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Abstract 

This paper entitled ―The Pedagogical Use of Animated Themes in Teaching English Fiction at 

University Level‖ attempts to investigate the use of Animated Themes as an effective teaching tool in Kurdistan 

Regional Universities.  

The study examines that; Animated Themes can be an effective pedagogical tool in selected EFL 

Kurdistan Regional Universities. The essential educational for our youth for the 21st century sets of special skills 

in order to succeed and thrive to have the ability and courage to question, assess and evaluate curiosity. 

Educational systems must transform their objectives, curriculum, pedagogies, and assessments to help all 

students achieve the outcomes required for a prosperous, attractive study. Therefore, to accomplish this, today’s 

generation must transform students learning processes and engage student’s interest in gaining 21
st
 century skills 

and knowledge which aims to develop all subject areas such as educational, career, wise and civic settings 

throughout a student’s life routes. Also it guides the use of Animated Themes as an innovative pedagogical tool 

that affects (Kurdish EFL Kurdistan Regional Universities) students’ possessions for learning to state the facts 

that both instructors and students are aware of the advantages and disadvantages of the use of animated movies 

and cartoons in class. 
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1. Introduction 

Many universities such as University of the West of England, Bristol, and Ningbo 

University of Technology in China, have been encouraging professors and teachers to 

integrate instructional strategies in their collegiate level classrooms to deliver a more 

engaging teaching process to students in today’s modern world. Researchers have examined 

variety of research questions with reference to the use of animated themes in classrooms as an 

informative tool for instruction, among them is Using Films in the Multimedia English Class; 

by Youming Wang, Department of English Languages, in the Capital Institute of Physical 

Education in Beijing; China. Wang designs classroom procedures on students’ listening; 

speaking and learning abilities, as the purpose of this article (a sneak- peek of my Thesis) 

further introduces some useful and practical methods to build students’ confidence in learning 

English language and literature. English literature in the second-language classroom, inquiry 

includes a focus on authentic or genuine language; it has passed the test of time, it often puts 

students in real-life daily situations, in which students attempt at reliving the characters, going 

through the same paths and experiences their footsteps to name a few (Chan and Wong 2017, 

p.180). 

2. Literature Review 

Considering the fact that today’s students are born and bred completely surrounded by the 

phenomenon of smart phones and television, it is easy to understand that the majority of them 

are no strangers to visual sources for learning information. In order to reach them with more 
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engaging learning process a teacher should pay more attention to the visual tools to 

incorporate the students into a curriculum. 

There are numerous reasons for incorporating film in to EFL literature class. The language 

spoken in film is often performed from written text of literature, but it is a performance where 

native speakers suspend reality, as only one need to note the impact of phrases from popular 

films based on popular novels such as Emma, Irony of Fate, Wuthering Heights, Animal 

Farms or Sons and Lovers, to see how readily language from popular film becomes part of 

everyday speech. Moreover, the spoken language of film often incorporates a wide variety of 

sociolects of the target language, for instance the speech of various socio-economic and 

educational levels, the speech of children and non-native speakers, slang and jargon, rural and 

urban speech, and a range of regional dialects, like what one sees in Regret by Kate Chopin.  

Projecting film onto a screen can bring flexibility to the classroom by extending the range 

of teaching techniques and resources, helping students to develop all four communicative 

skills, such as practicing listening and reading, and as a model for speaking and writing. The 

optical, chemical and mechanical elements of a film is combined to record a crisp, 

recognizable moving images and can also act as a springboard for follow-up tasks such as 

discussions, debates on social issues, role plays, reconstructing a dialogue or analyzing.  

Participating animated movies and cartoons in class as a pedagogical tool provides 

teachers time, as teachers need to spend many hours creating their own materials while 

showing animated movies or cartoons part by part certainly with the advent of the internet, 

which is a powerful tool for both the students and teachers. Beside what mentioned above 

animated movies and cartoon acts are different from novels which the former ones are livelier 

and literature teachers must take them into consideration and awake students about their inner 

curiosity, since cameras can only show the surfaces, the animated movie or cartoon has to use 

some other methods to express people’s thoughts and feelings. For example, in the first scene 

as for the ball in Joe Wright’s Pride & Prejudice, the film could show the excited people, the 

beautiful ladies and the handsome gentlemen as well as their actions. However, it cannot 

reveal Austen’s detailed description about people’s changing attitude toward Darcy, 

specifically, how ―Mr. Darcy soon drew the attention of the room‖ at first, and why 

―everybody thought Darcy was the proudest, most disagreeable in the world‖, and finally, 

―everybody hoped that he would never come there again‖ (Bo, 2008). The film presents this 

somehow in complicated course through Darcy’s cold facial expression and the dialogue 

between Elizabeth and Charlotte. Obviously, this is far from enough to describe the proud and 

disagreeable Darcy. In contrast, the subtle change in the novel and people’s inner world 

toward Darcy could be revealed descriptively and clearly. This difference between film and 

novel actually gives the audiences and readers different experiences. According to James 

Monaco in his book, How to Read a Film: movies, Media and Beyond ―Film is difficult to 

explain because it is easy to understand. The semiotics of film is easy to explain because it is 

difficult to understand. Somewhere between lies the genius of film‖ (Monaco 2000, p.171). 

Also he mentions that ―Film has no grammar. There are, however, some vaguely defined rules 

of usage in cinematic language, and the syntax of film its systematic arrangement orders these 

rules and indicates relationships among them‖. As with written and spoken languages, it is 

important to remember that the syntax of film is a result of its usage, not a determinant of it. 

Another important point that makes difference between written novels and films is that 

film is what one cannot imagine as most films are told from an omniscient point view, that is 

to say, one can see and hear whatever the director wants us to hear and see, but when it comes 

to the power of written texts, it can show you a different world. It can take you somewhere 

one has never been as reading is one of the best ways to foster imagination; written texts have 

power to, build up and practice imagination by guiding monotonous words to meaningful 

portrayals. It will describe a certain image while the reader manipulates the picture in the 
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mind; it shows that reading is a key part of enhancing imaginative thinking, which can lead to 

innovation and cognitive understanding.  

3. The Hypotheses  
The current study hypothesizes that: 

1. Animated themes based on novels and fictional stories help more of students to ease 

their imaginary understanding.  

2. Visual materials in class facilitate more engaging learning process. 

3. The use of visuals in classroom is highly beneficial for all students especially in 

teaching fiction which forms imagination and designed to inspire love of literature 

and cinema.  

4. Use of visuals in class helps students to focus their lively attention on the topic, 

increases students’ impulse and further participation in the class. 

5. Lack of moving pictures related to class material delays syllabus coverage.  

 

 

4. Methodology 

To verify the hypotheses, a questionnaire of thirty one items has been arranged and 

piloted with fifteen instructors in three Kurdistan Regional Universities. Then, the reliability 

and validity of the pilot test have been verified with 30 University students, 10 students in 

each University of (Sulaimani, Soran, and Salahaddin). 

5. Participants 

The questioner rated 224 university students from the Universities of Sulaimani, 

Salahaddin, and Soran in the Basic Education / English Departments, and English Language 

Departments, for the academic year (2018-2019). The exemplar comprised of 35.7% males 

and 64.3 % female university students. Among the students (99) of them were Third year 

students and (125) were Fourth year students. 

6. Procedure 

Three consent letters to the presidencies of Sulaimani, Salahaddin, and Soran Universities 

are sent on 5
th

 of June 2019, the questionnaires were collected after the students have 

agreeably filled them out. It was easily explained to the students how they were supposed to 

complete the questionnaire after careful scanning. The class examiners showed constant 

support and assistance in completing the forms mainly at the time of additional clarifications. 

In view of that, the findings of all the correctly-filled questionnaires were 224, and for the 

data analysis, SPSS Statistics 20 was used. 

To ensure ethical considerations, the assessor did not mention the names of any teachers 

or students in the study. To the best possible extent, the level of risk or threats to the subjects 

was reduced. The examiner asserted to all the participants that any information related to 

them was not to be used for personal reasons nor was it to be given to other examiners for 

their personal gains. The subjects’ rights of privacy were ensured at all levels as coded 

questionnaires were used to ensure non-exposure and privacy of the subjects. The examiner 

collected data through legal, official permission from the Head of the Departments, and used 

the data only for academic purposes. 

7. Data Analysis and Discussion of Results 

The present section is devoted for the analysis and discussion of the results of the test. 

Item 1: The use of visual materials such as PowerPoint slides, Videos, and Flip chart in 

class facilitate learning process. 

It can be viewed that a vast majority of the participants (45.5%) were in strongly 

agreement with the use of visual materials such as PowerPoint slides, Videos, and Flip chart 

in class, and facilitate learning process by providing a better understanding of the topic as 

well as motivating students. Students are influenced to take more control of their learning 

process, in which the trainer’s role becomes more of a facilitator and organizer providing 
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fruitful resources for the students. Only (0.9%) were reluctant about the use of visual 

materials such as PowerPoint slides, Videos, and Flip chart in class (See Table 1). 
Scale                                                   

 

Frequency Percent Mean Std. 

Deviation 

Strongly 

disagree 
2 0.9 

4.30 0.80 

Disagree 7 3.1 

Neither agree 

nor disagree 
14 6.2 

Agree 99 44.2 

Strongly agree 102 45.5 

Total 224 100     

 

 
The effective use of technology in education has changed the face of education and it 

has created more educational opportunities. Both teachers and students have benefited from 

various educational technologies. According to Chan Yee Han in his research under the title 

―The Use of Anime in Teaching Japanese as a Foreign Language‖ (2017, P.71) visuals have 

been an important component of the language classes over the years. To be exact, the use of 

visuals for present training, and teaching languages has been around since the 1920s and 

1930s, consisting mainly of film strips, pictures, slides and pass-around object. ―Using 

popular culture as an educational tool allows teachers to make that time more fruitful. 

Besides, in order to make the classroom teaching more relevant to the students, teachers 

should learn more about the students’ learning habits outside the classroom‖ (Chan and Wong 

2017, P.72). The study results show that technology plays a big role in EFL classrooms; it can 

be used as a tool to facilitate teaching and learning processes. This study supports the effect of 

superiority of technology-based lessons as compared to traditional lessons. Teachers should 

consider their students' needs and interests, and the questionnaire results indicate that the 

majority of the students show their positive perceptions towards using technology classrooms. 

Item 2: Animated themes based on novels help students to facilitate inner 

understanding and potentiality. 

To display to what extent they aim at improving their understanding of existing 

animated themes based on the fictions they study at university, nearly 78.2% of the university 

students exhibited agreement. By contrast, 5.4 % disagreed, and16.1 % were indecisive.  

Through the Mean average (3.95), it is said that a vast number of the students agreed 

with the statement. It is obvious that students become better critical thinkers by identifying, 

analyzing, interpreting, and evaluating what they see, no matter how the format is structured 

(Keeran and Levine-Clark 2014.P 98). Teachers have long recognized the importance of 

visuals to learning, since they provide context, guide the reader's attention, and help readers 

build connections and see story structure through different phases, and provide different, 

interactive points of view that cannot be noticed by raw reading and listening. Some 
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university professors have adopted this visual format as a pedagogical tool for many of the 

same reasons mentioned above (Keeran and Levine-Clark 2014, P.103).  

 

 

Item 3: Graphic (moving images) novels can be a source of motivation and stimulation 

for learners including those with reading difficulties. 

Chart number (3) states the respondents’ attitude. In terms of agreement, 75.9% were 

in accord compared to almost 9.4 % being in nonconformity and14.7 % having unsettled 

views.  

Reading a fictional text and watching a movie based on the novel would give more 

insights into the pedagogical use of movies in the classroom. University students refer to 

online information and online sources in solving their academic questions and academic tasks 

(Debell, Chapman and National Center for Education Statistics 2006, P 20 ). Movies based on 

novels as a pedagogical tool can be used as a bridge to young adults reading to canonical texts 

and not as distractions that destroys young adults’ interests in reading, but rather as a 

stimulation way for those students who have difficulties in reading especially learning English 

language challenges.  

 
Item 4: Animated themes provide a variety of alternatives for the teacher and promise 

to engage the interest of more learners. 

The Chart below sheds light on the teacher’s awareness of their alternative choices to 

engage the interest of more learners in class, and how these choices will influence student’s 

interest. Basically, 98.7% agree to have this awareness to a great extent. Nevertheless, 25% 

were unbiased compared to 5.8% disagreed with the statement.  

Movies and moving pictures can extend the learning beyond the raw text. Sometimes a 

movie can benefit students to get a feel for an era or an event that they could not easily find in 

the text. Teachers can use movies as a pre-teaching method or an interest building platform to 

improve both motivation and achievement. At some point in the year, students might need 

background information or an interest building activity in which playing a movie can build 

interest in a topic that is being learned while providing a small break from normal classroom 

activities, and make some changes, sometimes a movie can include moments that go beyond 

one’s usual way of thinking, instead enables one to find the curious part in all aspects of life. 
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Item 5: Animated themes simplify comprehension by combining images with text.  

Item (5) concerns whether the participating respondents were agreed on another usage 

of animated themes in simplifying the process of listening comprehension. Basically, most of 

the students (54.9%) selected to agree to this statement. Besides, few students (17%) were 

unsure and only 4% chose to disagree to be aware of the ways they can enrich themselves in 

classrooms by combining images with a text Robin Shields and Fiona Maine, mentioned in 

their article written in 2015, published in Cambridge Journal of Education under the title 

Developing Reading Comprehension with Moving Image Narratives ―sought to better 

understand comprehension and its relationship to word recognition by focusing solely on the 

development of comprehension in isolation of word recognition. This was not achieved 

through de-contextualized comprehension activities, but rather through the use of alternative 

texts (specifically moving image media).‖ (6). Here moving images and multimedia can be 

considered as one of the powerful teaching tools for students to comprehend difficult words 

within a text (2015, P 6). 

 
Item 6: Students love watching Animated Themes (Animated Cartoons & Movies), 

based on the Novels they study. 

A qualitative documentary or educational film raises student’s awareness about issues, 

and that are difficult to address in the classroom. In situation like this, animated themes 

(movies and animated cartoons) conveys their understanding of difficult scenarios in an 

indirect and light-hearted way; since animated films are a rich teaching resource for use and 

such educational tool tell stories and communicate emotions and ideas in a unique way that 

both small children and adults can understand. 

 Animation has become a popular form of storytelling that has helped and shaped the 

modern world, as further argued: ―Film and literature are not enemies; in fact, they should be 

used closely together because they share so many common elements and strategies to gain and 

keep the audience's attention. We know that for many of our students, film is much more 

readily accessible than print because of the visual nature and immediacy of the medium‖ 

(Golden 2001, P. 36). 

https://www.researchgate.net/profile/Robin_Shields2
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Item 7: Students will learn faster and better if the teacher uses movies based novel part 

by part and discusses each in detail. 

Responses to this item witness that participants (51.3%) said they love to watch the 

movie part by part with the written text to discuss each part in detail. In contrast, 3 instructors 

(1.3%) confirmed they did not know about the way movies can help in discussing texts. It is 

worth mentioning that the remaining participants 22 that are about (9.8%) were uncertain 

about possessing this knowledge. 

To see whether the informants in this study know about better ways to play movies in 

class, the Mean value is taken into a consideration which is (4.26) which can stand with 

affirmative responses of the majority of the respondents. Accordingly, it can be said that it is 

better to use the movie based on studied novel part by part in class and discuss each part in 

detail, with comparison between the text and parts of the movie.  

One of  the main components of using the movies in the class is actually enabling the 

reader to picture or to visualize the events, characters, narration, story and words in the 

context, which help the teachers and students to talk about every single detail in an academic 

way, ―When reading a text, the addition of a movie can help students connect to new 

information they may have not had background in and adapt their new thoughts, images, and 

feelings to the text at hand‖ (Draper 2010, P. 4).  

Hibbing and Rankin-Erickson suggest using a Watch-Read-Watch-Read (W-RW- R) 

method enable students to further build some background of the text, make predictions, watch 

part of the movie, read more of the text, confirm understandings, make more predictions, 

watch more of the movie, and continue reading the text (Nielsen and Rankin-Erickson 2003, 

P.766). In this case the students have the opportunity to cope with the text and compare it to 

the movie or animated cartoon of the text. 

Movies, with their colors, movement and varying shapes, present new images to the 

mind and act as a great stimulus to the imagination, in- class movies can show various parts of 

the world and the changes along with the developments of form.  
Scale 

 

Frequency Percent Mean Std. 

Deviation 

Absolutely not 

true 
3 1.3 

4.26 0.95 
Somehow false 13 5.8 

In between 22 9.8 

Somehow true 71 31.7 

Absolutely true 115 51.3 

Total 224 100     
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8. Results of the Survey 

Based on the above outcomes related to the test findings, the current study concludes the 

following analyses which answer the research questions and verify the hypotheses:  

1. The majority of the university students got great benefits of visuals especially in 

learning fiction. It is illustrated that a large number of the respondents showed interest 

in having visuals in fiction class and confirmed that visuals have positive attitudes and 

impact for English learners. Movies based on novels as a pedagogical tool can be used 

as a bridge to young adults’ reading to canonical texts and not as distraction that 

destroys young adults’ interests in reading, but rather as a stimulating way for those 

students who have difficulties in reading especially English language as a non-native 

speaker.  On the other hand, students somehow ignore texts while they watch movie 

based proses on the studied fiction and they lack knowledge of the importance of the 

regional text. This is due to the fact that most of the students agreed on the statement 

that watching movies that are based on studied novels is easier and more joyful than 

reading the word-based (written conventional text) novel, as readers who have 

invariably lost confidence in their reading ability with their loss of confidence leads to 

a lack of engagement, so they need little background knowledge about the text which 

causes difficulty comprehending what they are reading. 

2. Most of the teachers are aware of the fact that movies can extend the process of 

learning beyond the text. Movies can values students to get a feel for an era or an 

event that they cannot find in the text or even in their time just like Marriage and 

Divorce in 19th Century style, that upper and middle class women had to stay 

dependent on a man: first as a daughter and later as a wife. Once married, it was 

extremely difficult for a woman to obtain a divorce (Simkin 2015, P.1). Teachers can 

use movies as pre-teaching or interest building activities, as at some point in the year, 

students might need background information or an interest building activity. Nearly all 

of the participants are aware of visual impacts and their positive changes in class that 

certainly makes a trendy shift from dynamic class to fun and modern one, since human 

beings respond to any lively object and process visual data better than any other type 

of data. In fact, the human brain processes images 60,000 times faster than text, and 

90 percent of information transmitted to the brain is visual (Gutierrez 2018, P.2), thus 

such image- related skills can further enlighten our development of education.  

3. Most literature teachers provide a variety of alternative teaching methods in class for 

better trainings. Post-secondary teachers are able to use a combination of their existing 

skills, knowledge and attitudes to interact with students and people from different 

cultural backgrounds and ensure successful and effective communications free from 

breakdown and dysfunctions.  

4. The participants of this research are aware of the power of movies in enriching 

communications and stimulating emotional responses. Besides, they confirmed to be 
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motivated when they learn new cultural information by using movies as a 

communication tool and stimulate emotional responses. This would also support an 

exploration of the relationship between word level decoding and reading 

comprehension, as the latter could be examined independently of word level skills. 

 

9. Recommendations  

In the light of the conclusions, the current study recommends the following:  

1. It is recommended that film study courses can be integrated into the curriculum that is 

studied in the Kurdistan Regional Universities to better improve and foster student’s 

awareness of the importance of animated themes, as well as producing new eras of 

film festival and cinema along with arts administration. 

2. University instructors should improve their knowledge of new pedagogical uses in 

class in general through studying pedagogical courses, and develop their competence 

in order to fill the existing gap about knowledge of new implantation of pedagogical 

tools. 

3. It is very important to create a suitable environment for the students for film study 

courses at University level with all the equipment that are required and needed for this 

purpose such as (data show, TV, sound system, and the likes). It is better for English 

EFL university instructors, if possible, to travel to the countries where English 

language is their mother tongue to personally experience their cultures and compare 

the norms, values, perspectives and behaviors to their own. 

4 Film studies should be incorporated into the courses during the first University year to 

familiarize English EFL students with target language and cultures to promote their 

understanding of the similarities and differences their culture has with the target 

cultures  
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دابەکارهێنانی پەروەردەیی وێنەی جوڵاو لە وانەوثنەوەی چیرۆک و ڕۆمانی ئینگلیسی لەسەر ئاسجی زانکۆیی  

 

 هانا ئەنوەر شێر علی ئالان علی سعید

ةەشی شمانی ئینگىیصی/ شانکۆی سىێمانی -کۆوێخی شمان  ةەشی شمانی ئینگىیصی/ شانکۆی سىێمانی -کۆوێخی پەزوەزدەی ةنەزەخ   

 

 پوخجە

  له یه وه ، دىێژینه«ةەکازهێنانی پەزوەزدەیی وێنەی حىڵاو وە وانەودنەوەی چیسۆک و ڕۆمانی ئینگىیصی وەسەز ئاسذی شانکۆییدا»وێکۆڵینەوەیە ةە ناونیشانی  ًئە

 . ةەکازهێنانی وێنەی حىڵاو وەک کەزەسذەیەکی پەزوەزدەیی کازا وە شانکۆکانی هەزێمی کىزدسذاندا  ةه ەد ةازه سه

نەی حىڵاو کەزەسذەیەکی پەزوەزدەیی کازا ةێر وە فێسکسدنی خىێندکازانی کىزد وە شانکۆکانی پازێصگاکانی ێىێژینەوەکە ةسیذیە وەوەی؛ دەکسێ و ئامانخی د

یان ةۆ ش ره هانی پسسیازلسدنیان ةدا و دىانایە کىزدسذان. لاوانی سەدەی ةیسر و یەک پێىیسذیان ةە کۆمەڵێک دىانسذی دایتەدە ةۆ گەیشتن ةە سەزکەودن و 

نگێنێ. پێىیسذە سیسذەمی پەزوەزدەیی ئامانخە پەزوەزدەییەکانی خۆی و میذۆدی شانکۆیی و شێىاشی وانەودنەوە و شێىاشەکانی هەڵسەنگاندن  ڵتسه هه فێسةىون

پسشنگدازدا..وەو سۆنگەیەوە ، پێىیسذە هەمىاز ةکادەوە دا هاوکازی سەزحەً خىێندکازان ةکاخ وە ةەدیهێنانی ئامانخە خىاشزاوەکان وە پێناو سەزکەودنێکی 

  ةێ وه خۆیان ده زۆڵی  شێىاشی وانەودنەوە ةە خىێندکازان ةگۆڕین و ةەشدازةن وە ةەدەسذهێنانی دىانسر و شانیازییەکانی سەدەی ةسسر و یەکەً، له

ها ةەکازهێنانی وێنەی حىڵاو  زوه دزێژایی ژیانی خىێندلاز. هه  نی ةه ده و ژیانی مه  یی و لاز و پیشه زده زوه ك په لانی وه مىو ةىازه هه  پێدان ةه شه گه

زدوو مامۆسذایان و  هه  ڕو له خاده خ ده وڵه ةۆ ده  و ڕاسذییه ندا، ئهفێسةىو   ز دىانای خىێندلازان وه سه  لاده لاز ده  له  زانه یی داهێنه زده زوه لی په یه سذه زه له

 . لاندا پۆوه  ی حىڵاو و لازدۆن وه لازهێنانی وێنه لانی ةه ةاشی و خساپیه  خىێندلازان ئاگادازن وه

                                                                                                                           

 وێنەی حىڵاز، ئینگىیصی وەک شمانی ةیانی، ةەکازهێنانی پەزوەزدەیی، ووشیازی، چیسۆک.  ووشە سەرەکییەکان:

 

 

 الاسجخدام التربوي للرسوم المجحركة في ثدريس القصص والروايات الإنجليسية على المسجوى الجامعي

 

 هانا انور شیر علی ئالان علی سعید

قسم اوىغح الآنکىیصیح -یح اوىغاخکى قسم اوىغح الآنکىیصیح -کىیح اوترةیح الآساسیح   

 

 ملخص

"الاسذخداً اوترةىي وىسسىً المذزسلح في ددزيس اوقصص واوسواياخ الإنخىيصيح على المسذىي اوخامعي" واوذي دتين اوذزقق من  اوذي ةعنىانهره اودزاسح 

 .                        ح فعاوح في حامعاخ إقىيم لسدسذاناسذخداً اوسسىً المذزسلح لأداج دعىيمي

لىزدسذان. يزذاج شتاب اوقسن مزافظاخ  الالساد في حامعاخ يممن أن دمىن اوسسىً المذزسلح أداج دسةىيح فعاوح وذعىيم وىطلاب :اوتزث الى ما يلي يهدف   

يخث على اونظم اوذعىيميح اوذعديي من أهدافها اوذعىيميح والمناهد  .لى اونخاذاوىارد واوعشرون إلى مخمىعاخ عدج من  المهازاخ اوخاصح وىىصي ا

يخث انخاش ذون  اوخامعيح وطسائق اوذدزيس وطسائق اوذقييم لمساعدج حميع اوطلاب على دزقيق اونذائد المطىىةح وىىصي الى نخاذ مصدهس. ةناءا على ذون

ماً في الذساب مهازاخ ومعازف اوقسن اوزادي واوعشرين ويؤثس اسذخداً اوسسىً المذزسلح ةاوىغح عىينا دغيير طسائق اوذعىيم وىطلاب وإشرالهم ولاهذ

لأداج دسةىيح حديدج يمذىمها طلاب حامعاخ إقىيم لسدسذان وذون من خلاه اوذعىم وأن يمىن لي من المدزسين واوطلاب أن يدزلىا  الانخىيصيح لىغح أحنتيح

 .ىً المذزسلح واوسسىً اومازدىنيح في اوصففىائد ومساوئ اسذخداً أفلاً اوسس

 

.اوسسىً المذزسکح،اوىغح الإنخىيصيح لىغح أحنتيح، اداج دسةىیح وذعىیم، اوىعی، زوایح : الدالة کلمات  

 


