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Abstract 

The paper aims to investigate the types of errors committed by students of English Language Teaching 

department who study translation at the third year of university. Identifying the types of errors in students' 

translation products is not only significant for the teacher who knows how to address the students' difficulties but 

also for the students who get an idea of the causes and problems they face in order to tackle them in their 

translation projects. This also allows the teacher to demonstrate the students' level of mastering the linguistic and 

translations performances. To conduct this study, nearly 50 students of ELT department who study translation at 

their third-grade students participated in the study. The data of the research was collected form the students’ 

weekly assignment of translation from Kurdish to English. Third year students who study translation have 

weekly assignment of translation.  The data of their assignments were randomly collected by the teacher to 

identify and classify types of errors they have in their assignment. Later, with the help of four translation 

teachers, the errors were identified and classified again. Teachers of translation checked the students’ translation 

tasks at different times so as to count for the reliability and validity of the study. For the current study, the 

classification of error analysis operated by Pospescu (2012) is used. He used the taxonomy of error analysis in 

terms of three categories: Linguistic errors, comprehension errors, and translation errors, as well as sub 

classification of each type. Linguistic errors involve errors in morphology, syntax and collocations. Errors of 

comprehension include misinterpretation of syntax or lexis. The results showed that the translation and linguistic 

errors are the most common types of errors committed by the students, of which grammatical and lexical errors 

are the most common committed by the students. The sources of many errors may be attributed to context and 

pragmatic analysis of translated texts. The paper offers some suggestions and recommendations for further 

researches and investigations for improving students' translation performance. 
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Introduction  

At the age of globalization, translation is undoubtedly required to bridge the gaps of 

linguistic and cultural diversities. Translation can be that means of cross-cultural 

communication which can settle down all differences. Therefore, more professional 

translators are needed to carry out this task. In order to invest in translation and educate a 

professional generation of translators, focusing on the errors, translators face, is necessary. 

One great pace forward to do this, is the analysis of translation errors.  

Translation is not only the replacement of words in one language by another, but also the 

work to change meaning and sense which the translator wants to transfer in the most normal 

mode. The successful translation requires not only the possession of linguistic knowledge of 

both source and target languages, but also the rules of language use. 

One of the important ways to get experience from the practice of translation and produce a 

successful and natural translation is by knowing weaknesses and types of difficulties novice 

translator face. In order to pinpoint these difficulties, usually scholars pay attention to the 

common types of errors learners confront in this regard. Therefore, analyzing errors is not 
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only useful in the field of teaching and learning but also plays an important role in developing 

the linguistic competence which is seen as a basic principle in the process of translation. This 

will be an important part of the learners’ experience because this will let students get through 

the structure of the target language (Dodds, 1999, p. 58). 

Waddington (2001) considers error analysis as an effectual means to judge on the 

translations done by students. It is very important to identify the errors made by the students 

because errors mirror the quality of translation products, besides these error identifications 

reflect the process of translation (Seguinot, 1990). Lennon (1991, p. 182) describes error as “a 

linguistic form or combination of forms which, in the same context and under similar 

conditions of production, would, in all likelihood, not be produced by the speakers’ native 

speaker counterparts”. According to Goff-Kfouri (2004) the term "mistake" refers to a fault of 

performance which is not systematic, whereas the term "error" belongs to the gap in student's 

knowledge and occurs systematically. 

In similar research done by Darus and Ching (2009), the researchers studied and analyzed 

the errors of essays written by 70 participants in China. Based on the results, they found 18 

kinds of errors from their written tasks. The most common errors were subject-verb 

agreement, preposition, tenses, and mechanics. According to their findings, first language 

interference was the main cause of their errors. 

In another research Sawalmeh (2013) analyzed the errors of 32 participants. The errors were 

identified and classified under: word order, verb tense, subject-verb agreement, sentence 

fragments, and prepositions. Other studies in similar context were done by Atique and Khan 

(2015), they found the most common errors under the categorization of vocabulary, sentence 

structure, grammar, subject-verb concordance, and arrangement of ideas. In another research, 

Khan and khan (2016) analyzed the written tasks of 120 Arab student whose tasks were about 

writing paragraphs in English. According to the findings of the study, the most common kinds 

of errors were Subject-verb agreement, verb-tense, word order, prepositions, articles, 

auxiliaries, and spelling. Moreover, the researchers found that the main cause of errors in 

writings was the first language interference.  

There is no doubt that all the above-mentioned researches are to some extent similar to the 

current research as they all talk about some errors in linguistic constructions which are 

basically necessary for the linguistic competence in the process of translation, but what 

distinguishes this study from the previous ones is that in this study, the focus is not only on 

the linguistic competence but it is also on the comprehension competence and re-expression 

competence which are important for translation. For example, this paper tries to analyze 

students written tasks in terms of errors in linguistics which include errors in morphology, 

syntax, and collocations; errors in comprehension include: misunderstanding of the lexis, 

misinterpretation of syntactic structures; errors of translation include: distorting sense, 

additions, and imprecise renditions of words). This research concentrates more specifically on 

the process of translation and the necessary competences required in this field because, as 

Wilss (1982, 118) states, in addition to the source language text analytic knowledge, 

translators need also to have knowledge about linguistic, encyclopedic, comprehension and 

reproductive competence of the target language. This is what exactly the previous papers 

forgot to base their translation on this account. For this reason, the categorization of errors is 

based on these types of competences so that teachers and learners can better address the 

problems they face in translation. Reading skills is considered one of the solutions of 

difficulties of re-expression competence, in their study on seventy high school students 

including grades 10, 11, and 12 students in Shaqlawa Educational Compound, Sabah and 

Muhammad (2017, 394-402) found out that the students are in dire need of enjoying and 

practicing through basic principles of extensive reading. Students need to practice extensive 

reading to learn more reading skills and to be more fluent readers. This would definitely 

enhance reading competences which in turn it facilitates translation process and makes it goes 
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on smoothly. 

This paper is an attempt to assess the real ability of the students of ELT department who 

study translation at the grade three. The aim of the research paper is to analyze the errors 

performed by the students. The aim of the study is to 1) analyze translation errors made by the 

learners, 2) discover the causes of errors, and 3) identify the most recurrent sorts of errors that 

students typically commit in their translation works. 

 

1. Translation Errors  

The primary reason for committing translation errors is social, psychological and linguistic 

exchanges which defy even nearly all professional translators (Pojprasat, 2007). According to 

Neubert & Shreve (1995) translation error is very difficult and complex to describe and 

classify. In addition to this, translation error can be defined in terms of equality, errors of 

translation are seen as not being equivalent between original language and recipient language 

manuscript, or non-adequacy of the target text (Koller, 1979, p. 216, cited in Dewi, 2015). 

Hatim & Mason (1997, p. 203) describe error as firstly a mismatch of denotational sense 

between source language and target language; and secondly as a violation of the target-

language system. Moreover, Seguinot (1990, p. 172) describes translation as the breach of 1) 

"the function of the translation, 2) the coherence of the text, 3) the text type or text form, 4) 

linguistic conventions, 5) culture-and situation-specific conventions and conditions, 6) the 

language system". For this reason, identifying translation errors is very challenging 

particularly for second language learners who they often commit errors which are linguistic 

errors (O’Grady, Dobrovolsky, & Katamba, 1996). 

 

1.2 Translation Error Analysis 

There is not yet an agreed categorical classification of translation error analysis, and there 

are various theories regarding the classification of errors, because it is hard to obtain error 

classification. Moreover, error classification depends on the types of the source language and 

target language (Dewi,2015). For example, the translation from Kurdish to English yields 

different types of errors form the translation from Arabic to English. 

Undoubtedly, there is a reason behind the errors committed by the translators that can be 

identified through analysis (Quine, 1975).  Identifying errors can help detect the problems of 

translation, degree of error, nature of errors, and the patterns of errors which can be obvious. 

There are various theories and definitions for the error analysis classification. Therefore, 

here, only, few of them are focused on. Nord (1997) classifies error analysis into four types 

such as pragmatic, cultural, linguistic, and text-specific errors. 

Pragmatic types of errors are the problems which stem from the source text ambiguities. 

Cultural errors are the ones which belong to the discrepancy between the original language 

and the recipient language in terms of culture (Nord, 1997, p. 75). errors of linguistic happen 

when translators fail to convey the actual meaning and sense of the source language by using 

the structure of target language. And lastly, text-specific errors are the failure when there is no 

the appropriateness of the translated text to the target audience (Nord, 1997). Furthermore, 

Waddington (2001) classifies the errors performed by the translators into first, badly chosen 

translations that influence the perception of the original language, second, unsuitable 

translations, which influence the expression in the target language, third, inaccurate 

translations, which influence the communication of either the primary function or minor 

function of the original language. 

2. Methodology 

2.1 Research Design 

The type of the data the current research intends to analyze is the written tasks of students’ 

weekly assignment in Tishk International University. The data was collected from third year 

students during the course of studying translation in the first and second semester. The data of 
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the written assignment is randomly collected from the students works. For the current paper, 

the data is taken from 50 students in order to analyze the translation errors performed by the 

students, discover the causes of errors, and identify the most recurrent sorts of errors that 

students typically commit in their translation works. The method of analysis is adopted is a 

qualitative method which focuses on analyzing errors by the teacher of translation and four 

other teachers. 

 

2.2 Participants 

For the purpose of the study, a group of 50 third year students at ELT department, faculty of 

education, Tishk University, participated. These are the assigenemnts the students usually do 

during the class periods while they have a lot of time without having time pressure. 

 

2.3 Instrumentation and Data Collection 

The data of the study was gathered from the students’ weekly assignment of translation 

from Kurdish to English. The data of their assignments is randomly collected by the teacher to 

identify and classify types of errors they have in their assignment. Later, with the help of four 

translation teachers, the errors are identified and classified again. Teachers of translation 

check the students’ translation tasks at different times so as to count for the reliability and 

validity of the study 

         

2.4 Data Analysis 

        Analyzing errors is carried out by four translation teachers. The teachers were 

qualified in the major of translation teaching. The data analysis is done as follows: After the 

researcher analyze the translated text, the four other teachers together studied the samples of 

students' translated texts. Through using the Guide Sheet, they identified and classified the 

errors. Later, they checked and ensured error identification and classification.  

 

2.5 Results and Discussion 

       It was mentioned previously that the teachers identified, classified, and computerized the 

data. Table 1. shows the frequencies and percentages of errors committed by the students.   

 

TABLE 1 THE PERCENTAGE AND FREQUENCIES OF ERRORS 

Error Types Frequencies Percentages % 

Linguistic errors  292 48.8 

Morphological errors 82 28 

Syntactic errors 110 37.6 

Collocation 100 34.2 

Comprehension Errors 56 9.3 

Lexis Misunderstanding 32 57.1 

Misunderstanding of the syntax 24 42.8 

Translation Errors 250 41.8 

Meaning distorting 58 23.2 

Additions 42 16.8 

Omissions 48 19.2 

Erroneous renditions of lexical 

items 

102 40.8 

Total errors 598 100 
 

The table shows the types and the frequencies of errors made by the students. Based on the 

table, the linguistic errors and the translation errors are the most frequently committed errors 

by the students. There are 292 (48.8%) linguistic errors and 250 (41.8%) errors are done by 
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the students. Within the subtypes of Linguistic errors, syntactic errors are the most frequent 

errors, whereas in translation errors, inadequate renderings of lexical items are the most 

common errors. The data confirms that collocational errors are also common, as there are 100 

(34.2%) collocational errors out of linguistic errors. From the analysis of the table, it is highly 

recommended to focus on the word choice, collocational, and syntactic errors, as they are the 

most common errors found in students' work.   For the purpose of the validation of the paper, 

there is the analysis of some of the types of errors: 

(1) Morphological:  

The source language text كاردێت.( ستهێنانی زانیاری بهدهرێت بۆبه: )ئینته  

The translated text: (Internet is used to get the knowledges.) (Addition of plural marker) 

The source language text ی كوشت.(كهقازه كههوتیارجو: )  

The translated text: (The farmer killed the geese.) 

The source language text ربڕی.(ی سهكهجێكرد، قازهی جێبهخراپه م بیرۆكهئه كه: )جوتیاره  

The translated text: (The farmer did the bad idea, and cuted the goose's head.) (Addition of 

past tense suffix.) 

(2)  

The source language text نرێت بۆ پشودان.(باشترین ڕێگا داده یران بهشت و سه: )گه  

The translated text: (Travelling are the best way for relaxation.) (Subject/verb agreement) 

(3) Syntactic 

The source language text كی زێڕی كرد.(یههێلكه كه: )قازه  

The translated text: (The goose laid an egg golden.) (Wrong position of adjective in a noun 

phrase) 

(4)  

The source language text زێر( : )قازێكی هێلكه  

The translated text: (Goose golden egg) (Misordering) 

(5) Syntactic:  

The source language text پایزدا...( ڕۆژێكی ساردی : )له   

The translated text: (In a day chilly autumn.) (Misordering) 

(6)  

The source language text ر......( نبیری و كاریگهكی نوێی ڕۆشهیهرچاوهك سه: )سۆشیال میدیا وه  

The translated text: (The social media as a cultural and new effective…..)   (Nonparallel 

combination) 

(7) Collocational: 

The source language text .( كگرتنهخۆیی، یهربهسه یشتن به: )كلیلی گه  

The translated text: (The key to reach to get independency is the unity.)  (redundant) 

(8)  

The source language text بوو.(  می هاتنی زستانی نهغه : )بۆیه  

The translated text: (Because of that he was not afraid for the winter.) (Collocation) 

The source language text كی زێڕی كرد.(یههێلكه كه: )قازه  

The translated text: (The goose did a golden egg.) (Collocation) 

(9) Misunderstanding of the lexis: 

The source language text م.(گهكات، منیش لێی تێدهدهباشی قسهو زۆر به: )ئه  

The translated text: (She speaks very good and I understand him.) (well) Misunderstanding of 

the lexis. 

 (10)  

The source language text ڵكو زیانی  نێت، بهیهگهكێش دهرهی جگهندروستته  یان بهنیا ز ك تهن نهشاكێ  ره: )جگه

.( یهئابوریشی هه  

The translated text: (Smoking is not only harmful, but it also harm health and economy.) (In 

this case, the use of "not only…but also" has to be used to combine "health" and "economy" 

as smoking is harmful for both of them.) 

(11) Distorted meaning: 



  2022، ساڵى 5، ژمارە. 26بەرگى.                                                                     مرۆڤایەتییەکان تە گۆڤارى زانکۆ بۆ زانس
 

337 
 

Vol.26, No.5, 2022 
 

The source language text كم دیت.( : )من تارماییه  

The translated text: (I sew a ghost.) 

The translated text distorts meaning as it doesn't bring the exact meaning of the phrase )من    

كم دیت.( تارماییه in the source text. The source meaning is that "I saw a ghost", but the translation 

confuses the real meaning. 

 (12) Additions:  

گوت.(درێژایی هاوینی ڕابردوو، گۆرانیم ده: بهكه)كوله The source language text : 

The translated text: (The locust by during last summer I was singing.) (The use of "by" is an 

addition.) 

(13) Omissions:  

ی دا.(كهرگای ماڵی مێرووله ده ك له یه)كوله The source language text  : 

The translated text: (A locust knocked the ant's door.) (The use of "at" is omitted.) 

(14) Inaccurate renditions of lexical items: 

The source language text كات.( : )ژوان ڕاهێنان ده   

The translated text: (Zhwan is making (doing) an exercise.) 

 (15) Inaccurate renditions of lexical items: 

بوو.( ڵهوێی دانهوهریكی كۆكردنههاویندا، خه ك لهیه)مێرووله The source language text: 

The translated text: (An ant in the summer, it attended to collect of crops.) 

After studying the samples of students’ work, the teacher translators came to the idea that the 

errors belong to the inter-lingual and intra-lingual reasons. When students translate, and while 

they are in the process of transferring the content meaning to the target language, they still 

think as a source language speaker and thinker. That is, the source language (mother 

language) interferes into the target language, and there is the trace of word-by-word 

translation (James, 1988). For example, when the source language says گه   به)كلیلی    یشتن 

.(,  كگرتنهخۆیی، یهربه سه then, the translated text says, (The key to reach to get independency is 

the unity.), it is evident that there is a direct translation from Kurdish into English, and that 

resulted in word-by-word translation. In this example, there is no need to say "to reach" in 

English as the collocation" the key to independency" can convey the meaning of the 

collocation. Without thinking, the students apply the structure of the source language to the 

target language. Other examples, with which we can find the structure of source language in 

the target language, are the examples of the syntactic errors. For instance, when the source 

language says ڕۆژێكی ساردی پایزدا...(,  )له   the translation in English is (In a day chilly autumn), 

this syntactic error is due to the differences of the structure of adjectives and nouns between 

English and Kurdish. In English, the adjectives come before a noun, whereas in Kurdish the 

adjectives come after the noun. 

Another cause of students' errors is attributed to the intra-lingual factors. These types of errors 

are not due to the first or source language interference, but they are related to the target 

language. The intra-lingual errors are of seven categories, namely: false analogy misanalysis, 

incomplete rule application, exploring redundancy, overlooking co-occurrence restrictions, 

hypercorrection, and overgeneralization or system-simplification (Scovel, 2001: p. 51). The 

examples of (1) are part of incomplete rule application and overgeneralization due to the 

limited knowledge of the translator.  The rule of plurals in (Internet is used to get the 

knowledges.) are wrongly applied. At the same time, the rules of past tense forms are over 

generalized and incompletely applied in (The farmer did the bad idea, and cuted the goose's 

head.) Another example of intra-lingual errors is (She speaks very good and I understand 

him.) as the translator makes an error when he/she creates one deviant structure in place of 

two regular structures. The translator uses the word "good" instead of using the word "well". 

   

3. Conclusions and Recommendations 

Based on the analysis, the linguistic errors and the translation errors are the most common 

types of errors made by the students. The results showed that the syntactic, collocation, and 
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inaccurate renderings of lexical items are the most frequent errors made by the students. 

Furthermore, the paper concludes that the errors happened due to the inter-lingual and intra-

lingual factors.  

It is highly recommended for translators to focus on the usage of vocabulary in context, 

collocations, and the rules of language use. In order to avoid the errors, students need to 

practice more and teachers should pay more attention to the challenges of students in 

translation. If these recommendations are taken into serious considerations, the students will 

have good command of the rules of language use; they use vocabulary in context; they build 

sentences in a constructive way; and they know how words are collocated with each other. 

Students need to be warned and taught about these errors and the ways to avoid them. More 

research in the field of error analysis and translation between Kurdish and English should be 

written to find errors, sources of errors, and approaches to avoid them on the basis of various 

tests, assignments, or other exercises. 
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1.1. Nouns 

• Errors of adding plural markers: It is a type of errors in which learners add the plural marker ‘s’ to a singular 

noun or a collective noun which is singular. 

• Omitting plural markers: It is a kind of error when learners delete the plural marker ‘s’ at the end of a plural 

nouns. 

• Improper usage of possessive constructions: This type of error occurs when learners employ inaccurate the 

possessive forms. 

1.2. Verbs 

• Incorrect verb structures: Such types of errors happen when learners cannot deliver the appropriate verb 

construction. 

One of the main incorrect uses of subject and verb concordance is usually happen when there is no agreement 

between the subject and the verb. 

2. One of the common errors is the errors in grammar which include: 

2.1. Errors in Adjectives 

2.2. Errors in Adverbs 

2.3. Errors in Articles 

2.4. Errors in Conjunctions 

2.5. Errors in Determiners 

2.6. Errors in Pronouns 

2.8. Errors in Prepositions 

2.9. Errors in Verbs 

2.10. Errors in Participles 

Such types of errors can usually appear in five ways: 

• One way is misusing of word classes: When the word class should not be used. 

• The second way is omitting the word class. 

• The third way is adding the word class. 

• The fourth way is incorrect word choice, that is, the word class is employed appropriately but the form is 

selected incorrectly.  

• The fifth way is when learners misplace the word class. 

3. Error in syntax include errors in clause, structure, and phrase. 

3.1. Errors take place in the structure of phrase. 

• Syntactic errors happen when learners are adding unnecessary words and structures. 

•Syntactic errors happen when learners use incorrect structures of noun phrases. 

• Syntactic errors take place when students employ inaccurate constructions of verb phrases. 

• Syntactic errors happen when learners use incorrect construction pf phrases.  

• Learners use incomplete phrases. 

• Learner use incorrect word order.  

• Learners combine nonequivalent constructions. 

• Learners employ inaccurate possessive constructions. 

• Learner omit possessive markers. 

3.2. Clause structure 

• Learner add subject. 

• Learners omits subject. 

• Learners add unnecessary phrase. 

• Learners add verb. 

• Learners use incorrect clause structures.  

• Learners combine subject and passive verb form incorrectly. 

• Learners use of incomplete clause constructions. 

• Learners use wrong word order. 

• Learners use nonequivalent constructions.  

• Learners omit the main verb.  

• Learners omit the relative pronoun.  

3.3. Sentence structure 

• Learners dd clause constructions. 

• Learners add unnecessary phrase. 

• Learners add verb.  

• Learners use subjects incorrectly.  

•• Learners combine subject and passive verb form incorrectly  

• Learners combine clauses incorrectly.  

• Learners use sentence structures incorrectly.  

•Leaners use incomplete sentence structure. 
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• Learners use coordination conjoining very rarely. 

• Learners use of wrong word order.  

• Learners use wrong order of relative clauses.  

• Learners are misusing of relative clause constructions. 

• There is no logical linking between subject and predicate. 

• There is no equal combination.  

• Learners omit main clause construction.  

• Learners omit the main verb.  

• Learners omit relative pronoun.  

• Learners omit subjects. 

• Learners repeat subjects.  

4. Collocational errors 

Learners sometimes deal inappropriately with collocations. Collocations are types of constructions where lexical 

items accompanying each other. It usually happens when the relation of meaning between lexical items and 

cooccurrence of these items are damaged or misused. Collocations can be of free combination types, restricted 

combination types, and multi-word constructions. 

5. Inappropriate word form 

It happens when learners misuse various words of the equal family; that is, the root of the word is accurate, but 

the wrong form is employed. 

6. Comprehension Errors 

Comprehension Errors happen when students and learners don’t understand lexical items and syntactic 

constructions. It sometimes happens when learners can’t select the correct word choice. 

7.Translation Errors 

Such types of errors happen when leaners can’t re-express and rewrite the message and the content of source 

language in the target language. That is, they have difficulties in re-expression competence. For this reason, 

when they translate, they distort meaning, add unnecessary meaning, omit necessary meanings, and give 

inaccurate meanings to lexical items. 

 

 

 

 
 .دنی زمانی ئینگلیزی لە زانکۆی نێودەوڵەتی تیشکلێکۆڵینەوەیەکی حاڵەتی بۆ خوێندکاران لە بەشی فێرکر  شیکردنەوەی هەڵەکانی وەرگێڕان:

 

 عەوڵ  یاسین محەمەد ئەحمەدح ڕەوەند سەبا

 هەولێر -حەددینۆی سەل زانک، کۆلێژی کشتوکال ،  بەشی پاراستنی ڕووەک ەتی ڵزانکۆی تیشکی نێودەو ، کەلتی پەروەردەفا ، ەشی فێرکردنی زمانی ئینگلیزیب

 

 پوختە

ردنی جۆری هەڵەی  ئەم توێژینەوەیە مەبەستیانە لە ساڵی سێیەمی زانکۆدا ئەو جۆرە هەڵانە بخوێنێت کە خوێندکارە ئینگلیزەکان فێری وەرگێڕان دەکەن دیاریک

ب قوتوەرگێڕان  گرفتەکانی  چارەسەری  چۆن  بزانێت  کە  مامۆستایەک  بۆ  تەنیا  نەک  خوێندکاران  و  ا ۆ  هۆکار  لە  کە  خوێندکارانەی  ئەو  بۆ  بەڵکو  بکات  بیان 

داهاتوودا لە  ئەوەی  بۆ  دەبن  فێر  دەبنەوە  ڕووبەڕوویان  کە  پرۆژەکانی وەرگێڕان  .گرفتەکانی  دەدا   .لە  مامۆستا  بە  ڕێگە  توێژینەوەیە هەروەها  ئاستی  ئەم  ت 

 قوتابیان لە ماستەرکردنی ئەدای زمان و نیشان بدات.  

توێژینەوەیە  کردووە  50نزیکەی    ئەم  خوێندنەکەدا  لە  بەشدارییان  دەخوێنن  وەرگێڕان  زانکۆکەدا  سێیەمی  ساڵی  لە  کە  ئینگلیزی  بەشی  داتای    .خوێندکاری 

ئەرکی    ،ەوە بۆ ئینگلیزی کۆکراوەتەوە خوێندکارانی ساڵی سێیەم کە لە وەرگێڕان دەخوێننتوێژینەوە لە ئەرکی هەفتانەی قوتابیان لە وەرگێڕان لە زمانی کوردی

ئەو جۆر  پۆلێنکردنی  ناساندن و  بۆ  توێژەرەوە کۆکرایەوە  بە شێوەیەکی هەڕەمەکی لەلیەن  ئەرکەکانیان  داتای  لە  وەرگێڕانی هەفتانەیان هەیە.  ە هەڵانەی کە 

 ڕان، هەڵەکان ناسێنران و پۆلێن کران ێەوەی توێژەرەکە هەڵەکانی ناساند و پۆلێن کرد، بە هاوکاری چوار مامۆستای وەرگئەرکەکانیاندا هەیانە. دواتر دوای ئ 

لێ بۆ  بژمێرن.  خوێندنەکە  ڕەوایی  و  متمانە  ئەوەی  بۆ  تاقیکردەوە  قوتابیانیان  وەرگێڕانی  ئەرکی  جیاوازدا  کاتی  لە  وەرگێڕان  ئێستا،  مامۆستایانی  کۆڵینەوەکەی 

ووە. بەکارهێنانی زانستی پۆلێنکردن بۆ شیکردنەوەی هەڵەکان لە سێ  ت( بەڕێوەدەبرێت بەکارها 2012ێنکردنی شیکردنەوەی هەڵەکان کە لەلیەن پۆسیسکۆ )پۆل

ییە لە هەڵەکان لە  جۆرەکان. هەڵەی زمانەوانی بریت  یەک لە پۆلێن: هەڵەی زمان، هەڵەی تێگەیشتن، هەڵەکانی وەرگێڕان و هەروەها پۆلێنکردنی لوەکی هەر

 .ڵەی ڕێزمان یان وشەدانی گۆی لەخۆ دەگرێتە ئاڵوگۆری زانست و ڕێزمان. هەڵە تێگەیشتنەکان لێکدانەوەی ه 

لەوانە هەڵەی کراوە،  خوێندکارانەوە  لەلیەن  کە  بوون  باوترین جۆری هەڵە  زمان  و هەڵەکانی  وەرگێڕان  هەڵەکانی  کە  دەریانخست  و    ئەنجامەکان  ڕێزمانی 

لەوانەیە    وشەدان باو کە لەلیەن خوێندکارانەوە کراوە. سەرچاوەی زۆر هەڵە  تێکستە وەرگێڕاوەکبلە هەڵەی  پراکتیکی  بێت.  ە هۆی دەق و شیکردنەوەی  ان 

 و پێشنیارێک پێشکەش دەکات بۆ لێکۆڵینەوەی زیاتر و ڕاپرسی بۆ باشترکردنی ئەدای وەرگێڕانی قوتابیان   زوتوێژینەوەکە چەند پێشنیا 

 :شیكردنەوەی هەڵە،رێزمانی،ووشەیی،زمانەوانی،توێژینەوە،وەرگیران . ووشە كلیلە
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 الدولية    قسم تدريس اللغة الإنجليزية في جامعة تيشك   يل الأخطاء في الترجمة : دراسة حالة لطلابتحل

 

 ئەحمەد ح ڕەوەند سەبا

 نجليزيةتدريس اللغة ال ، قسم التربية ، جامعة تيشك الدولية 

 عەوڵ  اسین محەمەدی

 ربيل ا-جامعة صلاح الدين، كلية الزراعة ، سم الوقاية ق

 

 ملخص 

ت  تهدف بالجامعة. إن  الثالثة  الإنجليزية الذين يدرسون الترجمة في السنة  اللغة  يرتكبها طلاب قسم  التي  أنواع الأخطاء  البحث إلى دراسة  أنواع  هذا  حديد 

ا لل  الأخطاء في مجال الترجمة الخاصة  ن يتعرفون على  طلاب الذيبالطلاب ليس مهماا فقط للمدرس الذي يعرف كيفية معالجة صعوبات الطلاب ولكن أيضا

المدرس   ا  أيضا البحث  هذا  يسمح  بهم.  الخاصة  الترجمة  مشاريع  من  المستقبل  في  معالجتها  أجل  من  يواجهونها  التي  والمشكلات  الأسباب  بإظهار  أفكار 

اللغوي والترجمة. لغرض هذه البحث ، شارك في الدراسة ما يقرب من    مستوى الطلاب في إتقان  غة الإنجليزية ممن يدرسون  ن قسم اللطالباا م  ٥٠الأداء 

ة  طلاب السنة الثالثالترجمة في السنة الثالثة من الجامعة. تم جمع بيانات البحث من واجبات الطلاب الأسبوعي بالترجمة من اللغة الكردية إلى الإنجليزية.  

بيانات واجباتهم بشكل للترجمة. تم جمع  واجبات أسبوعية  التي  عشوائي م  الذين يدرسون الترجمة لديهم  أنواع الأخطاء  لتحديد وتصنيف  الباحث  ن قبل 

ا ، بعد أن قام الباحث بتحديد الأخطاء وتصنيفها ، بمساعدة أربعة مدرسين للترجمة ، تم تحديد الأخطاء و  تصنيفها. قام معلمو  لديهم في واجباتهم. لحقا

ثوقية الدراسة وصحتها. بالنسبة للدراسة الحالية ، تم استخدام تصنيف  لحساب مو  الترجمة بفحص مهام الترجمة الخاصة بالطلاب في أوقات مختلفة وذلك 

( بوسبیسکو  تديره  الذي  الخطأ  ال٢٠١٢تحليل  الأخطاء  فئات:  ثلاث  حيث  من  الأخطاء  لتحليل  التصنيف  علم  استخدم  وأخطاء  (.   ، الفهم  وأخطاء   ، لغوية 

اللغوية أخطاء في علم الصرف، وعلم النحو. تشمل أخطاء الفهم التفسير الخاطئ للنحو  الأخطاء    الترجمة بالإضافة إلى التصنيف الفرعي لكل نوع. تتضمن

أنواع الأخطاء شي أكثر  اللغوية هي  الترجمة والأخطاء  أخطاء  أن  النتائج  لغوی. وأظهرت  النحوية  أو المعجم  بينها الأخطاء  ، ومن  الطلاب  يرتكبها  التي  وعاا 

تكبها الطلاب. قد تعُزى مصادر العديد من الأخطاء إلى السياق والتحليل العملي للنصوص المترجمة. تقدم البحث  ة التي ير والمعجمية من الأخطاء الشائع 

 .ء الترجمة لدى الطلاببعض القتراحات والتوصيات لمزيد من الأبحاث والستقصاءات لتحسين أدا

 

 جمة. :تحلیل الأخطاء,النحو,الصرف,علم اللغة,البحث,التر كلمات الدالة

 
 

 


