variables in Kurdish EFL learners” WTC in English in the learning environment. It also aims
to find out other variables that affect Kurdish students” WTC in English. By answering the
research questions this study will reveal the variables which are pertinent to participants in the
context of Kurdistan. Once the variables which impede and foster learners’ WTC in English
are identified, language teachers can promote the variables within the classroom to optimize
learners” WTC in English. In addition, syllabus designers will be conscious of learners’ needs
in order to create an adequate syllabus for learners of English. To outreach the study aims, the
present study endeavours to find answers to the following overarching questions formulated
for this study:

Question 1: What is the role of situational variables in Kurdish EFL learners’ WTC in
English?

Question 2: What is the role of cultural variables in Kurdish EFL learners” WTC in English?
Question 3: What other Variables have a role in Kurdish EFL learners’ WTC in English?

2. Literature Review
This section provides a review of the WTC concept, the variables influencing it, and
previous studies conducted on learners WTC in the target language.

2.1 The concept of WTC

The concept of WTC originated in the field of communication to account for individual
differences of communication behaviour in the first language (L1) by McCroskey and
Richmond (1987, p. 129). WTC in L1 was defined as the probability of engaging in
communication when free to do so, and viewed as a stable unchanging personality variable;
that is, if one has a low WTC the communication behavior of that individual will be relatively
stable in different situations with different interlocutors. At a later time, Macintyre et
al.(1998, p.546) conceptualized WTC with reference to L2 in the field of SLA. The impetus
to investigate WTC came from the realization that even though learners possessed a high level
of communicative competence, they avoided entering communication situation in the L2.
Dornyei (2005, p.207) postulated that there is a ‘barrier’ between having the ability to
communicate and putting that ability into practice, and that barrier is WTC. Maclintyre et
al.(1998, p.546) argued that WTC in L2 is different from WTC in L1, the situation is more
complex with regard to L2 use, because here the level of one’s L2 proficiency, and
particularly that of the individual’s L2 communicative competence, is an additional powerful
modifying variable. Additionally, using the L2 holds a number of social and political
implications in the L2 context. Therefore, they hypothesized WTC as a situated construct that
includes both state and trait characteristics, and have defined the concept as the individual’s
“readiness to enter into discourse at a particular time with a specific person or persons, using
a L2” (Maclntyre, et al., 1998, p. 547). The authors proposed a pyramid model, which
according to DOrnyei (2005, p. 207) encompasses “ a combination of a number of
psychological, linguistic, and contextual variables” that have an influence on WTC in L2(see
to Fig. 1). The shape of the model illustrates the proximal and distal variables which have
potential influence on an individual’s WTC in an L2; the variables close to the top and L2 use
are related to specific features of the communication situation, whereas the variables further
are stable, and serve as the foundation for L2 use. The first three layers represent transient
influences on WTC which are situation-dependent. Whereas, the last three include variables
which have a stable influence on it. According to Macintyre et al. (1998, p. 547) the
situational variables were more transient and related to the situation the learners found
themselves in, and how they act depends on the situation while the enduring variables entailed
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long-lasting properties of the individual or the context. In essence, WTC entails the intention
to initiate communication behaviour, and that behavioural intention is often predictive of

actual behaviour.
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Fig. 1: Heuristic model of variables influencing WTC

Following the publication of WTC model in SLA, researchers were concerned with
identifying various antecedents of WTC to form a comprehensible picture of how
psychological factors interrelated and influenced the learners’ stable tendency to
communicate in an L2 or trait WTC. A number of studies have carried out research to
examine L2 WTC in relation to various ID variables such as anxiety, perceived confidence,
attitudes and motivation (e.g., MaclIntyre and Charos, 1996).

2.2 Situational Variables’ influence on WTC

In 2005, employing a qualitative method in a real-life context, Kang investigated the
situational nature of WTC. The findings of her study demonstrated that WTC is dynamic and
is subject to fluctuate under the influence of situational variables that affect the individual’s
psychological condition. Consequently, Kang (2005, p.291) defined situational WTC in L2 as
“An individual’s volitional inclination towards actively engaging in the act of communication
in a specific situation, which can vary according to interlocutor(s), topic, and conversational
context, among other potential situational variables”. The situational variables attracted the
attention of researchers due to their transient influence on WTC which can be to some extent,
influenced by pedagogical methods. Given the importance of the classroom in EFL contexts,
as the only opportunity for learners to use the target language, researchers hoped to identify
the variables that influence learners” WTC in EFL classrooms. Researchers have found that
situational variables as interlocutor, topic, tasks, the teacher, interactional context, and
classroom atmosphere (e.g., Cao and Philp, 2006; Pattapong, 2010; Peng, 2012) influenced
learners WTC in the target language.

2.3 Cultural variables’ influence on WTC

Wen and Clement (2003, p. 19), who provided the first cultural conceptualization of
WTC from a Chinese perspective, stressed that culture is an important predicator of WTC.
They pointed out that after Chinese students form the WTC, their culture demands an
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additional set of restraining forces, which are culturally conditioned and affect
communication as the sense of responsibility to the collectivity, and submission to authority.
Owing to this view, researchers investigated WTC in different contexts and found that the
participants’ culture influences their WTC. In the Thai context, Pattapong (2010, p. 70)
examined the factors influencing Thai learners” WTC in English. The findings of her study
illustrated that the participants’ culture had an influence on their WTC, variables such as
Kreng-jai( Thai phrase means consideration of others), Unity(complying with others), fear of
negative evaluation, and teacher status were found to have a profound influence on Thai
learners’ WTC. Therefore, culture, although an enduring influence and not transient like
situational variables, also deserves attention to explain the communication behavior of
students.

2.4 The Kurdish context

In the Kurdish context, Kurdish learners are found to be silent, inhabited, and have
speaking anxiety (Ahmed, 2016, p.99). The education in Kurdistan places the idea that the
teacher is in charge of students’ learning, students are used to memorizing the content of their
textbooks, and solely depend on their teachers to provide them with knowledge. The
traditional method of teaching and learning is still implemented by the majority of teachers in
Kurdistan and this has a negative impact on learners to communicate and interact with their
teacher and each other to facilitate English language learning (Mhamad, 2015). In Kurdistan,
students are accustomed to passively listen to the lesson and only answer the teacher’s
questions. Sofi-Karim (2015, pp.23-24) argues that Kurdish people’s communication in
English is limited by the influence of cultural and religious beliefs of the society. Kurds are of
a collectivist culture, collectivist culture has a negative effect on students' ideologies in terms
of educational values, individual convictions, participation in class discussions, and teacher-
student interactions. Furthermore, the Kurdish culture, is ought to limit communication and
interaction between the two genders. Fortunately, upon entering universities the learners are
expected to be more active and express their opinions in English in the language classrooms.
Additionally, they are provided with chances of interaction with the opposite gender since
students at colleges are mixed unlike most intermediate and preparatory schools in Kurdistan,
where there are separate schools for males and females. Nevertheless, cultural norms may still
affect learners’ communication in English at the university level.

2.5 Previous studies

Cao and Philp (2006, p. 480) examined the variables underlying WTC. The subjects of
their study were eight students from different language backgrounds enrolled in an intensive
general English program at a university- based private language school in New Zealand. They
collected the data by using a questionnaire, interviews and an observation scheme constructed
for the study. The results of the study indicated that factors influencing their WTC were group
size, familiarity with the interlocutor, and interlocutor’s participation, topic, and self-
confidence. Additionally, the results presented that there was a mismatch between learners’
reported WTC and actual behaviour in the classroom. They confirmed the situational nature
of WTC and how the instructional context can encourage or discourage learners to
communicate. Similarly, Aydin (2017, p. 129) investigated the underlying factors of Turkish
EFL learners WTC. The qualitative study employed an open-ended questionnaire filled by 17
university students, followed by semi-structured interviews and six journals collected from 5
students with different levels of WTC. Thematic analysis of the data illustrated that internal
factor (the students’ personality) and external factors (the teacher’s behaviour-style-
character, other students, classroom atmosphere, topic, activity type-variety-lack, materials
and administration affected learners” WTC.
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In another study, Lahuerta (2014, p.39) explored how WTC correlates with other individual
differences as anxiety, self-perceived communicative competence and motivation. The
subjects of her study were 195 undergraduates Spanish EFL learners. Utilizing a
questionnaire and a standardized English test, she found the relationship between the ID
variables and WTC. A regression analysis of the data illustrated that WTC correlates
positively with motivation and self-perceived communicative competence, and negatively
with anxiety.

Eddy-U (2015, p. 43) explored Chinese non-English majors” WTC in group tasks. The author
endeavoured to explain learners’ motivation for participation and non-participation during
group tasks. Semi-structured focus group interviews with 25 students were conducted by the
researcher. Students’ involvement in 4 types of activities (role play, group discussions,
competitive and non-competitive games) demonstrated that various variables influenced task-
situated WTC. The findings illustrated that situational variables influenced learners” WTC
such as activity (interest, benefit), interlocutor (proficiency, cooperation, same interest,
familiarity), and class atmosphere (peer pressure, teacher pressure/encouragement) interacted
with the students’ L2 motivation and L2 confidence in shaping their WTC.

Drawing on the studies mentioned above and the existing literature, it is apparent that
WTC is widely examined with different methodologies, in different contexts. As far as the
Kurdish context is concerned, the literature reveals a gap in terms of Kurdish EFL learners’
WTC in English which has been densely investigated. One study that explored Kurdish
learners’ WTC in English is Hamasaid, Soleimani, and Hamamorad, (2021,p.159). The
authors investigated 200 Iranian and Iraqi- Kurdish EFL learners’ WTC and reticence to
predict daily participation. They adopted a quantitative approach to investigate WTC. The
regression analysis of the data presented that WTC and Reticence can predict the daily
participation of English learners in the classrooms. Whilst researchers explored the
relationship between WTC and daily participation, they left out the variables influencing
WTC. Thus, the present study, employing a mixed-method approach, hopes to provide an
account of potential variables, specifically situational and cultural, that foster or impede
Kurdish EFL learners’ WTC.

3. Methodology

This section provides a detailed description of the research design, the participants of the
study, the instruments utilized, and the procedures undertaken for data collection and data
analysis.

3.1 Research design

The current study employed a mixed method to provide answers to the research
questions. The selection of the method is driven by previous studies on the psychological
construct of WTC. Cao and Philp(2006, p.482) argued that although previous researchers
mainly utilized quantitative approaches to investigate trait-like WTC, the inclusion of
qualitative data is essential when investigating the situational variables and the situational
nature of WTC. This study seeks to identify the influence of situational variables which are
transient, and cultural variables which are stable on learners WTC in English in the Kurdish
context; thus, the adaptation of a mixed method was reasonable.

3.2 Research setting and participants
This study was conducted in two Colleges at the University of Duhok, located in Duhok
city- Kurdistan Region of Irag. The target population of the present study were third-year
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English majors from the College of Languages and College of Basic Education for the
academic year 2021-2022. The number of students in both departments was 244 learners at
the time of the research project. Third-year students were selected, as they had more exposure
to the English language and more experience with the language. Another point is that the
researchers hoped to uncover what affected the learners’” WTC after they had attained
language competence. The learners were selected by the technique of simple random
sampling. The number of participants was estimated from the individuals who completed the
questionnaire appropriately. Table 1 illustrates the details of participants in terms of gender

and college.

Table 1: the number of participants

College Category Frequency Percent

College of Basic Education Male 35 35%
Female 16 16%

College of Languages Male 25 25%
Female 24 24%
Total 100 100%

3.3 Research instruments

The questionnaire: for the present study a semi-structured questionnaire was prepared.
Singer and Couper (2017, p.117) assert that close-ended questions can have open-ended
follow-ups, which can clear ambiguities, encourage truthful responses, and provide additional
answers outside the range of set responses. The questionnaire items were adapted from the
studies of Pattapong, (2010, pp.227-228) Riasati and Rahimi (2018, pp. 5-6), and the
researchers’ review of literature related to this topic. The questionnaire, apart from personal
information, entails 17 questions in which 9 questions are multiple responses in which
participants could select more than one option.

The classroom observation: the current study used structured non-participant classroom
observations to obtain information about the communication behavior of the participants. The
observation scheme was adapted from Cao (2011,p. 478). The focus of the observations was
to identify the learners’ actual communication behavior, interactions among teacher-student,
student-teacher, student-student, and male-females(see table 4). Additionally, fieldnotes were
employed to provide a clear and comprehensible account of what was taking place during the
observation. Prior to the data collection, the researchers piloted the instruments and modified
them according to the context of the study and the experts’ suggestions.

3.4 Data collection

Once the essential permission was granted, the procedures of data collection started at
the end of January and extended to March in the second semester of the academic year 2021-
2022. At first, data for the questionnaire were collected. For that purpose, the researchers
personally went into classrooms and gave clear instructions to participants in their mother
tongue to ensure that the participants fully understood how to fill out the questionnaire.
Afterwards, classroom observations were carried out. The classes which were observed were
selected based on the students’ answers to a question regarding the class in which they
participate the most. Six classes were selected to be observed three from each college as
shown in table 2 below:
Table 2: The classes observed

College Classes Duration of lectures Number of vibists
College of Basic Education Listening and speaking 2 hours 3 times
Methods of Teaching 2 hours 3 times
Linguistics 2 hours 3 times
College of Languages Reading and Writing 1 hour 6 times
Linguistics 1 hour 6 times
American Literature 1 hour 6 times
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Six hours of each class were observed. The observations were conducted over the
entire duration of the class time in order to observe a complete set of communication
situations. It is worth mentioning, that for reliability purposes a fellow observer attended the
classrooms with the researchers for observing the students’ communication behavior.

3.5 Methods of data analysis

The instruments utilized in this study elicited nominal and textual data. The nominal data
obtained from the questionnaire were analyzed using Statistical Package for the Social
Sciences (SPSS) version 26. As for the textual data obtained from the questionnaire and filed
notes, Thematic analysis was employed for the analysis. Concerning the observation
checklist, which consisted of two parts: one elicited the number of occurrences of an item,
whereas the second collected whether items occurred or not. Furthermore, the analysis of the
observation was triangulated with data from the questionnaire for the purpose of identifying
the underlying variables of participants’ WTC in English in that particular event.

3.6 Issues of validity and reliability

In this study, some procedures were undertaken to establish the validity of the used
instruments. Bolarinwa (2015,p.196) states that to ensure Face and content validity the
researcher should consult experts in the field. Thus, the instruments were sent to a panel of
experts in the field of applied linguistics and English language teaching. Moreover, the two
instruments were piloted, which is another way of ensuring validity, to evaluate their
feasibility, structure, style, and layout. Consequently, reliability was ensured by checking
internal consistency, which refers to the uniformity of items in the questionnaire as stated by
Dornyei (2007,p.51). The modified piloted questionnaire was analyzed using Kuder-
Richardson20 which is the equivalent of Cronbach’s Alpha for binary scored items. The
reliability value of the 24 items in the questionnaire was 0.7 which according to Dodrnyei
(2007,p.207) is reliable in the field of applied linguistics. Additionally, triangulation was
used, which served to validate the qualitative data.

4. Results
4.1 Quantitative data

Quantitative findings obtained from the questionnaire and the observation checklist are
presented below.

Table 3: The degree of participants' WTC

Q. | Item Responses Percent
N Percent Cases
1 ] those who you know well 84 72.4% 84.0%
those who you do not know well 32 27.6% 32.0%
2 | the teacher 57 42.9% 57.6%
Classmates 76 57.1% 76.8%
3 | the same gender 91 60.7% 91.0%
the opposite gender 59 39.3% 59.0%
4 | more proficient in English 92 74.2% 92.0%
less proficient in English 32 25.8% 32.0%
5 | most of the classmates participate 82 56.2% 84.5%
Only a few of the classmates participate 64 43.8% 66.0%
when the teacher corrects your mistakes 38 31.1% 39.2%
8 | when the teacher helps you to correct your mistakes on your own 65 53.3% 67.0%
when the teacher does not correct your mistakes 19 15.6% 19.6%
when you are well prepared 50 34.5% 56.2%
10 | when you have enough knowledge of the topic under discussion 48 33.1% 53.9%
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when you are interested in the topic 47 32.4% 52.8%
Presentation 52 26.8% 52.0%
Discussion 47 24.2% 47.0%
11 | Debate 40 20.6% 40.0%
problem solving 29 14.9% 29.0%
role-play 26 13.4% 26.0%
in pairs 55 37.2% 55.6%
12 | in small groups 58 39.2% 58.6%
with the teacher in a whole class 35 23.6% 35.4%

The above table illustrates learners” WTC with reference to conversational partners and
classroom situations. The first 4 items are related to the interlocutor, 84 % were WTC with
their close friends, wherein 32% choose those who they do not know well. According to the
item which is about who to turn to when not understanding a lesson, 57.6% chose their
teacher, and 76.8% chose their classmates. The following two items about gender and
proficiency of interlocutor, 91% selected the same gender, 59% chose the opposite gender,
92% chose a more proficient conversational partner, and only 32% chose a less proficient
interlocutor. Items number 5 and 8 are concerned with the influence of classmates’
participation, and teacher’s feedback, respectively. The participants’ responses indicated their
readiness to speak English when most of their classmates contribute to the class discussion as
84.5 % selected that option. However, 66% appeared to be willing to communicate even when
a few classmates participate. As for the influence of the teacher’s feedback, the results
demonstrate that students were more willing to speak when they feel that they are supported
by the teacher as 67% chose the option in which the teacher helps them. Moreover, item
number ten which is connected to the topic, the three options received close results; with
preparation receiving 56.2%, knowledge of the topic 53.9%, and interest in the topic 52.8%. It
is evident that all of these topic characteristics had a positive influence on learners” WTC in
English. As for the eleventh item which is related to the activity type, 52.0% of participants
were willing to speak in presentation, 47.0% in discussions, and 40.0% in debates. Whereas,
problem-solving, and roleplay received lower results. Lastly, item number 12 which addresses
the interactional patterns, the participants preference of pair and group work was evident in
comparison to whole class interaction. 55.6% selected pairs, and 58.6% chose group work.

Following the questionnaire data, triangulation of data was done by observing different
classes in both colleges. The table below displays the frequency of learners’ communication
behavior in six classes, taught by different teachers. The data from the observation
demonstrated that a few learners spoke in English to the one sitting next to them in class as
informal socializing. As for communication initiation, item 2 demonstrates student-teacher,
whereas items 3 and 4 illustrate teacher-student. It is clear that teacher-initiated
communication is more than students. The presence of activities provided learners with more
chances to communicate, thus classes where there were activities provided more chances for
communication for students. Following that, communication between genders was prominent,
however, it was low. The symbol (-) refers to situations that were not observed, thus the
observer could not count their frequencies.
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Table 4: Observation results

College of | College of Basic
languages Education
Categories Description o 4
3 o c g 3
2 |Eo/ 82 2 82| B
5 S ES|CS®| % < |5
P |BZ| 2z 8588 ¢E
J | <2 T 33 SE[ S
1.Talk to a classmate | A student talks to the one sitting next to him/her | 2 9 4 11 4 2

in English.(socializing informally)

2.Ask the teacher | A student asks the teacher a question / for | 15 26 13 19 4 19
question/for clarification in English.
clarification
A student answers a question raised by the | 65 43 50 109 | 35 80
teacher to the whole class after the teacher
gives the permission to the student to answer.
3.Volunteer an | A student answers a question raised by the | 35 9 18 51 0 1
answer/comment teacher to the whole class from their place.
(Without the teacher’s permission to answer)
A student answers a question raised by the | 2 - - - 16 16
presenter to the whole class.
4.Present own | A student states his/her opinions to the class | 2 8 15 15 11 1
opinion in | (with or without the teacher’s permission to
class/respond to an | answer)
opinion
5.activities a student participates in class activities. 27 - - 25 18 13
6.Talking to the | A student from one gender speaks to a student | 4 29 3 15 12 7
opposite gender from the opposite gender.
Dichotomies
Teacher employs teacher- centered instruction yes | Yes | yes No | yes Yes
Teacher employs student- centered instruction no Yes | no No | yes no
8.Teaching Style Mixed (Teacher-centered and Student-centered) | yes | No no Yes | no no
Students use English when in pairs. no No - Yes | no -
Students use English when in groups. no Yes | - Yes | yes -
10. Interactional | Students use English with the teacher in a | yes | Yes |yes | Yes |yes | yes
patterns whole class.
Students use Kurdish when in pairs. yes | Yes | - Yes | yes -
Students use Kurdish when in groups. yes | Yes | - Yes | yes -
Students use Kurdish with the teacher in a | yes | Yes | no No | no no
whole class.

4.2 Qualitative data

The analysis based on the questionnaire and observation data demonstrated that the
learners’ responses can be categorized into four main groups: Situational variables, cultural
variables, psychological variables, and linguistic variables. Significant findings in each
category will be discussed below.

4.2.1 Situational variables
4.2.1.1 Interlocutor

Interlocutors had a prominent influence on learners’ WTC in English. Interlocutor
familiarity, behavior, participation, proficiency, gender, and number all had an influence on
students” WTC in English. In the current study, the participants reported that they prefer to
speak English with familiar people (e.g., close friends). The majority of the participants
preferred to converse and be paired with those who they knew well. “In pairs. Because | am
with my friend not a stranger | will feel more comfortable to speak ” (L.99). Familiarity with
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the interlocutor increased learners’ self-confidence and decreased their anxiety. Another
characteristic is the behavior of the interlocutor. In line with this, subjects maintained that
their close friends who are supportive and considerate increased their WTC. Conversely, close
friends who were not considerate or supportive lowered learners” WTC “my close friend will
laugh at me when I speak with them in English”(p.85). Participants’ comments also indicated
that their WTC increases when they see the interlocutor speaks English. Nonetheless,
participants’ WTC in English decreases when the interlocutor did not speak English or did not
contribute to the discussion. Participants stated that they speak English when the interlocutor
speaks it even if the interlocutor is a teacher “ If teacher speaks Kurdish | speak Kurdish too
if the teacher speaks English | speak Englisi too.”(L.13). The number of interlocutors also
influenced learners WTC, participants reported that they prefer pair and group work over the
whole class. One shortcoming of group and pair work is that learners switched to their native
language unless the teacher warned them. The data from the observation confirm this point,
interaction between students was prominent in pair and group work, however, it was not in
English(see table 4).

4.2.1.2 The teacher

It is unsurprising that the teacher was found to have a major impact on learners’ WTC.
Teacher’s personality, behavior, teaching style, and error correction had an influence on
learners” WTC in English. Participants preferred teachers who they perceived as kind and
friendly, and were less willing to communicate in teachers’ lessons who they perceived as
strict, angry, and unfriendly “ Some of them are not helpful and some are perfect and open to
students they do their work in an excellent way they can be your best friend I think it depends
on other teachers’ behavior to be friendly or unfriendly with students.”(L.20). Teacher
behavior refers to the teacher’s actions in class. The teacher’s reaction to students’ question
and answers was found to be a predicate of learners” WTC as well. Learners wrote that they
were more willing to ask and answer when the teacher did not judge their questions or
answers and instead praised them for participating. “To be honest yeah, because we student
get happily when we answer and the teacher praise us by saying well done, or something like
that and the teacher didn't react happy we may not participate”(N.40). This point was
confirmed in observations; the teacher clarifying questions for students, encouraging them to
speak, and praising them for participating had a positive effect on learners WTC.
Furthermore, the teacher’s teaching style. The participants stressed the importance of the way
a teacher delivers a topic and manages the class in an interesting and facilitative way.
Nonetheless, when the students perceived the teacher’s style boring they refrained from
participating “yes, I do. | like some teachers more than others because | see their explanation
and organization differ from some other ones. This is a good reason for me to participate in
some teachers’ lessons and not all of them. ”’(L.40).

4.2.1.3 The classroom atmosphere

The classroom atmosphere is the impressions the students perceive of the classroom,
which derive from teaching style, teacher support, classmates’ participation, and activities as
stated by Peng(2012, p.208). The teacher’s teaching style and support were already reviewed
in the previous section. classmate’s participation appeared to affect the classroom atmosphere.
Some participants reported that they were more willing to participate upon seeing their
classmates contributing to the class discussion. “Seeing people around me gives me a kind of
positive energy to participate with them, but if the whole class was silent | remain silent too
because silence kills the vibe and atmosphere of the class”.(L.40). Some participants stated
that they avoid participation when the atmosphere is silent in order not to draw attention to
themselves “fo be honest when only a few of my friends participate, | think if | participate all
of them turn and look at me as | am | am Einstein that makes me feel shy so when most of
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them participate | participate too ”(L.13). Nevertheless, many participants reported that their
classmates’ participation has no effect on their WTC. Based on results from participants’
responses to the questionnaire and the observations it was clear that classmates’ participation
did not have a major impact on learners’ WTC.

4.2.1.4 The topic

One prominent variable reported by the participants influencing their willingness to
speak is the topic. It is worth noting, that participants’ responses regarding the topic refer to;
(1) the subject being taught (e.g., Linguistics), (2) the topic discussed in class. Almost all
participants asserted that knowledge of the topic was the main reason for their WTC in class.
The lack of content knowledge, being unprepared, and uninterested in the topic prohibited
learners from contributing to the class. Learners asserted that when they were unsure of their
responses they were reluctant to participate in class. Furthermore, learners reported when the
material is easy, they are more WTC. That is also confirmed by observational data, learners
spoke when they were prepared, and the topic was easy or related to their life experiences. “of
course, due to the subject for example | speak in Listening and Speaking more than the others
because it is an easy topic and I love it.” (L.78).

4.2.1.5 The activity

Activities, in general, had a positive effect, learners enjoyed presenting, acting, solving
exercises, and working with their classmates. The learners reported that they speak mostly in
lectures that have activities. By referring to table 4 it is evident that classes from College of
Basic Education had more activities. Regarding the characteristics of activities in which
participants were involved in, they showed an interest in activities in which they can share
their ideas in their own words such as discussions ““ because discussion is an open talk, |
mean maybe it doesn't depend on one topic so whatever you know you will talk about ”(L.13).
Referring to questionnaire results, it is evident that presentations received the highest
response rate. The selection of presentations returns to the fact that students have time to
prepare before giving a presentation. As previously seen with the topic students are more
willing to speak when they are prepared. Notwithstanding that, other activities such as debate,
problem-solving, and role play were of interest to the participants as well.

4.2.2 Cultural variables

Cultural variables, in contrast to fluctuating situational variables, are trait-like as stated
by Ushioda (2009, cited in Pattapong, 2010, p. 40). Due to the broad concept of culture, this
study only focused on factors that affect communication. Although, the participants’
responses were not uniform as some values were only reported by some participants. The
participants’ responses are discussed below:

4.2.2.1 Fear of negative evaluation

One variable underlying learners’ Willingness to Communicate in English, which was
continually reported by students, was their fear of being ridiculed by people be it their friends,
classmates, teachers, or even strangers. Fear of negative evaluation is a characteristic of
individuals from collectivist cultures who are extremely concerned about their face Triandis
(2001, p.31). The participants’ concern about losing face was a strong predictor of their
UWTC in and outside the classroom. Some participants avoided entering situations that might
cause them to lose face “I speak in English when I am well prepared because | don't want to
make mistakes and look foolish Infront of my classmates. ”(L.84). It is worth noting, that the
participants maintained that they only use English inside the classroom and not outside the
classroom. “The classroom is the only place this language is used in. | feel shy because in our
society we speak Kurdish in public places when we speak a foreign language especially
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English people are looking at me in a weird way, that's the reason(L.2). Although some
participants indicated their happiness when speaking English in public, the majority only used
it inside the classroom in order not to draw attention to themselves.

4.2.2.2 Teacher status

The teacher’s status affected classroom communication, and discussions. Teachers are
transmitters of knowledge; thus, learners are dependent on the teachers and will not question
the teacher’s wisdom or debate with the teacher. When learners were asked about how they
feel about contradicting teachers, students expressed their unease in such situations, and
instances of respecting teachers and the power distance were stated by learners as well.
“Without a doubt, the feeling of respecting them occurs”(L.3), “ I will be upset then | will
recall that he is a teacher and | am just a student, therefore, I need to keep quiet. ”(L.23). The
distance between teachers and students were also highlighted in their comments regarding
who to turn to when not understanding the lesson, participants had various responses. Some of
the participants trusted the teacher to provide them with information since the teacher was
more experienced. Whereas, others did not want to interrupt the lesson, participants
maintained that they feel shame and shyness when speaking with the teacher and would rather
ask a classmate “my classmates because when they explain for me I can ask them more than
once to repeat it for me, but with the teacher, | feel shy sometimes to ask for a repetition even
if I don't understand. ”’(L.28).

4.2.2.3 Communication between genders

Some of the participants highlighted the role of their culture and society in shaping
their behavior towards the opposite gender “in our culture boys are always with boys and
girls go with girls. Our society makes us speak with the same gender even at all levels of
learning except college.(L.57). Regardless of comments such as the above, many participants
did not mind conversing with the opposite gender and stated that the opposite gender does not
affect them. Nonetheless, findings from the observational data on communication between
genders presented a few insights. Firstly, the seating arrangement of students from both
colleges entailed males sitting on a side and females on a side. Secondly, when told to make
groups learners mostly chose the same gender to work with.

4.2.3 Psychological variables

Psychological variables such as motivation, self-confidence, personality, and emotions
were found to influence learners’ WTC. Participants expressed their WTC in order to improve
their English language, particularly their communications skills “no, | participate in every
lesson, because | see that participation and communication with your teacher, and classmates
will help each of us to use the language and be more able to improve language.”(L.55).
Whereas others desired to obtain marks to pass the course. Furthermore, desire to develop
personality was found in participants’ responses to the questionnaire. Most of the participants
indicated their desire to improve their personalities “I really like presentation because it
makes me brave and a fluent student and also by doing this way | can break my shyness in the
class”.(L.2). Communication self-confidence refers to a combination of perceived
competence and lack of anxiety as reported by Macintyre et al.(1998, p. 548). Students
reported that they felt less confident in some situations “for me it is difficult because I lose
confidence when | discuss with my teacher(L.26). Thus, learners WTC decreased when they
were in a situation that increased their anxiety, and decreased their perceived competence.
Whereas, others wrote” It does not matter whether it is a close friend or someone I do not
know because | am pretty confident with my English and it is really something normal”(L.4).
Personality which is an ID variable, refers to a trait-like variable that underly an individual’s
WTC. Previous research on WTC has recognized that personality affects WTC, whether a
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person is talkative or silent, extrovert or introvert, confident or timid. In line with that, in the
present study, it was found that personality influenced WTC “I feel like 1 am more
comfortable talking to close friends rather than strangers. | must accept the fact that I am an
introvert and most of the time | shy away from speaking English with others ”(L.16). Lastly,
Emotions which reflected the participants’ feeling before or at the moment of speaking
(Pattapong,2010, p.131). Negative emotions such as feeling nervous, being tired, boredom,
sick, and shyness negatively affected WTC whereas feelings of happiness, comfort,
enjoyment, and satisfaction increased learners” WTC. “It depends on my mood sometimes |
want to talk to all in English and | am confident but sometimes | am stressed | don't want to
speak to all only the closest person I'm comfortable to speak to him is my classmate X (L.36)

4.2.4 Linguistic variables

Linguistic variables such as comprehension, and English proficiency were highlighted by
participants to have a great influence on their WTC. One participant commented: | use
Kurdish so that | be able to coherently explain my answer to them and they understand me
better because if |1 ask the teacher | have to do it in English and my English isn't that
good(L.53). Students reflected their inability to convey their intention in English as a major
factor influencing their WTC.

5. Discussion

The analysis of communication in English in a Kurdish classroom context highlighted
four types of variables impacting learners’ WTC. Based on learners’ comments and classroom
observations, situational, cultural, psychological, and linguistic variables appeared to exert
influence on WTC in English. The findings of this study indicate that learners’ WTC in EFL
classes can be influenced by a range of variables which confirms the findings of previous
studies (e.g., Cao, 2011; Maclintyre et al, 1998). Maclintyre et al. (1998,p. 558) posited that an
array of potential transient and enduring variables influences WTC. The present study
uncovered Situation-specific influences such as interest in a topic or feeling momentary
confidence, and enduring influences as personality contributed to learners WTC in English. In
regard to situational variables, it was found that interlocutor, teacher, classroom atmosphere,
topic, and activity had a positive and negative influence on learners’ WTC in English. The
conversational partner played a significant role in learners’ intention to speak English: the
interlocutor familiarity, behavior, contribution, number, language proficiency, and gender
exerted influence on learners WTC in English, this finding is consistent with Pattapong (2010,
pp.85-88) and Kang(2005, pp.282-286). Conversation in English is already stressful for
Kurdish EFL learners as it is not their native language, therefore, having an interlocutor who
is not supportive will lower learners WTC in English. Moreover, Interlocutor proficiency and
gender were also noted in the findings. Learners appeared to favor proficient peers and the
same gender as conversational partners. Due to the learners’ motivation to learn English,
learners preferred someone who they can benefit from, someone who can provide them with
more knowledge, and did not communicate in English with those who they perceived would
not help them reach their goal. As for gender, although the participants showed their
enthusiasm to converse with the opposite gender some cultural restraints still prohibit
individuals from interacting with the opposite gender. This finding differs from Eddy-U(2015,
49) stressing the importance of context and culture in WTC. In the present study, the teachers’
personality, behavior towards students, and teaching style were found to influence learners’
WTC. Likewise, Pattapong(2010, p.89) discovered that learners are more WTC when the
teacher provides them with some support, gives them the chance to speak, and gives them
clear instructions. The topic appeared to play a key role, content knowledge, pre-class
preparation, interest, and difficulty were found in responders’ comments as influencers of
their WTC in English. Knowledge and preparation of a topic gave learners more confidence
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in their linguistic competence to participate. Cao(2011, p. 472) asserts that content knowledge
and familiarity with a topic boost an individual linguistic self-confidence to speak. In regard
to the level of difficulty of a topic/task, Phung(2016, p.11) uncovered the difficulty of a topic
or a task led learners to dislike it and refrain from participating.

Furthermore, the influence of Kurdish culture, although less explicitly addressed, was
observable in the data. The Learners’ culture shaped the way they behave in the learning
situations as denoted by Wen and Clement(2003, p. 34) that Societal and educational norms
vary from one culture to another. The present study revealed that fear of negative evaluation,
teacher status, and the opposite gender exerted influence on Learners” WTC but not as intense
as other variables. The first two variables are in line with Pattapong(2010, p. p.68) findings on
Thai learners’ WTC. Fear of negative evaluation led learners to avoid entering situations that
will cause them to lose face. That will explain why participants were reluctant to
communicate when they were unsure of their answers. Speaking to the teacher was not
favorable to learners even the Teacher’s presence lowered some learners’” WTC in English,
teacher was regarded as an authority figure. This finding is in line with Pattapong(2010, p.
77), who identified the role of teacher status on Thai learners’” WTC, learners preferred
talking to their classmates rather than their teachers. Lastly, a variable not considered in other
studies on WTC, the present study uncovered the influence of culture on communication
between genders. Although learners appeared to cope with it, the opposite gender was not a
favorable interlocutor for most of the participants. In addition to situational and cultural
variables, this study has identified psychological and linguistic variables. Cao(2011, p.473)
identified the psychological variables that influence learners” WTC in English as personality,
self-confidence- and emotions, the present study revealed the same pattern. Additionally,
motivation had a positive influence on learners WTC. Students who were motivated to learn
took up every chance they got to speak English. Finally, a variable that prohibited learners
from communicating is perceived Language proficiency. When learners perceived that they
could not convey their intention at a specific time, they avoided speaking in English.

6. Conclusion

The present study aimed to identify the role of situational and cultural variables on
Kurdish EFL learners’ WTC in English. The reason behind such interest came from the
utmost importance current language pedagogy places on students’ ability to communicate in
English inside and outside the classroom. The present study detected an array of variables that
exert influence on learners’ WTC in English, namely, situational, cultural, psychological, and
linguistic variables.

In light of the finding already mentioned, some pedagogical implications can be
offered. The findings imply that teachers should consider the variables contributing to
learners’ WTC in EFL classes. Considering the vital role instructors play in language learning
process teachers ought to promote variables that promote communication and remove those
that hinder communication. For instance, it was evident that learners’ fear of making mistakes
and losing face was a major reason for their reluctance to communicate. Instructors can foster
classroom dynamics that prioritize respect, tolerance, empathy, and understanding among all
class members. Creating a less threatening environment which can be accomplished by
applying cooperative learning so that learners get to know each other better. Moreover,
learners should be provided with authentic communication situations and be given
opportunities to express themselves in their own words. One effective technique for
instructors to have active students is that teachers provide learners with positive feedback to
increase their self-confidence. Teachers, being a key figure in which students trust their
knowledge, getting support from teachers is likely to boost learners’ self-assessment of their
language performance. As for the colleges, in order to increase learners’ WTC in English
clear and strict rules are ought to be set which require all students and teachers to use English
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in the learning environment. This will lead students to practice the language which is very
important to enhance learners’ WTC.

It is necessary to address the limitation of this study, of which at least three can be
identified. Firstly, the findings of the current study are limited and cannot be generalized to
other educational contexts. As the data were collected from 3™ year students at the English
departments, university of Duhok, Duhok, Iraq. Secondly, this study is from students’
perspective. For further research, it is recommended to explore the concept of WTC from the
teacher’s perspective regarding the variables contributing to learners” WTC. Thirdly, this
study solely targeted WTC of students’ speaking, future studies can consider Writing and
reading.

7. References

e Ahmed, N. F., 2016. An Exploration of Speaking Anxiety with Kurdish University EFL Learners. Journal
of Education and Practice, 7(27), 99-106. [Online]. Available at:
https://www.semanticscholar.org/paper/An-Exploration-of-Speaking-Anxiety-with-Kurdish-EFL-
Ahmed/5252ce7a91e5e07aed74db07292da3f57cal38ce (Accessed: 5 January 2022).

e Aydin, F., 2017. Willingness to Communicate (WTC) among Intermediate-level Adult Turkish EFL
Learners: Underlying Factors. Journal of Qualitative Research in Education, 5(3), 109-137. doi:
10.14689/issn.2148-2624.1.5¢c3s5m

e Baran-Lucarz, M. and Klimas, A., 2020. Developing 21st Century Skills in a Foreign Language Classroom:
EFL Student Teachers’ Beliefs and Self-Awareness. Academic Journal of Modern Philology, 10, pp.23-38.
doi: 10.34616/ajmp.2020.10

e Bolarinwa, O. A., 2015. Principles and methods of validity and reliability testing of questionnaires used in
social and health science researches. Nigerian Postgraduate Medical Journal, 22(4), 195-201. doi:
10.4103/1117-1936.173959

e Cao, Y., & Philp, J., 2006. Interactional context and willingness to communicate: A comparison of behavior
in whole class, group and dyadic interaction. System, 34(4), 480-493. doi: 10.1016/j.system.2006.05.002

e Cao, Y., 2011. Investigating situational willingness to communicate within second language classrooms
from an ecological perspective. System, 39(4), 468-479. doi: 10.1016/j.system.2011.10.016

o Ddrnyei, Z. (2005). The psychology of the language learner: Individual differences in second language
acquisition. Semantic Scholar [Online]. Available at: https://www.semanticscholar.org/ (Accessed: 10
October 2022).

e Dornyei, Z. (2007). Research methods in applied linguistics. Oxford: Oxford University Press.

e Eddy-U, M., 2015. Motivation for participation or non-participation in group tasks: A dynamic systems
model of task-situated willingness to communicate. System, 50, 43-55. doi: 10.1016/j.system.2015.03.005

e Hamasaid, H., Soleimani, H., & Hamamorad, A., 2021. Reticence and Willingness to Communicate to
Predict Daily Class Participation Among Iranian and Iragi-Kurdistan Kurdish EFL Learners. Research in
English Language Pedagogy, 9(1), 159-181. [Online]. Available at:
https://www.academia.edu/68057756/Reticence_and_Willingness_to_Communicate_to_Predict_Daily Clas
s_Participation_Among_lranian_and_lraqi_Kurdistan_Kurdish_EFL_Learners (Accessed: 15 February
2022).

e Kang, S. J, 2005. Dynamic emergence of situational willingness to communicate in a second
language. System, 33(2), 277-292. doi: 10.1016/j.system.2004.10.004

e Lahuerta, A. C., 2014. Factors affecting willingness to communicate in a Spanish university
context. International Journal of English Studies, 14(2), 39-55. doi: 10.6018/j.193611

e Maclintyre, P. D., & Charos, C., 1996. Personality, attitudes, and affect as predictors of second language
communication. Journal of language and social psychology, 15(1), 3-26. doi:
10.1177%2F0261927X960151001

e Maclntyre, P. D., Clément, R., Dérnyei, Z., & Noels, K. A., 1998. Conceptualizing willingness to
communicate in a L2: A situational model of L2 confidence and affiliation. The Modern Language
Journal, 82(4), 545-562. d0i:10.1111/j.1540-4781.1998.th05543.x

286 | Vol.27, No.4, 2023


https://doi.org/10.1016/j.system.2011.10.016
https://doi.org/10.1016/j.system.2015.03.005
https://doi.org/10.1016/j.system.2004.10.004
https://doi.org/10.6018/j.193611
https://doi.org/10.1177%2F0261927X960151001
https://doi.org/10.1177%2F0261927X960151001
https://doi.org/10.1111/j.1540-4781.1998.tb05543.x

2023 Jlu 0yle3 < 27 . S5y OE 44,185 50 diudly 2 315 1858

e McCroskey, J.C., Richmond, V.P., 1987. Willingness to communicate. In: McCroskey, J.C., Daly, J.A
(Eds.), Personality and Interpersonal Communication. Beverly Hills: Sage, pp. 129-156.

e Mhamad, A., A.(2015). How Kurdish Education Neglects Homegrown Experiences of the Peoples of
Kurdistan. [Online]. Available at: https://yourmiddleeast.com/2015/05/20/how-kurdish-education-neglects-
homegrown-experiences-of-the-peoples-of-kurdistan/ (Accessed: 11 November 2022)

e Pattapong, K. (2010). Willingness to communicate in a second language: A qualitative study of issues
affecting Thai EFL learners from students' and teachers' point of view. PhD thesis. University of Sydney.

e Peng, J. E.,, 2012. Towards an ecological understanding of willingness to communicate in EFL classrooms
in China. System, 40(2), 203-213. doi:10.1016/j.system.2012.02.002

e Phung, L., 2017. Task preference, affective response, and engagement in L2 use in a US university context.
Language Teaching Research, 21(6), 751-766. doi:10.1177%2F1362168816683561

e Riasati, M. J., & Rahimi, F., 2018. Situational and individual factors engendering willingness to speak
English in foreign language classrooms. Cogent Education, 5(1), 1-15.
doi:10.1080/2331186X.2018.1513313

e Singer, E., & Couper, M. P., 2017. Some methodological uses of responses to open questions and other
verbatim comments in quantitative surveys. Methods, data, analyses: a journal for quantitative methods and
survey methodology, 11(2), 115-134. doi:10.12758/mda.2017.01

e Sofi- Karim,M. (2015). English Language Teaching in the Kurdistan Region of Iraq. M.A. thesis. Webster
University.

e Triandis, H. C. (2001). Individualism and Collectivism. New York: Routledge.

e Wen, W. P., & Clément, R., 2003. A Chinese conceptualization of willingness to communicate in ESL.
Language culture and curriculum, 16(1), 18-38. doi:10.1080/07908310308666654

287 | Vol.27, No.4, 2023


https://yourmiddleeast.com/2015/05/20/how-kurdish-education-neglects-homegrown-experiences-of-the-peoples-of-kurdistan/%20(Acessed
https://yourmiddleeast.com/2015/05/20/how-kurdish-education-neglects-homegrown-experiences-of-the-peoples-of-kurdistan/%20(Acessed
https://doi.org/10.1016/j.system.2012.02.002
https://doi.org/10.1177%2F1362168816683561
https://doi.org/10.1080/2331186X.2018.1513313
https://doi.org/10.12758/mda.2017.01
https://doi.org/10.1080/07908310308666654

2023 Jlu 4oyl ¢ 27 . Sy OB w483 0 4udly 3 3515 65838

oyl a2l Jolgald 31, il d2lS &y saniyl Al ek Byl S dudlilly dudplil] Colyaitiall 93

AW e sy dabold oo pallas §,S3
ol -onl 230 dsals /dy a0Vl dsalll pud (Ol &S g0 dsols /dy o] dalll awd coolilll &S
fatimah.hassan@su.edu.krd thikra.abdulgader@gmail.com
vasde

Loyl Eon . Bogiuall Juolgdl B3LIWTC) dalll slusanl « gxme Gl U3 Osmo 3181 ol gamo 3,8 2o Legh Juolgdll 35l slusiul 9o
293 Lo Vg alsdl iy 8 dysalaoyl d2ll Juolgall sLSYI dual dalS djdaoyl dalll elsie 8511 3 dlakizell Olngrell W13 &I
oSan O Bagy «dysalzol dllly Juolsdl 8 opediall 83151 3as5 ol 3355 U1 Olyasiall 03058 g duslyll 040 d,8lallg ddykall Ol yusioll
aSI1 DLl gaz o8 dpjal=syl &2l Jolgadl (3 Gualsioll 31 3520 Olesiall (3 oSl 5 uandl e bl Juaddl J315 8 dall Igelsa
d&all Olysiall of GbL! Judos bl Baslive ety abiis dub Ol slascul &3zl &l auasis &l dudl b o ducgilly
oo gl a3 Eus Juolgill 831Y baisell dabll peds bl ,,J.gm & b Jolsill malsiall B3] e i dyglly dywdidly ddlatlly
0L d2lll Lalsa) &gy 55 Oyl Olalizul ) @kl wale slisdl 3 dysalzopl &l Juolgall 8511 slyg 0ass Sl Olpusiall (30 degazo

byl Juadll 8 duia dlS &1 dll s1,SY1 Odall_aglss

Ay &l &5JS3Y1 dall aksto « 3181 Ol ptall ¢ &dyall Olptall ¢ (WTC)Juolsdl 3 831,31 -1l colaks]

6355 Giloy © L3093 §2 3395 52 LIl LSWle) Hog 3aIK5 Lile) HI)leSi8 13a> 3 $)9aS 9 BF939)b BIASL I3y

MW s auis y dabold dozw oo )53

034 LSl / 30508 e iy «0bloj 1395 S5 LsSil) / 630558 ile) ey «0bloj 1395 940
thikra.abdulgader@gmail.com fatimah.hassan@su.edu.krd

DS
Sle) © (> 6Ly Sadgezly > OlwdS BaegS Ob StwdS JaS yonont § 4wt b alicass Ldde) ) 1>
a3 3 15 634558 ile) © £3S0930534) §2 355 02 Gl 1Sle) Sog §3a55 ile) p3ile318 134> «JaSB BIgonds L3548 B .5ySiliuiiwos
Oble58 lid> 3 K3 9 )0Mb X )9295 Ol BySHhs §2 LSS A 3545 Bab .5)98dS 9 P393l Catia 3095 Widll © Cuag3348 15 £ jlgs518
9 002l G5HaS Oly pXia |3 Huiles uy3S BLs 358 Hle) poliwdele 55 09 34 Lilo)l (5385 ko) © LSaLoma & 1>
Aile (30505 o) St b s B33 (0B85 1) 3548 18 0 6)32 9 Sialaiaz olils .04 5,538 5 oy S5l Bileyy ySaiogaay
Gl) 0 5 39203 «S29U4S «F939)b 0295 65 HHL GLUIS 1)Sa83y 1 Sadle Al 5 GrusiSS) Wl Bagunly BUSHE © 0538
95)a3 0483 Ollg 8 1> 1 H3IB iy Lilddiin olaids 1> iles s aSiu) 3 hySawsosady 31 Olilesyi8 4> yaw J 4o b 0SS
Otbiwgelo §1 Ohliic 9 plidi)es Joid duiiddS 3548 1ualeds J .53dK5 pile) L 05 id> 3 HASS ¢3S HLASIE Sdegs

Gl Sdle) Jog 1 35 wp3S > 3)95 Hanliod 6ySx85 Bl © Gile)

Gl Sle) Hog 65805 ¢ile) Ctiga 518 «6y9UAS 53085 « F999)b G085 (SN0 id> yddy Hibady

288 | Vol.27, No.4, 2023


mailto:fatimah.hassan@su.edu.krd
mailto:thikra.abdulqader@gmail.com
mailto:fatimah.hassan@su.edu.krd
mailto:thikra.abdulqader@gmail.com

