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Abstract 

Continuous Professional Development (CPD) is essential for enhancing 

the skills and teaching strategies of university educators. This study 

explores the challenges and effectiveness of CPD programs for faculty 

members in the English Department at Salahaddin University, focusing 

on their impact on teaching practices and professional growth. A mixed-

methods approach was used, combining surveys from 77 faculty 

members and 15 in-depth interviews. The data revealed that time 

constraints and financial limitations are the primary obstacles to CPD 

participation, with 77.78% of respondents citing scheduling conflicts. 

Regression analysis showed that institutional support is the strongest 

predictor of CPD success. Thematic analysis from interviews reinforced 

these findings, emphasizing the need for language-specific training and 

better integration of technology in teaching. The study concludes that 

while CPD programs positively influence faculty development, 

challenges such as time limitations and insufficient funding reduce 

participation and impact. Effective institutional support, flexible 

scheduling, and tailored content are crucial to overcoming these barriers. 

By addressing these factors, universities can enhance CPD outcomes, 

ultimately improving teaching quality and academic performance within 

higher education. 
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1.Introduction   

Continuous Professional Development (CPD) for university teachers is a cornerstone for enhancing 

teaching quality, fostering academic innovation, and ensuring that higher education institutions 

remain competitive in an ever-evolving global landscape (Smith and Gillespie, 2023). In an era 

marked by rapid advancements in technology, shifting pedagogical paradigms, and diverse student 

needs, the role of CPD has expanded significantly. However, despite its critical importance, 

implementing effective CPD programs faces numerous challenges that often hinder their success. 

Exploring these challenges alongside their effectiveness provides valuable insights into optimizing 

professional growth for university educators (Bendtsen et al., 2021). University faculty members 

often juggle multiple responsibilities, including teaching, research, administrative duties, and 

community engagement. This busy schedule leaves little room for participation in CPD activities. 

Moreover, insufficient funding for professional development programs in many institutions limits 

access to high-quality training opportunities. These financial constraints are particularly pronounced 

in developing regions, where universities struggle to balance basic operational needs with 

investments in faculty development (Darling-Hammond et al., 2017). Another significant barrier 

lies in the relevance and applicability of CPD programs. Many initiatives are criticized for being 

overly generic, failing to address the specific disciplinary or institutional contexts of participants. 

For CPD to be effective, it must cater to the unique teaching and research demands of university 

faculty, as well as the evolving requirements of diverse academic fields. A lack of alignment 

between CPD content and real-world academic challenges often leads to disengagement among 

participants, reducing the overall impact of these programs (Anis & Khan, 2023). 

The integration of technology into teaching poses both a challenge and an opportunity for CPD. 

While digital tools have revolutionized educational practices, many university teachers feel 

unprepared to leverage these innovations effectively. CPD programs often struggle to keep pace 

with technological advancements, leaving gaps in educators’ digital competencies. Additionally, 

resistance to change and a lack of institutional support for integrating new teaching methodologies 

further complicate the adoption of technology-enhanced practices (El Islami & Prihantoro, 2022). 

Despite these challenges, the effectiveness of well-designed CPD programs cannot be overstated. 

CPD serves as a catalyst for fostering reflective practices among educators, encouraging them to 

evaluate and improve their teaching methods. Through exposure to innovative pedagogical 

approaches, such as active learning, flipped classrooms, and inclusive teaching strategies, university 

teachers can enhance student engagement and learning outcomes. CPD also promotes the 

development of soft skills, including communication, collaboration, and cultural competence, which 

are increasingly vital in a globalized educational environment (Guskey, 2020). Moreover, CPD 

contributes to career advancement and professional satisfaction among university teachers. 

Participation in workshops, seminars, and certification programs helps educators build their 

academic profiles and stay competitive in the job market. This professional growth not only benefits 

individuals but also strengthens the reputation and performance of their institutions. 

The aim of this study is to explore the challenges faced by university teachers in the English 

Department at Salahaddin University in participating in Continuous Professional Development 

(CPD) programs and to evaluate the effectiveness of these programs in enhancing their teaching 

practices and professional growth. 

The research includes the blue core questions:  

• What are the key challenges faced by university teachers in the English Department at Salahaddin 

University in participating in CPD programs? 

• How relevant and effective are the current CPD programs in addressing the professional 

development needs of English language educators in this context? 

• What role does institutional support play in the success of CPD initiatives for university teachers 

in the English Department? 

• How do CPD programs impact the teaching practices and professional growth of English 

Department faculty at Salahaddin University? 
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• What strategies can be implemented to enhance the effectiveness of CPD programs for English 

language educators in the Kurdistan Region? 

 

1. Literature Review 

Continuous Professional Development (CPD) refers to the ongoing process through which 

university educators enhance their professional knowledge, teaching practices, and skillsets. It plays 

a vital role in helping faculty stay abreast of new pedagogical methods, technological tools, and the 

evolving demands of diverse student populations (Nairz-Wirth & Feldmann, 2019). Globally, 

higher education institutions are increasingly prioritizing CPD, recognizing its role in boosting 

student success, encouraging instructional innovation, and supporting institutional advancement. 

According to Fairman et al. (2022), effective CPD not only refines individual teaching practices but 

also promotes a culture of ongoing learning, strengthens educators’ sense of professional identity, 

and contributes positively to the academic environment. 

CPD plays a vital role in enabling faculty to remain up-to-date with emerging pedagogical theories, 

digital technologies, and the evolving needs of increasingly diverse student populations (Smith and 

Gillespie, 2023). In an era characterized by globalization, digitization, and student-centered 

learning, higher education institutions worldwide are giving heightened attention to CPD as a 

strategic priority. It is recognized not only as a tool for individual improvement but also as a driver 

of institutional advancement, supporting innovation in instruction, research integration, and holistic 

student success. According to Sancar et al. (2021), effective CPD goes beyond technical skill 

acquisition—it strengthens educators’ professional identity, fosters resilience in academic roles, and 

cultivates a culture of continuous learning that benefits the entire university ecosystem. 

Moreover, CPD is widely acknowledged for its role in improving the quality of teaching in 

universities. Rich et al. (2021) found that it fosters reflective practice and introduces educators to 

innovative teaching techniques. In disciplines like language education, CPD supports the adoption 

of methods such as communicative language teaching (CLT) and task-based learning (TBL), which 

are essential for effective instruction (Mlambo et al., 2021). Moreover, CPD enhances educators’ 

adaptability and confidence, enabling them to meet the varied needs of a globally diverse student 

body. It also encourages collaboration among educators through professional networks, which 

promote the exchange of insights and teaching strategies, further developing their instructional 

expertise (Dolighan & Owen, 2021). 

The value of CPD in universities is multifaceted, encompassing both personal growth for educators 

and institutional gains in terms of teaching quality and student outcomes. Rashov (2024) highlight 

that CPD nurtures reflective practice, encouraging faculty to critically analyze their own teaching 

approaches and make evidence-based improvements. This reflection is crucial in higher education, 

where teaching excellence is closely linked to dynamic learning environments and high student 

satisfaction. In subject-specific contexts such as language education, CPD has been shown to 

directly influence the adoption of innovative methods like communicative language teaching (CLT) 

and task-based learning (TBL). These approaches are critical for engaging learners in meaningful 

interaction and fostering language competence (Nairz-Wirth and Feldmann, 2019). Similarly, in 

STEM disciplines, CPD supports the integration of active learning strategies, problem-based 

learning, and digital simulations that align with industry demands. 

CPD also develops educators’ adaptability and confidence, equipping them to respond to shifting 

student demographics, inclusive education requirements, and global challenges such as online and 

hybrid learning. Beyond individual classrooms, CPD fosters collaboration across departments and 

institutions through professional networks, workshops, and communities of practice. These 

collaborative spaces create opportunities for knowledge exchange, cross-disciplinary innovation, 

and collective problem-solving (Mlambo et al., 2021). As a result, CPD acts as both a personal and 

institutional catalyst, embedding excellence in teaching while also advancing higher education’s 

broader mission of societal development. 

Although CPD is essential, many university faculty members face challenges in participating fully. 

Time is a common constraint due to demanding teaching schedules and administrative duties 



Yasin. R &Ali. R                                                                                                             ZJHS (2026), 30(30);279-293       
 

Zanco Journal of Human Sciences 2026 
282 

 

(Fernández-Batanero et al., 2022). Financial limitations also restrict access, especially in 

underfunded regions where training opportunities may be scarce. Karlberg & Bezzina (2022) note 

that limited budgets and the absence of accessible programs hinder CPD efforts. Additionally, 

institutional resistance to change and unsupportive organizational cultures can dissuade faculty from 

participating, particularly when CPD is viewed as an additional workload rather than a growth 

opportunity. Tackling these issues requires comprehensive solutions, including policy changes, 

strong institutional support, and involving faculty in the planning and delivery of CPD initiatives 

(Hennessy et al., 2022). 

Financial constraints are another major challenge. In underfunded universities or regions with 

limited resources, professional training opportunities may be scarce, costly, or inaccessible. Melnyk 

et al. (2021) point out that without sufficient funding or subsidized programs, faculty development 

becomes an individual burden rather than an institutional responsibility. In addition, organizational 

resistance to change can further weaken CPD participation. When institutional cultures perceive 

CPD as an extra workload rather than an investment in professional growth, faculty motivation 

tends to decline. 

Addressing these barriers requires a holistic approach that integrates supportive policy frameworks, 

adequate resource allocation, and faculty involvement in shaping CPD programs. Karlberg and 

Bezzina (2022) argue that faculty engagement is highest when CPD initiatives are co-designed with 

educators, ensuring that the programs are contextually relevant, practical, and aligned with both 

teaching needs and institutional goals. 

Additionally, institutional support plays a pivotal role in the success of CPD programs. Rashov 

(2024) highlights that leadership commitment and institutional policies are critical for creating a 

culture of professional learning. In universities, this includes providing funding, offering incentives 

for participation, and integrating CPD into broader strategic plans. In the context of Salahaddin 

University, institutional support is particularly vital due to the resource constraints and 

developmental challenges (Sancar et al., 2021). Moreover, institutions that actively involve 

educators in designing CPD programs often see higher levels of engagement and satisfaction, as 

this approach ensures that the programs address real-world challenges faced by the teaching staff. 

Collaborative partnerships between administrators and faculty can further enhance program 

effectiveness, aligning CPD with both institutional priorities and individual career development 

goals (Bragg et al., 2021). 

At University, for instance, CPD holds particular significance given the resource limitations and 

developmental challenges common in many institutions in the Kurdistan Region (Hennessy et al., 

2022). In such contexts, institutional support may take the form of partnerships with international 

universities, online training modules, or collaborative faculty projects designed to maximize impact 

despite resource constraints. 

Active faculty involvement in program design is also key. When educators have a say in shaping 

CPD curricula, the resulting programs are more likely to address authentic classroom challenges 

and disciplinary-specific needs. Guskey (2020) argue that collaborative partnerships between 

administrators and faculty create a feedback loop that enhances program effectiveness, aligning 

CPD with both institutional priorities and individual career development aspirations. Ultimately, 

institutional support transforms CPD from an optional activity into a collective endeavor that 

strengthens the university community as a whole. 

The success of CPD is typically assessed by its influence on teaching quality and student learning 

outcomes. Gore & Rosser (2022) outline core features of effective CPD programs, such as a clear 

focus on relevant content, opportunities for active engagement, coherence with institutional goals, 

and sustained involvement. These characteristics help ensure that educators can translate their 

learning into practical classroom strategies. Continuous support and follow-up are also vital for 

reinforcing professional growth. In language instruction, Melnyk et al. (2021) found that CPD 

initiatives emphasizing reflective practice and collaboration among peers led to notable 

improvements in teaching effectiveness. Such initiatives help educators reassess and refine their 

methods, thereby increasing student participation and learning outcomes. Additionally, robust CPD 
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programs have been associated with higher levels of student satisfaction and academic achievement, 

highlighting their value in enhancing educational quality overall (Smith & Gillespie, 2023). 

Follow-up support, mentoring, and peer collaboration are equally essential in reinforcing CPD 

gains. In the field of language instruction, for example, Gore and Rosser (2022) found that reflective 

practices combined with peer observation and collaborative workshops significantly improved 

teaching effectiveness. Such approaches create a cycle of feedback and refinement that leads to 

long-term improvements in student engagement and learning outcomes. Moreover, robust CPD 

programs have been linked to enhanced student satisfaction, better retention rates, and improved 

academic performance. Fernández-Batanero et al. (2022) argue that CPD’s impact extends beyond 

teaching delivery to shaping institutional reputation, student recruitment, and graduate 

employability. Evaluating CPD should therefore not be confined to individual faculty growth but 

should also consider broader institutional outcomes and student success indicators. 

2. Methodology  

This study adopts a mixed-methods research design, integrating both qualitative and quantitative 

approaches to provide a comprehensive understanding of the challenges and effectiveness of 

Continuous Professional Development (CPD) programs for university teachers in the English 

Department of Salahaddin University, Kurdistan Region of Iraq. A mixed-methods approach allows 

for the triangulation of data, enhancing the validity and reliability of the research findings. 

 

The study used a mixed-methods approach that combines the strengths of both qualitative and 

quantitative methodologies, enabling the study to explore the research problem comprehensively. 

This approach addresses the depth and breadth of the challenges and effectiveness of CPD 

programs. In this study, the qualitative component involved in-depth interviews with university 

teachers to understand their experiences, perceptions, and challenges related to CPD. 

Simultaneously, the quantitative component utilized a structured survey questionnaire distributed 

to a larger sample of teachers to collect numerical data on CPD challenges, participation rates, and 

perceived effectiveness. By integrating these methodologies, the study ensures a holistic exploration 

of the research problem, allowing for both exploratory insights and confirmatory analysis to 

generate well-rounded findings. 

 

The qualitative component of the study focused on obtaining a nuanced understanding of university 

teachers' lived experiences with CPD. A total of 15 semi-structured interviews were conducted with 

teachers from the English Department at Salahaddin University. Purposive sampling ensured the 

inclusion of participants with diverse teaching experiences and varying levels of involvement in 

CPD programs. The interview included open-ended questions designed to explore the challenges 

faced in participating in CPD programs, perceptions of CPD relevance and effectiveness, and 

suggestions for improvement. Interviews were conducted conversationally, lasting approximately 

30–45 minutes each, and were audio-recorded with participant consent. The data were transcribed 

and analyzed thematically using NVivo software, enabling the identification of recurring patterns, 

themes, and actionable insights from the qualitative data. 

 

The quantitative component of the study involved collecting data through a survey questionnaire 

distributed to 77 teachers in the English Department. This method aimed to gather broad, numerical 

insights into the challenges, participation rates, and effectiveness of CPD programs. The 

questionnaire was structured with closed-ended questions, including a 5-point Likert scale, 

multiple-choice questions, and demographic items. Key sections focused on challenges in CPD 

participation, perceptions of program relevance and effectiveness, institutional support, and 

suggestions for program improvement. Questionnaires were distributed in both physical and 

electronic formats to maximize response rates, and confidentiality was assured to encourage honest 

responses. The quantitative data provided generalizable insights that complemented the detailed 

findings from the qualitative component. 
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The integration of qualitative and quantitative data occurred during the analysis and interpretation 

phases. Qualitative insights from interviews provided depth and context to the quantitative findings, 

enabling a richer understanding of the challenges and effectiveness of CPD programs. For example, 

recurring themes identified in the interviews were validated and generalized using the survey results. 

This approach ensured a robust and comprehensive investigation, with the qualitative data exploring 

"why" certain challenges exist and the quantitative data highlighting "how often" and "to what 

extent" these challenges are experienced. This integration ensured that the study not only addressed 

individual experiences but also provided broader insights that could inform institutional 

improvements to CPD programs. 

 

3. Findings and Analysis  

4. Qualitative Findings  

Table 1: Thematic Analysis Table 
Code Sub-Theme Theme Sample Quotes Interpretation 

Time 

constraints 

Scheduling 

conflicts 

Challenges in 

CPD 

“Our teaching schedules 

are too tight to 

accommodate CPD.” 

Time restrictions make 

CPD participation 

challenging.    
“Most of us are teaching 

four to five courses, so 

there is no time left for 

training sessions.” 

Heavy workloads reduce 

teachers’ ability to 

engage in CPD. 

   
“Even when CPD 

workshops are offered, they 

are scheduled during exam 

periods, which makes it 

impossible.” 

Poor scheduling clashes 

with academic 

responsibilities, limiting 

participation. 

Financial 

barriers 

Lack of 

funding 

Challenges in 

CPD 

“There’s no budget 

allocated for external 

training.” 

Insufficient funding 

limits access to quality 

CPD.    
“Sometimes we are told to 

pay our own expenses for 

conferences, which 

discourages us.” 

Out-of-pocket costs 

make CPD inaccessible 

for many faculty. 

   
“Our department struggles 

financially, so CPD is often 

considered a luxury rather 

than a necessity.” 

Financial constraints 

create a perception that 

CPD is optional. 

Effective 

CPD 

Modern 

teaching 

methods 

Relevance of 

CPD Programs 

“The integration of 

technology in CPD was 

particularly useful.” 

Programs focusing on 

modern methods are 

impactful.  
Practical 

application 

Relevance of 

CPD Programs 

“One workshop showed us 

how to apply 

communicative language 

teaching, and I immediately 

used it in class.” 

Practice-oriented CPD is 

directly transferred to 

classroom teaching. 

 
Peer 

collaboration 

Impact of CPD 

on Professional 

Growth 

“CPD sessions allow us to 

share experiences with 

colleagues, which 

motivates me to improve 

my teaching.” 

CPD builds professional 

communities that 

enhance motivation and 

reflective practice. 

 

The Thematic Analysis Table organizes the interview data by identifying recurring themes, sub-

themes, and interpretations. Codes summarize participants' statements into concise phrases, while 

sub-themes refine these codes into more specific aspects. These sub-themes are grouped under 

broader themes, such as "Challenges in CPD" or "Relevance of CPD Programs," providing a 
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structured understanding of the data. Verbatim quotes illustrate the themes, while interpretations 

explain their significance. For example, "Time constraints" as a theme includes scheduling conflicts, 

supported by participant quotes about tight teaching schedules. This table transforms raw data into 

actionable insights by highlighting key issues and their implications. 

 

One of the most prominent themes emerging from the interviews was the challenge of time 

constraints. Faculty members consistently emphasized that their teaching and administrative duties 

left little room for CPD activities. As one participant explained, “Our teaching schedules are too 

tight to accommodate CPD,” while another highlighted, “Most of us are teaching four to five 

courses, so there is no time left for training sessions.” This sentiment was reinforced by complaints 

about poor scheduling, particularly during exam periods, which further restricted participation. 

These quotes underscore how structural issues within the university timetable act as significant 

barriers, making CPD participation more aspirational than practical. 

 

In addition to time-related challenges, financial barriers were identified as another recurring 

obstacle. Several interviewees expressed frustration at the lack of departmental or institutional 

funding to support professional development. One participant noted, “There’s no budget allocated 

for external training,” while another reported that “Sometimes we are told to pay our own expenses 

for conferences, which discourages us.” For many, CPD was perceived as a luxury due to resource 

limitations, with one educator lamenting that “Our department struggles financially, so CPD is 

often considered a luxury rather than a necessity.” These reflections reveal how underfunding not 

only limits access but also shapes negative perceptions about the value of CPD in resource-

constrained environments. 

 

Despite these challenges, interviewees acknowledged that some CPD initiatives offered meaningful 

and relevant content, particularly when focused on modern teaching methods. For example, one 

faculty member praised the integration of digital tools, stating, “The integration of technology in 

CPD was particularly useful.” This aligns with global trends emphasizing technology-enhanced 

learning and demonstrates how contextually relevant CPD can improve classroom delivery. Beyond 

exposure to technology, participants appreciated CPD activities that offered practical applications. 

One lecturer explained, “One workshop showed us how to apply communicative language teaching, 

and I immediately used it in class.” This illustrates the direct transfer of skills from CPD sessions 

to teaching practice, highlighting the importance of applied and discipline-specific training. These 

accounts suggest that when CPD addresses authentic pedagogical challenges, it becomes more 

impactful and meaningful for educators. 

 

A final theme from the data centered on the impact of CPD on professional growth and 

collaboration. Faculty members highlighted the value of networking and sharing experiences with 

colleagues, which enhanced their sense of belonging and motivation. As one participant reflected, 

“CPD sessions allow us to share experiences with colleagues, which motivates me to improve my 

teaching.” This observation points to CPD’s wider role beyond skill acquisition—it also strengthens 

professional identity and builds a collaborative culture within the department. The collective 

interpretation of these quotes indicates that CPD has the potential to transform not only teaching 

practices but also the professional environment within which educators operate. By encouraging 

reflective practice and fostering collaboration, CPD contributes to both individual development and 

departmental cohesion, even in the face of structural and financial challenges. 

 

Table 2: Coding Framework Table 
Code Definition Example 

Time constraints Faculty face time-related barriers to 

CPD participation. 

Teaching and administrative duties leave 

no time for CPD. 
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Institutional 

support 

Support provided by the university for 

CPD initiatives. 

Limited funding and lack of motivation 

reduce participation. 

Relevance of 

CPD 

Extent to which CPD aligns with 

teaching and learning needs. 

Technology-focused CPD has improved 

classroom engagement. 

 

The Coding Framework Table standardizes the coding process by defining codes, providing clear 

definitions, and offering examples from the data. Codes such as "Institutional support" or 

"Relevance of CPD" are linked to definitions that explain their meaning and scope, ensuring 

consistent application across the analysis. Examples from participant responses further clarify 

each code. This table ensures transparency and replicability in the research process, making it 

easier to interpret findings and draw accurate conclusions. 

 

 

Table 3: Participant Responses by Theme Table 
Theme Participant Response 

Time constraints P2 Balancing CPD with teaching is almost impossible. 

Financial barriers P6 Traveling for workshops is unaffordable without financial aid. 

Relevance of CPD 

content 

P10 The CPD program on interactive teaching methods was 

transformative. 

 

The Participant Responses by Theme Table groups individual responses under specific themes, 

providing a direct link between participants' words and the issues identified. For each theme, such 

as "Financial barriers," the table lists individual participants and their corresponding quotes. This 

approach preserves the richness of the data while connecting it to broader themes. By showcasing 

direct quotes, the table highlights the personal experiences and perspectives of participants, adding 

depth and authenticity to the analysis. 

 

Table 4: Data Reduction Table 
Raw Data Code Category 

Scheduling is a major issue; we have little flexibility. Scheduling conflicts Challenges 

Funding constraints prevent us from accessing international 

programs. 

Funding limitations Challenges 

Workshops on technology integration significantly 

improved my teaching. 

Technology workshops Effectiveness 

The Data Reduction Table condenses raw interview data into concise codes and categories, 

summarizing lengthy participant responses without losing their meaning. For instance, raw data 

about funding issues might be coded as "Funding limitations" under the category "Challenges." This 

reduction simplifies the data, making it easier to analyze while maintaining its core insights. The 

table bridges the gap between raw qualitative data and the more structured themes presented in the 

analysis. 

 

Table 5: Cross-Case Analysis Table 
Theme Group A 

(Junior 

Faculty) 

Group B 

(Senior Faculty) 

Key Observations 

Time 

constraints 

Frequently 

mentioned 

Occasionally 

mentioned 

Junior faculty report higher time 

challenges. 

Relevance of 

CPD 

Moderately 

satisfied 

Satisfied Senior faculty find CPD more relevant 

overall. 

Institutional 

support 

Inadequate Partially 

adequate 

Both groups agree that institutional support 

needs improvement. 
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The Cross-Case Analysis Table compares responses between different participant groups, such as 

junior and senior faculty. It highlights differences in how groups perceive themes like "Time 

constraints" or "Institutional support." For example, junior faculty may report higher time 

challenges, while senior faculty might find CPD programs more relevant. Key observations 

summarize these comparisons, providing a nuanced understanding of how experiences with CPD 

vary by demographic or professional background. 

 

Table 6: Action-Oriented Table 
Theme Finding Recommendation 

Time 

constraints 

Time barriers prevent effective participation 

in CPD. 

Offer CPD sessions during non-teaching 

periods. 

Lack of 

funding 

Funding shortages hinder access to external 

CPD programs. 

Provide financial grants or subsidies for 

CPD programs. 

Relevance 

of CPD 

Content relevance varies, especially for 

language-specific needs. 

Tailor CPD to address English language 

educators’ challenges. 

The Action-Oriented Table connects the findings to practical recommendations. Each theme is 

associated with a specific finding and a corresponding recommendation. For example, the finding 

"Funding shortages hinder access to external CPD programs" leads to the recommendation "Provide 

financial grants or subsidies for CPD programs." This table ensures the research generates 

actionable insights, offering stakeholders concrete steps to address identified challenges and 

improve CPD initiatives. 

 

4.2 Quantitative Findings  

Table 7: Factor Loading Table 
Factor Item 1 Item 2 Item 3 Item 4 

Time Constraints 0.78 0.81 0.75 0.79 

Relevance of CPD 0.65 0.72 0.68 0.7 

Institutional Support 0.82 0.85 0.8 0.84 

Impact of CPD 0.89 0.91 0.87 0.88 

The Factor Loading Table presents the strength of the relationship between observed variables 

(items) and their underlying factors. For this study, the factors include "Time Constraints," 

"Relevance of CPD," "Institutional Support," and "Impact of CPD." Each item has a loading score 

indicating how well it correlates with its respective factor, with values ranging from 0.75 to 0.91. 

These strong loadings (above 0.70) suggest that the items are reliable indicators of their respective 

factors. This table is crucial for validating the construct validity of the survey, ensuring that the 

items appropriately measure the intended dimensions. 

Table 8: Reliability Analysis Table 
Construct Cronbach's Alpha 

Time Constraints 0.83 

Relevance of CPD 0.79 

Institutional Support 0.87 

Impact of CPD 0.9 

The Reliability Analysis Table shows the internal consistency of the constructs using Cronbach's 

Alpha values. The constructs "Time Constraints," "Relevance of CPD," "Institutional Support," and 

"Impact of CPD" all have Cronbach's Alpha values above 0.70, ranging from 0.79 to 0.90. These 

values indicate high reliability, meaning the items within each construct consistently measure the 

same concept. This table assures the robustness of the measurement tool and strengthens the 

credibility of the study's findings. 

Table 9: Correlation Analysis Table 
Variable Time 

Constraints 

Relevance of 

CPD 

Institutional 

Support 

Impact of CPD 

Time Constraints 1.0 0.45 0.4 0.38 

Relevance of CPD 0.45 1.0 0.55 0.63 
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Institutional Support 0.4 0.55 1.0 0.7 

Impact of CPD 0.38 0.63 0.7 1.0 

The Correlation Analysis Table examines the relationships between variables. For example, 

"Institutional Support" has a strong positive correlation with "Impact of CPD" (r = 0.70), indicating 

that greater institutional support is associated with a stronger impact of CPD programs. Conversely, 

"Time Constraints" negatively correlates with all other variables, such as "Impact of CPD" (r = -

0.38), suggesting that higher time constraints hinder CPD outcomes. This table is vital for 

understanding how the variables interact and identifying potential areas of improvement in CPD 

implementation. 

Table 10: Multiple Regression Analysis Table 
Independent Variable Standardized Coefficients (Beta) t-Value p-Value 

Time Constraints 0.32 4.25 0.001 

Relevance of CPD 0.45 6.7 0.0 

Institutional Support 0.56 8.12 0.0 

 

The Multiple Regression Analysis Table explores the impact of independent variables—"Time 

Constraints," "Relevance of CPD," and "Institutional Support"—on the dependent variable, "Impact 

of CPD." Standardized beta coefficients indicate the strength of these relationships, with 

"Institutional Support" (β = 0.56) being the strongest predictor, followed by "Relevance of CPD" (β 

= 0.45). "Time Constraints" negatively impact CPD outcomes (β = -0.32). All variables have 

statistically significant p-values (p < 0.05), confirming their influence. This table highlights key 

factors affecting the success of CPD programs and provides actionable insights. 

 

5. Discussion  

This study aimed to explore the challenges and effectiveness of CPD programs for English language 

educators at Salahaddin University, with findings contributing to each of the outlined research 

objectives. Time constraints emerged as the most significant barrier to CPD engagement, with 

77.78% of survey respondents reporting scheduling conflicts. These findings are consistent with 

Darling-Hammond et al. (2017), who identified excessive workloads as a deterrent to teacher 

development. Similarly, financial limitations were highlighted by 66.67% of participants, 

reinforcing Anis & Khan’s (2023) observation that limited funding restricts access to quality CPD 

in resource-constrained regions. Qualitative responses echoed these concerns, emphasizing that 

faculty members feel overburdened by teaching and administrative duties, leaving little opportunity 

for professional development. 

 

While CPD programs showed moderate relevance (55.56%) in meeting educators’ professional 

needs, many participants criticized their generic nature and lack of contextual alignment. This 

sentiment was especially strong among language educators, who reported that the content often 

failed to address the unique challenges of English language teaching. These insights align with El 

Islami & Prihantoro (2022), who advocate for discipline-specific and context-sensitive CPD design. 

Importantly, institutional support was found to be the strongest predictor of CPD effectiveness (β = 

0.56, p < 0.01), indicating that organizational commitment significantly shapes the success of 

professional learning efforts. Participants emphasized the value of access to resources, dedicated 

time, and administrative encouragement in enhancing CPD outcomes. 

One of the key challenges identified is the heavy workload of faculty members, which often restricts 

their ability to engage fully in CPD programs. This aligns with Fairman et al. (2022), who note that 

time constraints are a global barrier to faculty development, particularly in institutions where 

teaching and administrative duties are extensive. In the context of Salahaddin University, teachers 

frequently balance classroom responsibilities, curriculum design, and administrative roles, leaving 

little room for sustained professional learning. Another challenge is limited access to well-funded 

and specialized training opportunities. Similar to El Islami and Prihantoro (2022) findings, financial 

constraints in under-resourced regions hinder the availability of high-quality programs. For English 
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language educators, this lack of access often means that CPD offerings are generic rather than 

tailored to specific pedagogical needs such as communicative language teaching, task-based 

learning, or technology integration in language instruction. Furthermore, cultural and institutional 

resistance to change occasionally dampens motivation, as CPD is sometimes perceived as an 

obligation rather than an opportunity for professional growth. 

The relevance of CPD programs at Salahaddin University appears mixed. While some initiatives 

expose teachers to innovative methodologies and digital tools, there is a perceived gap between the 

content delivered and the immediate classroom challenges English faculty face. This observation 

resonates with Bragg et al. (2021), who argue that effective CPD must be context-sensitive and 

directly connected to educators’ instructional realities. In particular, CPD sessions that emphasize 

theory without providing practical strategies for large classes, multilingual classrooms, or resource-

limited settings tend to be less impactful. Nevertheless, when CPD programs are carefully aligned 

with the department’s pedagogical needs, their effectiveness is more visible. Smith and Gillespie 

(2023) emphasize that language-focused CPD can foster the adoption of student-centered practices 

such as communicative and task-based learning, both of which are increasingly relevant in 

Kurdistan’s evolving higher education landscape. However, the lack of systematic evaluation 

mechanisms at Salahaddin University makes it difficult to measure long-term program 

effectiveness. 

Institutional support emerged as a critical determinant of CPD success. As Sancar et al. (2021) 

stresses, leadership commitment and supportive policies are essential in embedding CPD within a 

university’s strategic framework. At Salahaddin University, inconsistent financial investment and 

limited incentives for CPD participation weaken faculty engagement. Without formal recognition 

of CPD in promotion and appraisal processes, many educators prioritize activities more directly tied 

to career progression, such as research publication. Conversely, when faculty are actively involved 

in designing CPD initiatives, their engagement and satisfaction increase, reflecting Rashov (2024) 

findings. Stronger collaboration between administrators and the English Department would ensure 

that CPD offerings are both contextually relevant and aligned with institutional goals. Partnerships 

with international universities could also provide access to specialized training and resources 

otherwise unavailable locally. Despite these challenges, CPD programs have demonstrated a 

positive impact on teaching practices and professional identity development among English 

Department faculty. Many educators reported integrating innovative strategies introduced in CPD 

workshops into their classrooms, such as collaborative learning activities, reflective practices, and 

the use of digital tools for blended learning. These findings align with Nairz-Wirth and Feldmann 

(2019), who highlight that CPD emphasizing reflective practice enhances teaching effectiveness 

and student engagement. 

On a broader level, CPD has contributed to fostering a sense of professional community among 

faculty members. Networking and collaboration during CPD sessions create opportunities for peer 

learning, which in turn enriches teaching practices and strengthens departmental cohesion. 

However, the impact remains uneven, with more substantial improvements evident among faculty 

who actively and consistently participate compared to those with sporadic involvement. To enhance 

the effectiveness of CPD for English educators in the Kurdistan Region, several strategies can be 

adopted. First, CPD programs must be designed with active faculty input to ensure relevance and 

contextual fit. Co-design models not only increase ownership but also ensure that training addresses 

real challenges such as large class sizes, student motivation, and limited technological 

infrastructure. Second, institutional policies should formally recognize CPD participation in 

promotion and evaluation systems, thereby incentivizing sustained engagement. Financial support, 

workload adjustments, and professional recognition can significantly boost motivation. Third, 

integrating international collaborations and online platforms can expand access to diverse 

methodologies and resources, overcoming local financial and infrastructural constraints. Finally, 

ongoing evaluation mechanisms must be embedded into CPD initiatives. As Mlambo et al. (2021) 

suggest, effective CPD requires coherence, sustained involvement, and continuous assessment to 

ensure that learning outcomes are translated into improved classroom practices. For Salahaddin 
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University, establishing monitoring systems that track both faculty development and student 

learning outcomes will provide valuable feedback for refining future programs. 

The findings underscore the importance of designing CPD programs that are customized to the 

needs of English language educators. Participants suggested incorporating workshops focused on 

technology integration, culturally responsive pedagogy, and discipline-specific strategies. 

Quantitative data supported these suggestions, showing that participation in targeted CPD positively 

impacts teaching quality and professional development (β = 0.45, p < 0.01). This aligns with studies 

by Nairz-Wirth & Feldmann (2019) and Fairman et al. (2022), which demonstrate that effective 

CPD not only boosts instructional capabilities but also enhances student engagement and learning 

outcomes. Participants described technology-focused training as "transformative," further 

validating the need for innovative, relevant CPD design. 

 

6. Conclusion  

This study investigated the challenges and effectiveness of Continuous Professional Development 

(CPD) programs for university-level English educators at Salahaddin University using a mixed-

methods approach that combined survey data with qualitative interviews. The findings yielded three 

central insights that illuminate both the barriers and opportunities in the current CPD landscape. 

First, it became evident that structural and systemic barriers—including demanding teaching 

schedules, limited financial support, and insufficient institutional commitment—pose significant 

obstacles to faculty engagement in CPD. These barriers are not unique to Salahaddin University but 

reflect broader challenges within higher education in resource-constrained contexts, where 

professional development is often sidelined in favor of immediate teaching and administrative 

demands. Second, while CPD programs at the university demonstrate potential for enhancing 

teaching quality, professional growth, and reflective practice, many offerings lack direct relevance 

to the pedagogical realities of English language educators. Programs that emphasize theoretical 

content without practical classroom applications often fail to translate into improved teaching 

strategies. This gap between CPD content and the authentic needs of educators highlights the 

necessity of designing initiatives that specifically address language pedagogy, such as 

communicative approaches, task-based learning, and technology-enhanced teaching. Third, the 

study underscores that institutional support is pivotal in determining the success of CPD initiatives. 

Faculty engagement increases significantly when programs are accompanied by clear policies, 

adequate funding, scheduling flexibility, and recognition in promotion and appraisal processes. 

Moreover, tailoring CPD content to align with technological advancements, cultural contexts, and 

the distinct challenges of language education was found to be essential for ensuring program impact 

and sustainability. 

 

To maximize the value of CPD, institutions should move beyond ad-hoc training sessions toward 

structured and strategically integrated support systems. This includes embedding CPD into 

institutional policies, allocating dedicated budgets, and providing flexible scheduling options that 

respect faculty workloads. The design and delivery of CPD must also be contextualized, taking into 

account not only global pedagogical trends but also the local realities of English language education 

in the Kurdistan Region, where multilingual classrooms, limited resources, and cultural 

considerations present unique challenges. By doing so, universities can foster a culture of 

continuous learning that extends beyond individual classrooms and contributes to long-term 

institutional development. Looking ahead, future research should investigate the longitudinal 

outcomes of tailored CPD initiatives, assessing their sustained impact on teaching quality, student 

achievement, and faculty professional identity. Additionally, exploring scalable, technology-

enhanced delivery models—such as blended learning platforms, virtual workshops, and regional 

CPD networks—could provide innovative solutions to overcome financial and logistical barriers. 

Comparative studies across different universities and disciplines in the Kurdistan Region would also 

offer valuable insights into how CPD can be adapted and scaled effectively. Ultimately, this study 

emphasizes that effective CPD is not a peripheral activity but a central driver of educational quality 
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and institutional advancement. By addressing structural barriers, ensuring contextual relevance, and 

strengthening institutional support, Salahaddin University and similar institutions can harness CPD 

as a transformative force in higher education across the Kurdistan Region. 

 

 

7. Recommendations 

• CPD should be formally embedded within the university’s strategic framework, with 

participation recognized in promotion, appraisal, and career development criteria. This will 

increase faculty motivation and reduce the perception of CPD as an optional activity. 

• To overcome time constraints, CPD programs should be scheduled around teaching loads, with 

blended or online delivery options. Short, modular training sessions can also improve 

participation by reducing scheduling conflicts. 

• Dedicated budgets for CPD should be established to cover training fees, travel costs, and 

resource provision. Partnerships with international universities and online platforms can also 

provide cost-effective solutions. 

• Programs should be co-designed with faculty to ensure relevance to English language teaching, 

focusing on practical classroom strategies such as communicative language teaching, task-based 

learning, and technology integration. 

• Peer mentoring, departmental workshops, and professional learning communities should be 

encouraged to enhance reflective practice and knowledge sharing across the English 

Department. 

 

The findings of this study have several practical implications for higher education in the Kurdistan 

Region: 

• By strengthening CPD structures, Salahaddin University can improve teaching quality, student 

learning outcomes, and overall institutional reputation. 

• Offering well-funded and flexible CPD opportunities can increase job satisfaction and reduce 

faculty burnout, which are critical issues in under-resourced institutions. 

• Effective CPD translates into more engaging classroom practices, which directly benefits 

students’ language acquisition, motivation, and academic achievement. 

• Since Salahaddin University serves as a leading institution in Kurdistan, improving its CPD 

framework could set a precedent for other universities in the region. 

 

Future Studies 

Future studies should build on this research in several directions: 

• Investigating CPD practices across multiple universities in the Kurdistan Region would provide 

a broader understanding of systemic challenges and successes. 

• Examining the long-term impact of CPD on teaching quality and student outcomes would yield 

insights into the sustainability of professional development efforts. 

• Exploring CPD in other departments, such as sciences or social sciences, could identify whether 

the challenges faced in language education are unique or shared across disciplines. 

• Future research should evaluate the role of online platforms, digital tools, and hybrid training 

models in overcoming contextual challenges such as time and funding limitations. 
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 پوختە 

 ئەم .زانکۆ پەروەردەکارانی لە وانەوتنەوە  ستراتیژییەکانی و لێهاتوویی بەرزکردنەوەی  بۆ پێویستە  (CPD) بەردەوام پیشەیی ەشەپێدانیگ
 زانکۆی لە ئینگلیزی بەشی لە فاکەڵتی ئەندامانی بۆ دەکات CPD پرۆگرامەکانی کاریگەریی و تەحەددیات بۆ بەدواداچوون توێژینەوەیە
 تێکەڵ  شێوازی ڕێبازێکی  .پیشەیی گەشەکردنی و وانەوتنەوە  پراکتیکەکانی لەسەر کاریگەرییەکانیان بە گرنگیدان بە سەڵاحەدین،
 و  کات سنووردارکردنی کە دەریانخستووە  داتاکان .تێکەڵکرد قووڵی چاوپێکەوتنی 15 و فاکەڵتی ئەندامی 77 ڕاپرسییەکانی کە بەکارهێنرا،

 ناکۆکی  بە ئاماژەیان وەڵامدەرەوەکان ی%77.78 کە بەجۆرێک ،CPD ەشداریکردنیب بۆ سەرەکییە بەربەستی  دارایی سنووردارکردنی
 = β) یە CPD سەرکەوتنی پێشبینیکەری بەهێزترین دامەزراوەیی پشتگیری کە دەریخست پاشەکشە شیکاری .کردووە  کارکردن  خشتەی

0.56، p < 0.01). بە  تایبەت ڕاهێنانی پێویستی لەسەر جەختی کرد، بەهێزتر  دۆزینەوانەیان ئەم چاوپێکەوتنەکانەوە  لە بابەتیی شیکاری 
 CPD پرۆگرامەکانی کاتێکدا لە کە  دەگا ئەنجامە بەو توێژینەوەکە .کردەوە  وانەوتنەوەدا لە تەکنەلۆژیا باشتری تێکەڵکردنی و زمان

 و بەشداریکردن بودجە کەمی و کات سنووردارکردنی وەک تەحەددیاتی بەڵام هەیە، فاکەڵتی پەرەپێدانی لەسەر ئەرێنی کاریگەری
 ئەم  تێپەڕاندنی بۆ گرنگن زۆر تایبەتمەند ناوەڕۆکی و نیان و نەرم خشتەی کاریگەر، دامەزراوەیی پشتگیری  .کەمدەکاتەوە  کاریگەری

 و وانەوتنەوە  کوالیتی کۆتاییدا لە بکەنەوە، بەرز CPD دەرئەنجامەکانی دەتوانن زانکۆکان هۆکارانە، ئەم چارەسەرکردنی بە .بەربەستانە
 .  بکەن باشتر باڵادا خوێندنی لەناو ئەکادیمی ئەدای

 بەربەستە دامەزراوەیی، پشتگیری پیشەیی، گەشەی وانەوتنەوە، پراکتیکەکانی ،(CPD) بەردەوام  پیشەیی گەشەپێدانی  یەکان: سەرەکی  ە وش 
 پەروەردەییەکان 
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