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Abstract

This study focuses on the impact of teachers’ wellbeing on their performance at Salahaddin University, it aims to
elicit teachers’ perspectives concerning the extent of wellbeing, to identify the factors that impact on teachers’
wellbeing as well as to find out; the extent to which the wellbeing of EFL teachers reflects on their performance.
These goals are achieved by answering several questions: firstly, what are the teachers’ perspectives on
wellbeing at Salahaddin University? secondly, what are the factors that impact on teachers’ wellbeing? And
thirdly, to what extent do teachers agree with their wellbeing at Salahaddin University.

The study investigates how the wellbeing of teachers is reflected in their performance inside the classroom. The
researchers collected data by designing a questionnaire and classroom observation. Teacher wellbeing
questionnaire and observational checklist adapted from Salahaddin University — Erbil, College of Basic
Education, Department of English (2021-2022) conducted with 28 teachers. All (28) teachers participated in
completing the questionnaire and (15) of the same teachers were observed in class to provide data for an
observation checklist. The results and findings helped the researchers to draw the conclusion that teacher
wellbeing is categorically important to offer adulated education, and to increase the academic and personal
potential of prospective students. Supplementary results also concluded that university teachers’ perceptions are
positive towards some issues that have an effect on their wellbeing such as collaborations, headship treatment
and environment. However, it is also concluded that increasing teachers’ workload and stress decreases teachers’
skills of management.

Keywords: Teachers’ wellbeing, classroom environment, teacher-student interpersonal relationships, workload
and stress.

1: Introduction

Wellbeing in the broadest sense is the state of being mentally and physically healthy and
happy. Despite the lack of a consensus definition, it is widely recognized that wellbeing is
more than the absence of negative life situations Schulte & Vainio (2010, pp. 423-4).
According to Diener, Suh, Lucas, & Smith, (1999 pp. 276-277) wellbeing is a
multidimensional construct that includes people's emotional responses, domain satisfaction,
and overall life satisfaction scores. Like most other professions, the teaching profession
requires a high level of motivation and wellbeing. Teacher wellbeing, which includes job
satisfaction, physical health, emotional wellbeing and teachers' positive attitude towards
teaching, plays an important role in student interactions, learning experiences, in the
classroom, and in the learning process that takes place. Arguably, it is well known in the
literature that teaching is a demanding, demanding profession, prone to stress, exhaustion, and
generally a high dropout rate. Indeed, most researches have focused on negative indicators of
teacher performance, but more recently, teacher wellbeing has received more attention due to
positive psychology. It's not just about being sick at work. Rather, it relates to the healthy and
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successful functioning of teachers at work. While physical, mental, and emotional health is
more related to the absence of disabilities, wellbeing is more related to teachers' ability to find
a positive but dynamic balance between a teacher's resources and their challenges and
demands Benevene et al. (2020, pp.1-2).

2: Literature Review

The following section presents previous studies on teacher wellbeing. A study by Leiter and
Maslach (1999, p. 473) concludes that the most valuable and expensive part of the education
system is the educators. The primary attention of educational leaders should be supporting
teachers’ wellbeing and their contribution to student education. The teaching profession has
always been challenging due to the complexity of the profession, as evidenced by record
burnout rates and high numbers of teachers leaving the profession. Over the past 50 years,
teacher well-being has been extensively studied using various constructs such as teacher
emotions, stress, burnout, self-efficacy, etc. Research to date has mainly focused on predictors
of teacher well-being. For example, according to a study by Spill, Koomen, and Thijs (2011
p.461) there are 12 preliminary pieces of evidence that student relationships affect teachers'
self-esteem and well-being. Similar to a study by Tsouloupas et al. (2010, p.174) identified
problems in the teacher-student relationship as predictors of teacher stress, emotional
exhaustion, and burnout. A more recent study directed by Milatz, Liftenegger, & Schober
(2015, p.2) concluded that teachers who had positive relationships with their students had
better wellbeing but the ones who had bad or inconsistent relationships were suffer from
burnout. All researchers found that teachers who had positive relationships with their students
felt more comfortable, while those who developed distant and inconsistent relationships were
more likely to suffer from burnout. These studies provide valuable data on the impact of
different conditions, practice, and beliefs on teacher wellbeing (Kansu 2018, p.11).

2-1: What is Wellbeing?

Wellbeing is diverse and fluid, with respect to individual, family and social beliefs, rules,
culture and opportunities. Supported by positive imagery, being respected for what we all
work for is unique to each of us and gives us a sense of who we are (McCallum et al. 2017,
pp.1-4). This definition has been found to be influenced by many positive and negative
factors, some within the teachers' control and some not. Some of these important issues are
resilience and self-efficacy, social and emotional competence and individual reactions to the
teacher's work: burnout, fatigue and stress. day & Qing (2009, p.15) describe wellbeing as
both a psychological and social construct, encompassing both personal and professional
aspects. While Dodge, Daly, Huyton & Sanders (2012, p. 230) define wellbeing as the point
between an individual's resources and the difficulties encountered. However, the concept of
wellbeing has two broad categories: objective well-being and subjective wellbeing. Objective
wellbeing is generally viewed as external to the person and can include economic cash flows
(e.g., income and wealth), political conditions, and health (Forgeard et al. 2011, p.90). While
subjective wellbeing includes things like happiness, emotions, engagement, life fulfillment,
outreach, and achievements (McCallum et al.2017, pp.1-4).

2-2: What is Teacher Wellbeing?

Teacher wellbeing is related to educational processes and outcomes in various ways and is
itself a complex concept with multiple dimensions. It encompasses cognitive wellbeing,
which refers to the skills and abilities that teachers need to have in order to do their jobs
effectively. This can be reflected in teachers' self-efficacy (i.e., teachers' confidence in their
own abilities). Another aspect is psychological wellbeing, which refers to teachers' emotions
related to their work. The third aspect is physical wellbeing, which includes health-related to
teachers' working conditions. Aelterman et al. (2007, p.286) define teacher wellbeing as a
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positive emotional condition arising from the unity between the sum of definite environmental
issues on the one side and the individual requirements and expectations of teachers on the
other side.

2-3: The Importance of Teacher Wellbeing

Teacher wellbeing plays an important role in the ability of foreign language teachers at all
levels of education, from kindergarten to adult education, to build constructive relationships
with students, teach productively, reduce disciplinary difficulties and contribute to student
success. Wellbeing is a common concern for many professionals in different settings.
However, the work of teachers differs from other professions and is often subject to legal
requirements and reforms by many governments. It's an ever-changing landscape. In their
study of teachers in the UK, they found that teachers rated their wellbeing significantly lower
than in other professions such as healthcare, social work, finance and human resources
(McCallum et al. 2017, p.5-9). When teachers feel better; they can teach as best they can.
Therefore, the wellbeing of teachers is a crucial factor in good practice. However, teaching at
all ages is currently characterized by high pressures, a high number of teachers leaving the
profession and a career with one of the highest burnout rates.

2-4: Dimensions of Teacher Wellbeing

Teacher wellbeing is defined around eight key dimensions. These dimensions are closely
related but also discrete as they each encircle a particular set of indicators connected to the
wellbeing of teachers at work. So, we can say wellbeing means being at our best emotionally,
environmentally, intellectually, physically, socially, spiritually, and financially. These eight
dimensions are described by Montoya. A. & Summerd.L. (2021, p.52):

2-4-1: Emotional Wellbeing

Emotional wellbeing is an important part of a teacher's daily life as it affects relationships
with students, parents, classmates, and administrators. For example, teachers often need to
control their own personal feelings of frustration in order to deal positively with challenging
student behavior. Emotions drive the thoughts and behavior of the instructor. Trainers need to
be able to speak and understand our emotions and the emotions of others. It's about how
coaches control their emotions, how they deal with life, and their resilience (Ibid).

2-4-2: Environmental Wellbeing

Administrators and systems must bring about and maintain environments that decrease stress
for teachers this will be done by providing maintained and controlled climates, containing
lighting, temperature, cleanliness, etc. Environmental wellbeing refers to the physical, and
aesthetic surroundings, the systematic processes that take place, and the structures that
teachers work within; this could include the university facilities, the university building or the
work-day structure; it could also involve the departmental resources, and the students
themselves; all of these factors form the working environment. In addition, all of these places
can impact a teacher’s wellbeing positively or negatively (Ibid).

2-4-3: Intellectual wellbeing

Education systems need to provide educators with opportunities to continually expand their
content knowledge and pedagogical practices, particularly in how to serve students in a
culturally responsive. High-quality professional learning is essential for bringing up
intellectual well-being. It services them stay up-to-date with developing research and follow
through with evolving best practices (Ibid).
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2-4-4: Physical Wellbeing

Every experience in life has the ability to impact our physical wellbeing. It is about how we
look after ourselves, our nutrition, our sense of safety, and our willingness to take on the day.
Educators who have an exhausted sense of physical wellbeing are more susceptible to
physical and mental illness, which has a direct influence on attendance, relationships, and
capacity to serve education. In turn, this can have a negative impact on other educators and
their ability to serve education. University sectors can support physical wellbeing by
supplying discounted gym memberships, access to university gyms with designated hours for
educators to use district equipment, group exercise classes, or physical wellbeing challenges
(1bid).

2-4-5: Social Wellbeing

Ferguson SJ, & Goodwin AD. (2010, p.50) suggest that “systems and supportive roles that
create positive communities within schools to support teaching staff can alleviate the stress”
that teachers experience and thus improve teacher wellbeing.

Educators must involve in chances that let them to socialize with other persons outside of the
workplace to meet their social wellbeing needs. Timetables filled with evening sporty events,
university group occasions, professional regular learning, and lesson planning can intervene
with teachers creating a healthy work-life balance.

2-4-6: Spiritual Wellbeing

Montoya.A. & Summerd.L. (2021, p.53) define Spiritual wellbeing is permitting instructors to
find their purpose and desire within the career in order to make them get out of bed in the
morning actively. It can be connected to culture, faith, or community. It includes the beliefs
and values which we hold, and by which we make all decisions and engage with others.
Educators can generate the space for deepening their spiritual wellbeing by investigating
individual desires, looking for deeper meanings and analysing repeated patterns through
reflective journaling, meditation, self-help book studies, and introspective mindfulness time.

2-4-7: Occupational wellbeing

It is the capacity to contribute unique skills and formal education to personally meaningful
work. One component of this dimension is a sense of self-efficacy to perform job
responsibilities effectively to the school community. An additional part is a sense of upward
mobility in the career, which is connected with job contentment and engagement (Ibid).

2-4-8: Financial Wellbeing

Financial wellbeing is a very important dimension because impacts directly educators’ ability
to support their life, health, and mental wellbeing. An instructor’s economic problem may
decrease an individual’s mental capacity, and keep instructors from being completely mindful
and critically conscious in their educational practices and relationships —direct intimidation
to attaining educational equity, because providing antiracist and equitable services demands
one to be mindful and reflective of his or her actions (Ibid).

2-5: The Factors that Impact the Teachers’ Wellbeing

Factors influencing teacher wellbeing According to Hoy and Miskel (2010, p.139), various
promoters and barriers to teaching can influence teachers' professional wellbeing. The multi-
systems approach recognizes that humans are in fact a system of interdependent systems. Not
only the inner system but also the outer part of the body influences each other. As Bandura
(1997, p.75) points out, internal personal factors and the external environment influence each
other. Many contextual factors, including interacting personal and organizational
characteristics, have the potential to affect a teacher's professional wellbeing (Aelterman et
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al.2007, p.290). The categorization of factors is an important issue from the point of view of a
theoretical framework in data analysis. Alterman et al. (2007) used two categories: personal
characteristics (gender, age, experience, professional status) and educational characteristics
(basic support, support for professional development, workload, and class size). A review of
previous research found that individual characteristics (educational level and experience),
professional characteristics (teaching beliefs and practices, professional development
activities), and organizational characteristics (school climate, school resources, school
leadership style, classroom environment, workload, and collaboration among staff) are
inferred as factors influencing teacher wellbeing.

3: Research Design and Methodology

The research discovered the perceptions of teachers on their experiences of wellbeing in the
College of Basic Education, English Department, Salahaddin University- Erbil. The
quantitative and qualitative data for the questionnaires and checklist were gathered from
teachers who taught there over a period of time in the academic year (2021-2022). The aims
of both tools were to investigate teachers’ perceptions and factors that impact teacher
wellbeing, as well as how the wellbeing of university-level Kurdish EFL teachers reflect on
the process of teaching. To develop a questionnaire promoting the aim of the study and
representing the content, firstly, a review of the theoretical background was done. The studies,
books, theses, articles, databases, etc. related to the content of the study were searched for.
During this search, some scales and modules were found and they were related to the
dimensions of this study. For example, teachers’ well-being module included the PISA 2021
(Programme for International Student Assessment). Through the use of PISA surveys,
directed to 28 teachers, information was collected in order to describe and discover the
relationships between teacher-student, college learning environments, teachers’ workload, and
self-efficacy on their performance. As well as the observation checklist was designed from the
same items. However, the items were separated, which means that it was specifically designed
for collecting data by observing 15 (from the same teachers) to perceive the impact of
physical learning environment, teachers’ self-efficacy, time management and workload on
their performance inside classroom.

3-1: Validity and Reliability

Questionnaire and checklist are considered as the most expansively used tools to collect data.
The main purposes of both tools in research are to obtain relevant information in most reliable
and valid manner. Thus, the accuracy and reliability of survey/questionnaire forms and
observation checklist are significant features of research methodology which are known as
validity and reliability “. “Reliability concerns the consistency of a measure. That is, the
tendency to obtain the same results if the measure was to be repeated by using the same
subjects under the same conditions” Siniscalco and Auriat (2005, p.78) for this purpose the
researchers used repeated items in both tools (questionnaire and observation checklist while
“validity is the extent to which a survey question measures the property it is supposed to
measure ” Thayer-Hart (2010, p.6) From this above quote, validity can be seen as the essential
of any form of assessment that is dependable and accurate. The questionnaires and checklist
were shown to a member of jury to see whether the items appropriate what they expect to
measure.

3-2: Data Collection

In order to collect and analyze the data for our research question which are: firstly, what are
the teachers’ perspectives on wellbeing at Salahaddin University? Secondly, what are the
factors that impact on teachers’ wellbeing ?And thirdly, to what extent do teachers agree with
their wellbeing at Salahaddin University., this paper will depend upon a quantitative research
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method to collect results using two instruments questionnaire and an observation checklist.
Researchers have designed a questionnaire to examine the impact of teachers’ wellbeing on
the process of teaching as well as an observational checklist that is essentially used to monitor
teachers’ performance and wellbeing in the classroom. The purpose of using the questionnaire
was to gather information or collect data from a large number of participants (teachers).
Therefore, the questionnaire is simply a list of (20) printed questions that English teachers
filled out to express their opinions. Furthermore, it is the primary method for collecting
quantitative primary data. As Dunne (1995, p. 13) stated, “Questionnaires are particularly
usefu | where you require specific answers to fairly straightforward questions”. Also, the data
in this study are obtained using a descriptive observation method, in which teacher
performance in the classroom was assessed and observed. The aim is to determine the extent
to which teacher’s wellbeing and some other factors such as the environment, teacher and
student ratios, and classroom equipment influence teacher performance. The checklist consists
of 25 items divided into five domain fields:1) teacher’s performance 2) Teacher-student
relationship 3) Self- efficacy in the classroom 4) Quality of the working environment 5)
Workload and stress.

3-3: Sample of the Questionnaires and Checklist.

The contributors in the questionnaires and checklist are teachers who teach English at College
of Basic Education, English Department. (28) teachers took part in the survey and have
sufficient experience. The study aimed to determine the impact of teachers’ wellbeing on the
teaching process at Salahaddin University during the academic year (2021-2022).

3-4: Data Analysis

This chapter presents the results obtained from the questionnaire and observation checklist.
The distribution of quantitative responses for teachers’ performance and factors that impact
their wellbeing will then be outlined and presented alongside some of the qualitative and
quantitative data. Throughout the sections of the questionnaire (shown in Appendix 1), the 5-
point Likert scale was used; the participants rated each item on a 5-point Likert scale from 1
representing strongly disagree to 5 representing strongly agree because equal amounts of
positive and negative positions considered to distinguish, from one point to another, the
individual opinions. However, if the scale had been more than 5-point scales for this study,
there would have been little meaningful differences in the responses from each successive
category on the scale Richardson, et al. (2011, pp. 44-45). Also, if the scale was less than 5
points, it might have forced the participants to be biased and it would not reflect their own
views. In this study, the items were closed ones to make the questionnaire easier and quicker
to complete but, usually, they took longer to devise than a questionnaire with open questions.
Since the rating scale used in the checklist involves 5 points and its entire marks are (10), the
theoretical mean of the weighted mean is (2) and the percentile weight is (50%) (Hassun,
2010, p 43). The data gathered by the instruments were analyzed by means of statistical
program, SPSS.

Table 1: Teachers’ Questionnaire

St_rongly Disagree |Neutral Agree Strongly Mean Standgrd
Disagree Agree deviation
1- My department head 0 1 3 14 10
shows appreciation for m 4.178571 772
D . Y1 0% | 36% |107% | 50% | 35.7%
2- My department head 0 8 5 8 12 4.04 1.036
conveys confidence in my 0% 10.7% | 17.9% 28.6% 42.9%
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ability to do well at my
job.
3- | am satisfied with the 1 11 2 12 2
number of hours | am 3.11 1.133
teaching in a week. 3.6% 39.3% 7.1% 42.9 % 7.1%
4- Sometimes due to a 0 3 8 13 4
heavy workload, | have to 364 870
work extra hours in the 0% 10.7% | 28.6% | 46.4% 14.3% ' '
department.
5- At college, | often feel 0 5 13 7 3
that I have to follow other 3.29 .897
people’s commands. 0% 17.9% | 46.4% 25.0% 10.7%
6- In my job, I feel forced 2 7 10 8 1
to do things I dislike 2.96 .999
O'logng_ ol 71% | 250% |357% | 28.6% | 3.6%
7- | am satisfied with my 9 7 3 I 2 250 1.374
salary. 32.1% 25.0% | 10.7% 25.0% 7.1%
8- Teaching is very 1 7 10 7 3
stressful and workload at 3.14 1.044
the university. 3.6% 25.0% | 35.7% 25.0% 10.7%
9-1am sat_isfied with my 2 2 3 17 4 3.68 1.056
job. 7.1% 7.1% 10.7% 60.7% 14.3%
) 0 3 4 19 2
10- I am happy with the 371 763
way my colleagues and 0% 10.7% | 14.3% | 67.9% 7.1% ' '
superiors treat me.
11- My work allows me to 3 14 8 2 1
spend a satisfactory 243 920
amount of time withmy | 10.7% 50.0% | 28.6% 7.1% 3.6% ' '
family and friends.
12- The availability of 1 8 4 12 3
equipment, facilities, or
materials for teaching has 3.29 1.117
a positive effect on my 3.6% 28.6% | 14.3% 42.9% 10.7%
wellbeing.
13-1 can implem_ent 0 1 3 19 5 4.00 .667
a'tfim?t"_’e teaching 0% 3.6% |10.7% | 67.9% | 17.9% 4.00 667
strategies in m . .
clagsroom. Y 0 8 10 8 2 3.14 932
14- My department head 0% 28.6% | 35.7% | 28.6% 7.1% 314 932
helps me to ease workload ' '
P pressures. 0 2 8 13 5 3.75 844
15- There is collaboration 0% 7.1% 28.6% 46.4% 17.9% 375 844
among teachers in my ' '
department/ college. 0 3 10 12 3 3.54 838
16-Department head 0% 10.7% | 35.7% 42.9% 10.7%
ensures teachers feel 3.54 .838
cared for and appreciated 0 3 14 9 2 3.36 .780
and rewards good work.
17- Ensuring healthy 0% 10.7% | 50.0% | 32.1% 7.1% 336 780
coping skills help me in ' .920
times of stress. 0 3 11 9 5 2.51
18- The rest 0% 10.7% | 39.3% 32.1% 17.9%
periods/breaks during the 2.57 920
day are adequately 1 6 8 10 3 3.29 1.049
provided.
19 Due to the heavy 3.6% 21.4% | 28.6% 35.7% 10.7%
workload, I lack 3.29 1.049
opportunities for 5 2 2 11 8 3.54 1.453
promotion.
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28.6% 3.54 1.453

20- Receiving monthly
payments regularly has a
positive effect on my

wellbeing.

17.9% 7.1% 7.1% 39.3%

Table (1) consists of 20 items and each item has five options based on a five-point Likert
scale. The table above shows the mean percentage and standard deviation of the results for
each item. As can be seen in table (1), in Item number (1) half of the teachers agree that the
presence of appreciation of their work by the department head (M =4.178571, SD = .772,
agree = 50%), in the second item teachers strongly agree that the department head expresses
confidence in their ability to do their job well (M = 4.04, SD = 1.036, strongly agree=42.9%),
in the third item teachers agree with the number of hours that they have for teaching in a week
(M = 3.11, SD = 1.133, strongly agree=42.9%), in the next item, which is the fourth item
teachers agree that they have to work overtime due to the heavy workload in the department
(M = 3.64, SD = .870, agree =46.4%), in item (5) teachers are impartial to follow other
people’s commands. (M = 3.29, SD = .897, Neutral = 46.4%). In their work, teachers feel
neutral when they do things, they do not like doing, as shown in item number (6) (M = 2.96,
SD =.999, Neutral= 35.7%), item (7) shows that teachers strongly disagree with the amount of
their salary (M = 2.50, SD = 1.374, Strongly Disagree = 32.1%). Teachers find that teaching
is Neutral not too stressful and workload at university. (M = 3.14, SD = 1.044, Neutral =
35.7%) in item number (8). Item (9) displays that most of the teachers are satisfied with their
job (M =2.50, SD = 1.056, agree = 60.7%). In item (10) a large percentage of the teachers are
satisfied with the way their colleagues and superiors treat them (M = 3.71, SD = .763, agree =
67.9%).

In the next item (11) half a portion of the teachers say that their work did not allow them to
spend a satisfactory amount of time with their family and friends (M = 2.43, SD = .920,
Disagree = 50.0%). Item number (12) proves that teachers agree the availability of
educational equipment, facilities, or materials for teaching has a positive effect on their
wellbeing (M = 3.29, SD = 1.117, agree = 42.9%). In item (13) most of the teachers agree
with the possibility of implementing alternative teaching strategies in their class (M = 4.00,
SD = .667, agree = 67.9%).In item (14) most of the teachers consider it neutral and the
department headship helps them to ease workload pressures (M = 3.14, SD = .932, neutral =
35.7%). Teachers agree that there is a collaboration among teachers in their department/
college (M = 3.75, SD = .844, agree = 46.4%) in item number (15). Teachers agree that the
department head ensures teachers feel cared for and appreciated, and rewards good work (M =
3.54, SD = .838, agree = 42.9%) this is shown in item number (16). Half of the teachers listed
in (17) are disinterested or impartial when it comes to ensuring that healthy coping skills help
them in stressful situations (M = 3.36, SD =.780, Neutral = 50.0%).

The teachers in item (18) neutrally show that the rest periods/breaks during the day are
adequately provided. (M = 2.57, SD = .920, neutral = 39.3%). The majority of the teachers in
item (19) agree that due to a heavy workload, they lack opportunities for promotion (M =
3.29, SD = 1.049, agree = 35.7%). In the last item (20) most of the teachers agree that
receiving monthly payments regularly has a positive effect on their wellbeing. (M = 3.54, SD
= 1.453, agree = 39.3 %%).

Table 2: Teachers’ Observation Checklist
The Rank Order of the Weighted Means and Percentile Weighted of Teacher’s
Performance

No. In weighted ercentile
Rank the The items /teacher’s performance 9 p iah
checklist means weight
1 5 The teacher feels free in his /her performance. 4.67 03.33
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The teacher communicates with students accurately

2 1 ) : 4.33 92
and at a high level of understanding.

3 2 The teacher rewards the right students 4.6 86.67
The teacher Modifies the way of teaching by using

4 3 different techniques. 4.2 84

5 4 The teacher controls disruptive behavior in the 4 80
classroom.

Average 4.36 87.2

According to table (2), it is noticed that the highest weighted means and percentile weight are
between 4.67, and 93.33. Also, the lowest weighted means and percentile weight are between
4, and 80. The average which is appeared in table (2) shows that the average weighted mean
of a teacher’s presentation is 4.36which is above the theoretical mean (2) and the average
percentile weight is 87.2. So, it can be said that the teacher’s performance was done properly
in the classroom.

Item 5 in the first part is “The teacher feels free in his/her performance” which takes the
highest rank with a weighted mean of 4 of .67 which is above the theoretical mean (2) and the
percentile weighted is 93.33. It has been noticed that a large number of teachers felt free in
their performance.

Item 1 takes the second rank in teacher’s performance with a weighted mean of 4.33which is
more than the theoretical (2), and the percentile weight is 92. It indicates that most of the
teachers communicated with students accurately and at a high level of understanding.

Item number 2 “the teacher rewards right students” takes the third rank in this area the
weighted mean of this item is 4.6 and its percentile weight is 86.67which is more than the
theoretical mean (2). This indicates that the teachers reward the right students. Item 3 takes
the fourth rank in teacher’s performance with a weighted mean of 4.2 and a percentile mean
84which is more than the theoretical mean (2). Depending on these data shown, the teachers
modified the way of teaching by using different techniques and using various activities.

The final item in this area rank states that “The teacher controls disruptive behavior in the
classroom ". The weighted mean is 4 and the percentile weight is 80 which is more than the
theoretical mean (2). It shows that the teachers controlled the classroom well there was no
disruptive behavior.

Table 3:Teachers’ Observation Checklist
The Rank Order of the Weighted Means and Percentile Weighted of Teacher-Student
Relations

No. In . .
e | perente
checklist | The items /teacher-student relations g
1 10 The teacher is respectful towards students in the 467 93.33
classroom.
2 6 The teacher feels connected with students. 4.67 93
3 8 The_tgach_er shows appreciation for students 413 82 67
participation.
4 7 The teacher is aware of students’ needs. 4 80
5 9 ;I'eP;? teacher cares about knowing how students 373 74,67
Average 4.24 84.8

According to table (3), it is observed that the highest weighted means and percentile weight
are between 4.67, and 93.33. Also, the lowest weighted means and percentile weight are
between 3.73. The average which is appeared in the table (3) shows that average weighted
mean of teacher-student relations is 4.24, which is above the theoretical mean (2) and the

314 |

Vol.27, No.6, 2023



2023 JLu 6 .05Le5 ¢ 27. 55 O a8 50 diadl; 34 35515 5HL838

average percentile weight is 84.8 thus, according to the results of this section we can say that
there is a good relationship between teachers and students.

Item number (10) in the second section “The teacher is respectful towards students in the
classroom” takes the highest rank with a weighted mean of 4.67 which is above the theoretical
mean (2) and the percentile weighted is 93.33. It has been observed that the majority of
teachers were respectful toward students in the classroom.

Item number (6) “The teacher feels connected with students “takes the second rank in teacher-
student relations with a weighted mean of 4.67 which is more than the theoretical (2), and the
percentile weight is 93. This shows that most of the teachers were feel connected with
students.

In the third rank we have item number (8) “The teacher shows appreciation for students’
participation” in which the weighted mean of this item is 4.13 and its percentile weight is
82.67which is more than the theoretical mean (2). This indicates that the teachers show their
appreciation for students’ participation.

Item number (7) takes the fourth rank “the teacher is aware of students’ needs” with a
weighted mean of 4 and percentile mean of 80 which is more than the theoretical mean (2).
We can say that the teachers know what their students need.

The fifth rank which is the final item in this section the teacher cares about knowing how
students feel. States the weighted mean is 3.73 and the percentile weight is 74.67 which is
more than the theoretical mean (2). We can say that the teacher’s maintenance about how
their students feel.

Table 4: Teachers’ Observation Checklis

The Rank Order of the Weighted Means and Percentile Weighted of Self- Efficacy for
Teaching

No. In The items /Self-efficacy for teaching
Rank the _ weighted percgntlle
checkli means weight
st
1 15 The teacher allows time appropriately for everything. 4.40 88
2 12 The teacher provides an alternative explanation for 4 8267

situations where students are confused.

3 14 The teacher motivates students who show low interest in 393 78.67
classroom work.

The teacher implements different instructional

4 11 L. 3.87 77.33
strategies in his/her classroom.

5 13 The teacher makes students follow classroom rules. 3.87 77.33

Average 4.04 80.8

Table 4 above shows that the average weighted means of this area is 4.04 which is above the
theoretical mean of 2 and the average percentile weight is 80.8 concerning the average
weighted mean and percentile weight of Self- efficacy for teaching is very good.

Item 15 which takes the highest top rank in this area with a weighted mean4.40 and
percentile weight is 88 is more than the theoretical mean of 2. It indicates that the teacher
allots time appropriately for everything. The second rank in table 4 states "The teacher
provides an alternative explanation for situations where students are confused" . The weighted
mean is 4, and the percentile weight is 82.67 which is more than the theoretical mean 2. It has
been observed that the teacher used an alternative way where students got confused.

Item 14 states “The teacher motivates students who show low interest in classroom work” the
weighted mean of this item is 3.93 and the percentile weight is 78.67which is more than the
theoretical mean 2. Item number 11 with a weighted mean of 3.87 and percentile mean of
77.33 is more than the theoretical mean (2). It has been observed that the teacher implemented

315 | Vol.27, No.6, 2023



2023 JLu 6 .05Le5 ¢ 27. 55 O a8 50 diadl; 34 35515 5HL838

different instructional strategies in the classroom.

The final item in Self- efficacy for teaching takes the lowest rank having a weighted
mean3.87, and a percentile weight of 77.33 which is more than the theoretical mean of 2. This
item states "The teacher makes students follow classroom rules" . It has been observed that
most of the students were following classroom rules.

Table 5: Teachers’ Observation Checklist
The Rank Order of the Weighted Means and Percentile Weighted of Quality of the
Working Environments

Rank N,?Heln The items /Quality of the working environments weighted | percentile
. means weight
checklist
1 20 Establishing a good classroom management system with 453 90.67
students.
2 16 Creating a cllmat_e in which stud_ents take initiative and 4.20 84
personal responsibility for learning.
3 17 The a_vallablllty of equipment, facilities, or materials for 4 76
teaching.
4 18 There's enough space for instructional activities. 3.40 68
5 19 The tea(_:h_e( _gen_erally feels motivated to fulfill his/her 3.40 68
responsibilities in the classroom.
Average 3.87 77.33

The quality of the working environment consists of five items. The average of the weighted
mean of these items is 3.87 and the percentile mean is 77.33 which is more than the
theoretical mean (2). During observation, it has been observed that the teachers generally feel
motivated to satisfy their responsibilities in the classroom. And they could create a good
teaching and learning environment.

Item 20," Establishing a good classroom management system with students." occupies the
first rank in the ranking order of quality of the working environment. The weighted mean of
this item is 4.53 and the percentile weight is 90.67. This is more than the theoretical mean 2.
It has been noticed that teachers could establish a good classroom management system with
students.

Table 5 shows that the weighted mean of item 16 is 4.20 and its percentile weight is 84 which
is more than the theoretical mean of 2. It can be said that the teachers could create a climate in
which students take creativity and personal responsibility for learning.

Item 17 “The availability of equipment, facilities, or materials for teaching”. The weighted
mean is 4 and the percentile weight is 76 which is more than the theoretical mean. In fact, it
has been noticed that equipment, facilities, and materials for teaching were provided well
which has an effect on teachers’ wellbeing and delivers the subject matter easily.

Items 18 and 19 are respectively “There's enough space for instructional activities” “The
teacher generally feels motivated to fulfill his/her responsibilities in the classroom”. The
weighted means of these two items are 3.40 and the percentile weights are 68 which is more
than the theoretical mean. In fact, it has been noticed that there is enough space for
instructional activities and the teacher generally feels motivated to realize responsibilities in
the classroom.

Table 6: Teachers’ Observation Checklist
The Rank Order of the Weighted Means and Percentile Weighted of Workload and
Stress

No. In the The items /Workload and stress weighted | percentile
Rank . ;
checklist means weight
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1 22 The teacher Maintains classroom discipline. 4.13 82.67

The teacher is intimidated or verbally abused by students.
2 25 2.67 53.33

The teacher feels stressed when he/she can’t make students
3 24 understand a point. 2.53 50.67

The teacher is distracted in the class (e.g., by people outside

4 23 2.47 49.33
of the class).
5 71 The tea_cher f(_eels gtress when he/she faces with 233 46.67
unpredicted situations at class.
Average 2.83 56.53

The ranking order presented in table (6) indicates that the average of the weighted mean of
workload and stress is 2.83 and the percentile weight is 56.53 which is more than the
theoretical mean 2. This indicates that the workload and stress have an effect on teachers’
wellbeing in the classroom.

Item 22, "The teacher maintains classroom discipline” has the highest mean in this area with a
weighted mean of 4.13 which is above the theoretical mean of 2 and its percentile weight is
82.67. It is obvious that the teachers are aware of classroom discipline.

Item 25 “The teacher is intimidated or verbally abused by students”, has the second rank in
this area. It has a weighted mean of 2.67and its percentile is 53.33 which is higher than the
theoretical mean of 2. Item 24 in these orders indicates “the teacher feels stress when he/she
can’t make students understand a point”. The weighted mean of this item is 2.53 and the
percentile weight is 50.67 which is a more theoretical mean (2). An analysis of weighted
means and percentile weights of this item in workload and stress indicates that half of the
teachers feel stressed when they can’t explain the lesson well or make students understand the
points easily. “The teacher is distracted in the class (e.g., from people outside of the class™ is
item number, which has the fourth rank in this area. It has a weighted mean of 2.47 and a
percentile of 49.33 which is higher than the theoretical mean of 2.

The final item is “the teacher feels stress when he/she faces unpredicted situations at class”
the weighted means is2.33 and the percentile weight is 46.67which is more than the
theoretical mean During observation, it was noted that some teachers feel stress when they
face unexpected situations, due to lack of experiences or lack of information.

4: Discussion of the Findings

The purpose of this study was to investigate how the teachers' wellbeing is reflected in their
classroom performance. The study was initiated to assess teachers' perspectives on levels of
well-being, using both the questionnaire and observational checklist tools, to identify and
uncover factors impacting teachers’ wellbeing as well as to find out; to what extent the
wellbeing of EFL teachers reflects on their performance the effect of the impact of teachers’
wellbeing on their performance at Salahaddin University- Erbil. Results in the questionnaire
indicate that the majority of teachers agree that wellbeing has a major impact on their
performance, i.e., the learning environment, treatment and directives of the headship, being
paid on time also has a big impact, having much work or workload impact on their
performance in the classroom.

In addition, the results showed that the majority of the teachers believe that teaching
materials and tools have a positive impact on teachers' wellbeing. Moreover, the results of the
questionnaire suggest that teachers' increased workload reduces their time management skills.
Since the teachers' wellbeing is really important to ensure a healthy learning environment, to
improve the academic and personal potential of prospective students, to conduct teaching
activities and other activities correctly, etc., there is a need to carefully manage this issue and
the evaluation processes increase student satisfaction and improve teacher training,and
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furthermore according to the results of the observation checklist, teachers generally showed
positive results in terms of their attitudes in the classroom concerning the language used and
the way they interacted with students. Along with technological facilities such as computer
and language labs, the social environment and facilities are well organized and restructured,
increasing students' academic as well as social satisfaction. Moreover, it was observed that the
building was flexible enough for innovations and changes. On the other hand, the workload of
the teachers in the classroom has become really more stressful.

A major factor has been noted is that increased workload is associated with the teacher feeling
stress when they face unpredicted situations in class or some other alterations, especially
when the teachers fail to make students understand a point. Also, worth note that obtained as a
result of the changes, teachers were less in control and their work experiences were
minimized. Finally, it can be argued that there are some factors related to teacher well-being
that lie outside the realm of education. In other words, the issues that have been found to be
distressing are not based on evidence of how the system works, or even on a value judgment
of what is needed in the system, but rather reflect the teachers' concern for more
accountability — that it must be established through more extensive documentation and self-
knowledge.

4-1: Conclusions

Teaching has been considered a challenging yet satisfying career. Teachers’ wellbeing has
been a focus of research for various reasons including heavy workload, learning environment,
teacher self-efficacy, and student discipline issues, the findings show that feeling stressed and
workload or dissatisfied at work, are associated with poorer wellbeing and higher rates of
depression. Future research should focus on the causes of these associations and develop
potential interventions to mitigate the learning factors and create an environment conducive to
higher job satisfaction. Such interventions can not only address the relatively high levels of
malaise and depressive symptoms among teachers, but students that they teach through
improved teacher performance and more supportive teacher—student relationships.

the results also showed that academics know how to manage working time and workload on a
regular basis, how to manage the factors that are responsible for job satisfaction, know how to
complete subject content, how to teach content throughout the semester, how to solve their
household problems to reduce their anxiety. However, the outcomes of the questionnaire
recommend that teachers increased workload reduce their time management skills.
Meanwhile, the teachers' wellbeing is certainly important for creating a good learning
environment; smooth running of classes and educational activities, etc.
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