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Abstract
Kglvgﬁ:g s This research digs into how private schools in Erbil, within the Iraqi Kurdistan Region,
Medium are using English as a Medium of Instruction. It examines both the good stuff and the
Language Skills . . . . L
Policies hard parts of this method. EMI is becoming more popular, especially in private schools,
Local culture so this study looks at how it impacts teaching quality, students' grades, and their English

skills. Using surveys and interviews, the study finds some good things about EMI.
Students get better language skills, schools become more academically competitive, and
they match up better with international education standards. However, there are also
some problems. Students and parents may face language barriers, teachers may not be
properly trained to teach in English, and schools may lack cultural and linguistic
inclusiveness. These issues can make lessons hard to understand and keep students from
staying interested. The study suggests some ways to fix these problems. It recommends
ongoing teacher training, introducing EMI gradually, and creating support programs for
parents. This helps make education fairer for everyone. EMI could really boost

education standards and link Erbil’s private schools more closely with the world. But to

keep it successful, careful planning, clear policies, and approaches that respect local

culture are needed.
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1. Introduction

In the last few years, schools and teaching methods in Erbil and other Kurdistan areas of Iraq have
changed a lot. Many private schools have started using English as the main language for teaching.
This shift is part of a global trend where speaking English is seen as really important for doing well
in school and landing good jobs. While teaching in English has lots of benefits, it also brings a fair
share of problems for both students and teachers.

The use of English as a Medium of Instruction (EMI) in private schools within Erbil Governorate
has created numerous difficulties. A significant number of students find it hard to grasp the subject
material because of their limited proficiency in English, which can adversely impact their academic
success. Teachers frequently struggle to teach effectively in English, especially when their language
abilities are lacking. Moreover, many parents face challenges supporting their children's education
due to a lack of understanding of English, leading to a communication barrier between home and
school. There is also a shortage of localized empirical studies regarding the effects of English as a
medium of instruction in Erbil’s private basic education system. The research inquiries for this study
are:

-What is the significance of using English in delivering the subjects in Erbil private schools?
-What problems do teachers and students face in English-medium classrooms?

-How does using English affect students' language skills, thinking abilities, and exposure to
different cultures?

This study's goals are to:

-Explore the good sides of using English for teaching in private schools in Erbil.

-Find out the bad sides and problems that students and teachers have.

-Suggest ways to improve using English as the main language in these schools.

The study hypotheses the use of English as the language of instruction in private schools in Erbil
notably impacts how subject material is presented, influencing teaching styles, student
understanding, and their overall involvement in classroom activities. And the primary challenge
faced by teachers in private schools in Erbil when using English as a medium of instruction is
insufficient English proficiency and inadequate teacher training. And also, students in private
schools in Erbil experience cognitive overload when learning academic subjects in English, leading
to difficulties in content comprehension and academic performance.

A mixed methods approach is employed as the subject encompasses both qualitative insights (such
as perceptions, challenges, and attitudes) and quantitative data (like statistics on language
proficiency or EMI effectiveness). In this context, questionnaires represent the qualitative method,
while the quantitative aspect involves semi-structured interviews.

2. Literature Review

In places where English isn't the main language, like in multilingual spots such as Erbil, there's been
a big jump in using English for teaching. People think this helps students get better at speaking
English and opens up more global opportunities. But it also brings up problems like how ready
teachers are, whether students understand, and how it affects their cultural roots.

Many research papers discuss using English in schools, but not many focus on private elementary
schools in Erbil. This review goes over key past studies, explaining what methods were used, what
was found out, and what was overlooked. It also highlights new research aiming to understand local
issues better, filling in gaps in our knowledge.

In the study "In English Medium Instruction in Multilingual Contexts: Empirical Evidence from
Ethiopia," (Woldehanna, T. and Hagos, B. and Mulugeta, A., 2024) reveal insights from their
research on the impact of English as the main language of instruction in primary schools. They
utilized a value-added model to gather data, comparing the performance of students taught in
English to those taught in their native languages. The findings indicate a significant issue: students
who learn in English perform notably worse in mathematics—around 0.25 standard deviations
lower—compared to those taught in their native language. This situation arises because students
frequently find it difficult to understand the material while also trying to comprehend English. The
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research suggests that EMI may negatively impact students' academic growth unless they possess
strong English skills. Although their study centers on Ethiopia, it emphasizes a broader issue that
pertains to other multilingual environments, such as private schools in Erbil. While the research
primarily addresses primary education, its findings suggest a critical need for increased language
support prior to the transition to English instruction. While the study is current and significant, it
primarily focuses on public schools in Ethiopia and does not specifically explore the private school
environment or areas with unique linguistic diversity, such as Erbil. Nonetheless, it offers valuable
insights into how early English Medium Instruction (EMI), lacking adequate English support, can
harm learning achievements.

In their study titled “English-Medium Instruction and Its Impact on Academic Performance:
A Randomized Control Study,” (Bilter, O. ,Kann, V. , Mutimukwe, C. and Malmstrém, H., 2023)
analyzed data from a randomized trial that compared students learning programming in English
versus Swedish. The research involved 2,263 participants and highlighted a significant finding:
students instructed in English answered 73% fewer test questions correctly and had a 25% increased
dropout rate. This occurs because students spend extra mental effort trying to comprehend English,
which undermines their grasp of the subject matter. The authors suggest that strong English skills
are essential before starting English Medium Instruction (EMI), as poor language abilities can
greatly affect academic success. This study, focused on higher education in Sweden, does not
specifically explore how similar language challenges appear in primary or secondary education,
especially in private institutions or multilingual areas like Erbil. However, the results imply that
inadequate English assistance could also impede content learning in earlier educational stages.

In the study titled “English medium of instruction in science learning: A path analysis” (Pun, J. and
Jin, X., 2022), researchers engaged with 356 secondary students from eight English-medium
schools in Hong Kong to investigate the influence of English language skills on science education.
The research revealed that students with better English proficiency tended to perform better in
science subjects, while those who found English challenging had lower self-esteem in science and
poorer outcomes. Interestingly, the findings indicated that using a bilingual teaching method was
more beneficial for grasping scientific concepts than solely teaching in English. This research
reflects Coleman’s (2010) concerns: students with limited English skills prioritize decoding over
grasping subject content. However, while Coleman focused on higher education, this 2022 study
specifically investigates the secondary school setting. Like many studies on English as a Medium
of Instruction, it overlooks the scenarios in private schools or linguistically diverse areas such as
Erbil—a gap that your research could address.

In the study titled “Classroom interaction in EMI high schools: Do teachers who are native speakers
of English make a difference?” (Jiangshan An, Ernesto Macaro & Ann Childs, 2021), researchers
examined 15 secondary science teachers in English-medium instruction (EMI) high schools in
China, focusing on native English-speaking teachers. They identified ongoing challenges, noting
that classroom interactions tended to be dominated by teachers, while students consistently provided
linguistically basic responses. Even in private environments with skilled EMI teachers, students
often find it hard to engage effectively because their English communication skills are lacking. This
reflects Coleman’s (2010) concern that limited English skills cause students to concentrate more on
deciphering language rather than learning essential subjects. Importantly, while Coleman focused
on higher education, this study specifically targets secondary schools, demonstrating that such
issues remain even with native-speaking teachers. However, it primarily examines public Chinese
schools and does not delve into private institutions or multilingual contexts like Erbil—areas where
your research could provide valuable insights.

Next, (Macaro, 2018) study, "English Medium Instruction: Content and Language in Policy and
Practice," blends policy analysis with case studies from places like East Asia, Europe, and Latin
America. Macaro found that EMI works best when there are good language support systems, like
specific language lessons, helping students along the way, and using bilingual teaching methods.
He suggests a plan that helps with both language learning and understanding subjects. But Macaro’s
study skips data from the Middle East and private schools that teach basic subjects.
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(Cummins, 2017) work, "Language, Power and Pedagogy: Bilingual Children in the Crossfire,"
takes a different route. He lays out a theory based on lots of research about bilingual education
without gathering new information. Cummins highlights something called cognitive overload. This
means when students learn in a language that's not their own, they might get mentally exhausted,
lose interest, and forget things more easily. His ideas shed light on the mental hurdles of learning
another language. However, he doesn't include data from Kurdistan, a place with many languages
and evolving education policies.

In their article "English Language Teaching in the Kurdistan Region: Challenges and
Opportunities," (H. Rajab & A. Pentina, 2015) look at primary and high schools. They use a case
study method, talking to teachers, watching classes, and holding group chats to understand teachers'
experiences with teaching in English. They find that while teaching in English connects the local
education system with global standards, teachers face serious challenges because they often don't
speak English well enough or haven't been trained to teach in English effectively. A big gap in their
study is that it only looks at the teachers' views. They don’t include what students and parents think,
or how teaching in English affects the community or long-term academic success.

(Dearden, 2014), in her report "English as a Medium of Instruction - A Growing Global
Phenomenon," looks into policies by interviewing lawmakers and school leaders and reviewing
documents from 55 countries about using English to teach other subjects. She seeks global patterns,
reasons behind this trend, and schools' readiness. She finds that using English for instruction is
viewed as a way to join the international community and boost the economy. Still, it often fails
because teachers aren’t skilled enough in English, there’s a lack of training for specific subjects,
and materials aren’t suitable for local needs. A big flaw in her research is that it doesn’t really look
at what happens in classrooms in developing or conflict-affected places like Kurdistan, where
policies might not match what actually occurs in schools.

(Ghaith, G. & Yaghi, H., 2013) study, "EMI in Private Schools in Kurdistan: A Case Study," looks
at how teaching in English affects students in Kurdistan's private schools. They talked to both
students and teachers and also watched what happened in classrooms. They discovered that using
English improved students' skills in the language. But there was a downside - students found it
harder to grasp subjects like science and math. The study gave a good peek into classroom life but
only covered one school and didn't mix numbers with stories to show a broader view of different
schools in Kurdistan.

In "Foundations of Bilingual Education and Bilingualism," (Baker, 2011) deeply explores theories,
gathering examples from all over the world where schools teach in two or more languages. He
covers case studies, teaching styles, and theories showing that learning a second language early
helps kids become better with languages, understand how language works, and mix well with other
cultures. However, Baker’s work is broad and misses the local challenges. It overlooks how hard it
is to apply these ideas in places like Erbil, which faces issues like building conditions and teacher
readiness due to its post-conflict situation.

This new research takes a fresh look at EMI in multilingual settings, mixing survey numbers with
stories and insights from conversations with parents. By getting views from teachers, students, and
families, it gives a fuller picture of how EMI impacts students in private basic schools in Erbil.
Other studies usually focus on teacher struggles or government policies. This one dig deeper,
exploring how EMI shapes students’ academic growth, language skills, cultural identity, and family
support. The focus on Erbil is important since EMI in this area hasn't been well-studied, despite its
diverse languages and the rapid growth of private schools. This study fills an important gap and
gives useful tips for teachers, school leaders, and policymakers who want to make EMI more
effective in similar schools.

3. Methodology and Data Collection

This research mixed different ways to explore the good and bad sides of using English for teaching
in private schools in Erbil. By blending statistics and personal perceptions, the study was able to
see both the overall trends and personal experiences.

Prior to gathering the main data, the research tools were tested on a small group of individuals who
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shared similar characteristics with the primary study participants. This testing phase included
a group of students, teachers, and parents from private basic schools, none of whom participated in
the final research. The goal was to pinpoint any vague or puzzling questions, evaluate the format
and duration of the surveys and interviews, and implement necessary changes to enhance
understanding and relevance. To make sure our tools worked well, we asked experts to take a look
at them. Professors in education, language studies, and course planning went over our questions and
interview guides. What they found out helped us know our tools correctly captured what we aimed
for - including what students went through, teachers' struggles, and parents' opinions on using
English as the teaching language.

The survey included 330 students, 71 teachers from private English-medium schools in Erbil, and
16 parents, all chosen using arandom sampling approach. While random sampling aimed to
improve representativeness, the results can only be generalized to a limited extent due to the small
number of parent participants and the emphasis on certain private schools in Erbil. They were
specifically chosen from a variety of backgrounds, educational levels, and experiences, letting the
study gather plenty of different opinions on teaching in English. Data came from surveys and
interviews. Students and teachers filled out surveys to talk about their experiences and views on
using English for teaching. They answered using a five-point scale, and their answers were then
examined with SPSS software.

Besides that, semi-structured interviews were done with 16 parents to understand how using English
affected their kids' learning, language use at home, and cultural identity. These talks were recorded
with their Permission, written down, and checked for common ideas and insights. By using both
surveys and interviews, the study got a complete view, catching the big trends as well as personal
stories. It provided a detailed look at how teaching in English works in private schools in Erbil.

3.1 Data Analysis Procedures

This study combined different methods to explore how using English for teaching affects students
and teachers in private schools in the Erbil Governorate. By mixing numbers with personal stories,
it created a complete picture of the situation.

For the quantitative data, 330 students and 71 teachers filled out detailed surveys using a five-point
scale. The information was then analyzed with SPSS software, revealing frequencies, percentages,
mean scores and standard deviations. Comparing the answers from students and teachers helped
reveal where their opinions agree and where they don't when it comes to using English for teaching.
This gave a broad view of their attitudes and highlighted patterns in how teaching and learning are
affected by English.

To make the findings even richer, the study also gathered personal insights from open-ended
questions in the teachers' surveys and had semi-structured interviews with 16 parents. By looking
closely at these discussions, the study identified key themes like language challenges, teaching
difficulties, student motivation, and parents' involvement. These answers were sorted and grouped
to reflect the study's goals, offering a closer look at the social and cultural aspects of using English
in schools.

By mixing these two kinds of data, the study got stronger and more meaningful results. The numbers
showed general patterns, while personal stories added context and feelings, showing the real-world
effects on students' learning and family dynamics. This balanced approach ensured that the research
didn't just measure outcomes but also understood the experiences behind them, leading to more
believable and useful conclusions.

3.2 Ethical Considerations

The study stuck to good ethical practices and put a lot of emphasis on getting participants' clear
permission. They kept everyone's personal information secret and ensured everything was private.
People knew they could drop out of the study whenever they wanted without any issues. All the
data was stored securely and only used for school purposes.

By setting things up like this, the research really helped the researcher and the readers of the work
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understand what the participants think and feel about using English for teaching. To dig deeper, the
study collected different types of information and used various methods to analyze it. This gave us
lots of interesting details about how English as a Medium of Instruction (EMI) works in private
schools in Erbil.

4.Results and Discussion

This section covers what was discovered from asking students and teachers questions, as well as
chatting with parents, about the use of English for teaching in private schools for young children
around the Erbil Governorate area. It uses statistics and simple explanations to show the good and
bad sides of using English in these schools.

To guarantee the results' dependability and trustworthiness, the researcher implemented various
techniques. Initially, internal consistency was evaluated with statistical methods, including
Cronbach’s alpha, to verify the scales' reliability. This clarified if the items consistently measured
the intended concepts. Furthermore, the research utilized triangulation by gathering information
from three distinct groups—students, teachers, and parents—enabling verification of results from
various viewpoints. This approach enhanced the legitimacy of the findings. Moreover, thorough
protocols for gathering and analyzing data were implemented to guarantee openness and
reproducibility. Ethical aspects, such as voluntary participation and confidentiality, were upheld to
enhance the credibility of the data.

4.1 Students’ Perspectives
The survey results from students revealed that they found it quite tough and had all sorts of thoughts
about EMI.

Table (1). Teachers help us by making difficult subjects less complicated, especially in
science and math.

Strongly Agree 105 31.8%
Agree 88 26.7%
Neutral 72 21.8%
Disagree 40 12.1%
Strongly Disagree 25 7.6% 2.37 1.231
Total 330 100%

In Table 1, students shared how they feel about the statement, "Teachers explain tricky topics in a
way we understand, especially in science and math." Among 330 students asked, the survey findings
indicate a mean score of 2.37 on a scale where 1 means Strongly Agree and 5 means Strongly
Disagree. This suggests that respondents predominantly lean towards agreement, as the mean is
closer to 2 (Agree) than to 3 (Neutral). Over half of the participants, around 58%, either “strongly
agree” (31.8%) or “agree” (26.7%) with the statement we’re talking about, as shown in the
frequency distribution. There's a chunk of participants, about 21.8%, who are neutral on this matter.
Smaller groups either “disagree” (12.1%) or “strongly disagree” (7.6%). A standard deviation of
1.231 points to some variation in the answers, showing that while most are on the positive side,
there are different opinions within the group. The findings indicate a mostly favorable view on the
matter, although various opinions are represented.

Table (2). I understand the school materials a lot better when teachers explain them in my own

language.
Strongly Agree 40 40%
Agree 28 28%
Neutral 15 15%
Disagree 10 10%%
Strongly Disagree 7 7% 2.16 1.178
Total 330 100%
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Table 2 outlines students' reactions when asked if they grasp the subject better when the teacher
speaks their first language. The survey results show an average score of 2.16, which suggests most
people agree with the statement. With a 2 being "Agree", a 2.16 is so close. Looking at the numbers,
40% of people strongly agree, and another 28% agree, making up 68% who have a positive view.
Meanwhile, 15% are on the fence, not picking a side, and just 17% do not agree or really disagree.
The standard deviation of 1.178 indicates a moderate variation in responses, suggesting that while
opinions differ, most individuals tend to agree. Overall, the findings point to a broadly supportive
view, with a notable majority in favor and only a small segment dissenting.

Table (3). I'm really comfortable speaking English in our lessons and activities.

Strongly Agree 66 20% 3.15 1.35
Agree 82 25% 3.15 1.35
Neutral 66 20% 3.15 1.35
Disagree 66 20% 3.15 1.35
Strongly Disagree 50 15% 3.15 1.35
Total 330 100% 3.15 1.35

Table 3 highlights students' feelings about the phrase, "I feel confident speaking English during
classroom discussions and activities." Out of 330 students, 20% felt super confident, another 25%
said they feel good, and 20% stayed on the fence, showing different levels of confidence.
Additionally, 20% stated they don't feel confident, and 15% strongly disagreed, indicating a lack of
confidence for some students. A mean score of 3.15 indicates that students are mostly neutral to
slightly confident in speaking English during class. The responses show considerable variation,
reflected in a high standard deviation of 1.35. While some students are assured, many still encounter
difficulties, signaling a need for targeted language assistance.

Table (4). I most often use English when I'm working on school projects or spending time with
friends outside of class.

Strongly Agree 66 20% 2.90 1.48
Agree 82 25% 2.90 1.48
Neutral 99 30% 290 1.48
Disagree 49 15% 2.90 1.48
Strongly Disagree 33 10% 2.90 1.48
Total 330 100% 2.90 1.48

Out of the 330 students who joined the survey, one-fifth said they "strongly agree" and a quarter
said they "agree" that they use English more than Kurdish while studying or hanging out with friends
after school. On the flip side, 30% didn't have a strong opinion, 15% disagreed, and 10% strongly
disagreed. This indicates a blend of preferences, with some students still leaning toward Kurdish
for their studies.

On average, the score was 2.90, suggesting a slight preference for English. There was a fair amount
of difference too, with a standard deviation of 1.48 - showing that students use both languages in
various ways.

Table (5). Studying in English allows me to explore various cultures.

Strongly Agree 33 10.0%
Agree 0 0.0%
Neutral 66 20.0%
Disagree 0 0.0%
Strongly Disagree 231 70.0%
Total 330 100.0% 4.2 1.33
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Table 5 shows that 70% of the 330 students strongly believe that using English as the medium of
instruction improves their understanding of different cultures, while 20% remain neutral. A smaller
fraction, 10%, strongly disagrees, and no students either disagreed or simply agreed. The average
score of 4.2 indicates strong support for this concept, with a standard deviation of 1.33, suggesting
some diversity in opinions regarding how English contributes to cultural comprehension.

Table (6). I struggle to ask questions or share my thoughts as English is not my first language.

Strongly Agree 50 15.2%
Agree 0 0.0%
Neutral 99 30.0%
Disagree 0 0.0%
Strongly Disagree 181 54.8%
Total 330 100.0% 3.79 1.47

In Table 6, it shows that more than half of the 330 students, specifically 54.8%, feel very strongly
that their non-native English status makes it hard to ask questions or share their thoughts. About
30% are undecided on this issue. On the other hand, 15.2% strongly disagree. Interestingly, no
students simply disagreed or agreed with how the statement was worded.

The average rating is 3.79, indicating that students generally find it difficult to express themselves
in English. With a standard deviation of 1.47, the students’ answers show a moderate range of
opinions.

Table (7). Using English in school makes me feel separated from my cultural roots.

Strongly Agree 83 25.2%
Agree 0 0.0%
Neutral 116 35.2%
Disagree 0 0.0%
Strongly Disagree 132 40.0%
Total 330 100.0% 3.64 1.44

Table 7 reveals that from a group of 330 students, 40% feel like speaking English at school makes
them feel separated from their culture. Another 35.2% don’t really feel strongly about it one way or
the other. On the other hand, 25.2% strongly disagree with this idea, and nobody simply disagrees
or agrees. An average score of 3.64 suggests that students tend to feel a bit disconnected because of
using English. With a standard deviation of 1.44, it shows that students have different views on this
topic.

4.2 Teachers’ Insights

The data gathered from the teacher survey provides useful knowledge about how teachers engage
with students, the difficulties they encounter, and their opinions on making English the primary
language in their classrooms. Below, you'll find tables displaying what teachers in private schools
in Erbil shared about their experiences with this method.

Table (1): I feel quite sure about teaching my subject using English.

Category Frequency Percent Mean Std. Deviation
Strongly Agree 14 19.7%

Agree 25 35.2%

Neutral 18 25.4%

Disagree 10 14.1%

Strongly Disagree 4 5.6%

Total 71 100.0% 3.50 1.11
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More than half the teachers, about 54.9%, are confident about teaching their subjects in English.
Within this group, 19.7% are very sure of their skills while another 35.2% just feel they can handle
it. Conversely, 25.4% aren't too sure and are kind of on the fence about their confidence, and 19.7%
feel they aren't up to the task. Overall, the collective confidence score comes to an average of 3.50,
which suggests that teachers feel moderately confident about using English in their classes.

Table (2): I have received sufficient training to teach effectively in English.

Category Frequency Percent Mean Std. Deviation
Strongly Agree 8 11.3%

Agree 13 18.3%

Neutral 14 19.7%

Disagree 20 28.2%

Strongly Disagree 16 22.5%

Total 71 100.0% 2.68 1.23

Just over half of the teachers, about 50.7%, think they didn't get enough practice to teach in English
well. But 28.2% don't feel this way, and 22.5% strongly disagree with this thought. Only 29.6% feel
confident about their practice, as shown by an average score of 2.68. This means that most people
aren't happy with the current EMI practice.

Table (3): I find it tough to put complex thoughts into English words.

Category Frequency Percent Mean Std. Deviation
Strongly Agree 14 19.7%

Agree 22 31.0%

Neutral 17 23.9%

Disagree 13 18.3%

Strongly Disagree 5 7.0%

Total 71 100.0% 3.38 1.15

Educators indicate significant challenges in conveying complex ideas in English, with 50.7%
acknowledging or strongly acknowledging their difficulty in achieving clarity. While a smaller
segment of teachers (25.3%) report fewer issues, most face hurdles in communicating intricate
concepts. The average score of 3.38 points to a moderate level of difficulty in this regard.

Table (4): Many students struggle to grasp lessons presented in English.

Category Frequency Percent Mean Std. Deviation
Strongly Agree 15 21.1%

Agree 21 29.6%

Neutral 17 23.9%

Disagree 12 16.9%

Strongly Disagree 6 8.5%

Total 71 100.0% 3.39 1.18

Over 50% of teachers (50.7%) feel that students often struggle to grasp lessons taught in English.
Out of these teachers, 21.1% strongly believe this, while another 29.6% somewhat agree. About
25.4% are neutral and don’t lean one way or the other. An average score of 3.39 suggests many
teachers notice that students have a hard time understanding when lessons are in English.
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Table (5): I do not have the resources or materials needed for teaching in English.

Category Frequency Percent Mean Std. Deviation
Strongly Agree 14 19.7%

Agree 23 32.4%

Neutral 20 28.2%

Disagree 11 15.5%

Strongly Disagree 3 4.2%

Total 71 100.0% 3.48 1.05

More than half of the teachers we spoke to (51.9%) mentioned they don’t have enough good English
teaching materials. A portion, 19.7%, felt unsure, and the same number completely disagreed or
strongly disagreed. With an average score of 3.48, there's an average level of concern about the lack
of resources for English-Medium Instruction (EMI), showing that many struggle to find enough
suitable materials for teaching.

Table (6): I require additional professional training to enhance my EMI teaching abilities.

Category Frequency Percent Mean Std. Deviation
Strongly Agree 23 32.4%

Agree 25 35.2%

Neutral 14 19.7%

Disagree 7 9.9%

Strongly Disagree 2 2.8%

Total 71 100.0% 3.85 1.00

A significant portion of educators, specifically 67.6%, indicates a strong desire for increased
professional development to improve their skills in English Medium Instruction (EMI). Among
them, 32.4% strongly agree while 35.2% agree, resulting in a mean score of 3.85 that highlights the
urgent need for training in this field.

4.3 Parental Perspectives

The analysis of the semi-structured interviews conducted with parents identified three key themes
related to the implementation of English as a medium of instruction (EMI) in Erbil private schools:
(1) Decreased parental engagement due to language difficulties, (2) Perceived educational benefits
associated with EMI, and (3) Worries regarding cultural identity and the preservation of native
languages.

1. Reduced Parental Involvement Due to Language Barrier

Many parents frequently raised concerns about their limited ability to help their children with
schoolwork because of their lack of English skills. This often resulted in feelings of frustration, as
they struggled to support homework tasks or participate in educational conversations, which in turn
reduced their involvement in their children's learning. One parent mentioned, “My son has English
homework each day, but I struggle to assist him because I don’t grasp most of it. I feel powerless.”
Such feelings highlight an increasing gap between home and school, with parents feeling excluded
from the educational experience due to the emphasis on English in teaching.

This theme reflects results from other contexts of English Medium Instruction (EMI): for example,
(Paudel, 2024) conducted a qualitative study on community schools in Nepal and found that parents
often felt excluded from academic involvement due to their limited English skills, which weakened
the collaboration between home and school. This data indicates that while EMI may benefit
students, it can unintentionally marginalize parents lacking proficiency in English.
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2.Perceived Academic Advantages of EMI

Many parents acknowledged the ongoing educational and professional advantages of using English
as a medium of instruction (EMI). They viewed English as a global language that could open up
better opportunities for their children's futures.

One parent remarked: “English is crucial today. If my daughter masters it, she will have greater
opportunities in university and in her career, possibly even overseas.”

This indicates that many parents prefer EMI as they believe it can assist their children in achieving
success in the future. This perspective is also supported by findings from recent research. For
instance, (Batool, S.S.& Ali, M.K., 2024) revealed that numerous parents in Pakistan were in favor of
English medium instruction, as they believed it would grant their children better chances of attending
prestigious universities and securing improved job prospects.

3. Concerns Over Cultural Identity and Language Preservation

A key worry is that an overemphasis on English could weaken children's ties to their native language
and culture. Some parents expressed concern that their children are speaking more English than
Kurdish at home. One parent expressed concern, saying: “My child now speaks more English than
Kurdish at home. I worry about the impact on his appreciation for our culture.”

Parents feel it's vital for schools to uphold the Kurdish language and traditions while also offering
English lessons. They suggested that schools should teach Kurdish alongside English.

This concern is backed by additional research like, (Alrashidi, O., Smith, L. & Jones, P., 2023)
reported that parents in the UAE expressed concerns that extensive use of English in educational
settings might diminish children's engagement with their cultural heritage.

The results indicate that although parents recognize the importance of English for their children's
future, it also poses challenges—particularly regarding parental engagement and cultural identity.
To address these issues, schools ought to aid parents by providing English classes and incorporating
Kurdish language and culture into the curriculum to maintain a balance.

Discussion of the findings

This study explored the benefits and drawbacks of implementing English as the medium of
instruction (EMI) in private schools located in Erbil. Results show varied experiences among
students, insights from teachers, and opinions from parents.

Students usually get that English-Medium Instruction (EMI) really helps improve their English
skills, setting them up for opportunities abroad. However, not all students feel equally confident
using English. Quite a few struggle with understanding their lessons because their English isn't
strong enough. This shows that while EMI can improve language ability, not being good enough in
English can make learning hard. These findings match studies by (Coleman, 2010) and recent work
by Woldehanna et al. (2024), pointing out that being ready in terms of language skills is crucial in
EMI programs.

Educators generally agree that using English as a Medium of Instruction (EMI) can greatly improve
students' English proficiency. However, it also brings several challenges within classrooms, such as
the necessity of slowing down lesson speed and frequently alternating between English and
students’ first languages to aid in comprehension. (Pun, J. & Jin, X., 2022) support this observation
through their path analysis of English Medium Instruction (EMI) in science classrooms. They
discovered that low English proficiency in both students and teachers often obstructs understanding
of the content. Consequently, teachers tend to simplify their explanations or switch to the local
language, which slows academic content delivery. Their findings emphasize that although EMI
offers linguistic advantages, it may reduce instructional efficacy in multilingual settings,
particularly when there is a lack of language support systems.

The discussion thoroughly examines the research inquiries by analyzing the perceived benefits and
drawbacks of using English as a medium of instruction from the viewpoints of students, teachers,
and parents. It underscores the importance of English as a medium of instruction (EMI) in
improving language skills and preparing for a global future while also recognizing the difficulties
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it presents in content understanding and teaching methods.

The results also support the study's hypotheses by showing that EMI impacts the presentation of
subject matter, affects classroom interactions, and poses challenges for both students and teachers
when their English language skills are limited or their professional training is insufficient.

5.Conclusion

This study explored the role of English as a medium of instruction (EMI) in private primary schools
in Erbil, with the goal of assessing its benefits and drawbacks from the viewpoints of students,
teachers, and parents. It highlighted that using English as the main language for instruction is seen
as a key tool to boost students' English abilities and prepare them for academic and career
opportunities in the global job market. It stresses that this approach helps students get better at
English and is beneficial for their future studies and work in an interconnected world.

The results also indicated that English Medium Instruction (EMI) presents notable difficulties,
especially among students with limited English skills. Numerous students find it hard to understand
the material, and teachers frequently resort to switching languages to explain lessons. Parents are
aware of the long-term advantages of English Medium Instruction (EMI), but they worry about their
limited capacity to support their children due to language obstacles. This highlights that while EMI
aids in language growth, it may limit subject learning and classroom participation without sufficient
support. The research highlights the need for a more inclusive and supportive EMI method—
ensuring that students receive adequate language support and that teachers have proper training to
handle multilingual classrooms. Additionally, effective strategies for involving parents, even if they
lack English proficiency, are vital in fostering a nurturing educational atmosphere.

While the study provides useful findings, it’s crucial to recognize certain limitations, especially the
limited number of parent participants, which might influence how broadly we can apply their
opinions. Future studies could build on this research by examining the lasting impacts of EMI on
student success or by contrasting EMI with bilingual or transitional approaches in alike multilingual
situations. The research adds valuable insights to the expanding literature on English Medium
Instruction in non-English-speaking areas and suggests actionable steps for enhancing language
policies and educational practices in private schools in Erbil.
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