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Abstract 

This study investigates the role of teaching literature 

based-communication in enhancing EFL students’ 

intercultural awareness through applying Byram’s 

model of ICC (1997) and the revised version (2020). 

The study is an empirical with two random groups, 

control (CG) and experimental group (EG). It aims at 

examining literature based-communication in 

enhancing EFL students' intercultural awareness and 

also aims at detecting the difference between the 

control and experimental groups' (five element 

factors). For data collection, a pre-post-test is used. 

EG received the ICC model and various teaching 

strategies, while CG is taught traditionally. 2 groups 

are exposed to the same teaching materials. The 

participants are 60 second-year English students (30 

CG and 30 EG) of English department. The mean 

score, SD, t-test, and p-value are conducted. The 

progress is in EG’s post-test compared to the results 

of CG. The huge progress in five element factors is in 

the EG’s post-test compared to the results of CG as 

there is a significant difference of EG post-test in 

favor of ICC in enhancing intercultural awareness to 

which the EG was exposed to during the experiment. 
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intercultural awareness,  
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1. Introduction   

   The capacity to communicate successfully across cultures and have intercultural awareness 

is crucial in today's globalized world. With increasing societies, populations and 

immigrations, there has been a growing recognition for an intercultural awareness in foreign 

language teaching. In addition to this, students' competences will not be complete without 

intercultural communicative competence (ICC), which refers to the ability to communicate 

appropriately with speakers of other cultures. In this study, teaching literature-based 

communication refers to teaching literary texts of intercultural materials to aid students the 

acquisition of the language as a mode of communication to enhance their intercultural 

awareness through implementing Byram’s (1997) model of ICC. Lazar (1993: p.19) states 

that literature increases language acquisition and is a particularly good source for boosting 

students’ ability to infer form and meaning interpretations. This is because literary writings 

frequently have several levels of meaning, necessitating the active participation of the learner 

in ‘teasing out' the text's implicit connotations and assumptions. Besides, literature can be 

used to teach cultural differences. 

 

    According to Collie and Slater (1987: p.5), another way to learn about the target language 

culture is through literature such as novels, plays, and short tales, because they help learners 

comprehend how communication occurs in the country where the works were written. 

Literature serves as an “ideal setting for understanding cultural differences” (McKay, 2001, p. 

329). Each language acquisition moment, according to Stewart (1982: pp.7-9), consists of 

studying the target-language culture. "Authentic texts are crucial," says Barnett, for they 

excite students, present a real context, communicate the culture of the target language, and 

prepare them to read beyond the classroom (1989:145). Literary texts also enrich and 

encourage language acquisition in the classroom by providing meaningful and memorable 

contexts for processing and understanding new words (Lazar, 1993:17) 

 

   Khatib, Rezaei, and Derakhshan (2011: p.202), assume that a viable solution to the inherent 

complexities of literary notions and concepts is to choose texts that best suit the learners' 

potential level of literary teaching these new literary concepts and notions before having the 

learners read the related literary text. “Literature is a component of a culture,” says McKay 

(1982), citing Allen (1975, p.111), who argues that students must grasp cultural issues. 

Literature and culture are intrinsically linked. Consequently, students learn about cultural 

diversity through a variety of literary texts. Literature also promotes cultural and intercultural 

understanding (Van, 2009: pp.2-5). Literature, according to Maley (1989: p.3), deals with 

universal notions such as death, nature, and so on, which are universal across all languages 

and cultures. Therefore, the parallels and differences across cultures and languages can help 

us learn more about the globe as a whole. Hence, it is necessary to incorporate materials of 

cross-cultural awareness as a part of a course to engage students in effective intercultural         

communicative competence (ICC) and their intercultural awareness 
 

2. Literature Review 

     Globalization has made speakers use a foreign language with the people of the target 

language who become "mediators between various languages and cultures that interpret the 

world from different perspectives (Coperias-Aguilar, 2002: p. 87). Cited from (Saba Ayon & 

Harb, 2022) foreign language teaching generally concentrated only on the learners' linguistic 

competence without taking their Intercultural Communication Competence (ICC) into 

consideration (Tumen-Akyildiz et al., 2021). (Shah-Gordon, 2016) adds that with 

globalization, learning overlapped between domestic and international way which influential 

intercultural communication becomes evident (p.3).  Many researchers provided various 

definitions of the term intercultural competence, for instance, cultural competence, 

intercultural sensitivity, intercultural communication competence, cultural and global 
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competence (Fantini, 2000; Spitzberg, 2000; Deardorff, 2006). But the work of Byram is the 

most known model of ICC intercultural communicative competence. The concept of 

intercultural competence was first stated by Hymes's theory of communicative competence 

(Hymes, 1972). Then it extends the linguistic competence of Chomsky as the ideal speaker or 

listener and emphasizes of becoming an intercultural speaker mediating between various 

cultures. It focuses on real-life communication requiring the competence of individuals in a 

culture that gives them the power to know what and how to say it appropriately and to whom 

in a given situation (Byram and 

Wagner, 2018). 

 

municative competence is the ability of an Byram (1997: 5) writes that intercultural com   

understanding shared by people of different social identities to interact with people as 

iple identities. Intercultural communicative complex humans with their individuality and mult

ments factors: knowledge, attitude, skills of interpreting and competence consists of five ele

relating, skills of discovery and interaction, and critical intercultural awareness (Byram, 1997; 

 . Chen and Starosta (1998: p. 28) claim that intercultural competence is theByram et al., 2002)

ability to execute communication behaviors effectively and appropriately to elicit the required 

e for response in a specific context, includes three interdependent aspects, the cognitiv

cultural sensitivity, and developing intercultural awareness, the affective for developing inter

the behavioral for developing intercultural adroitness (Chen and Starosta, 1996; Gong et al., 

nce encompasses four dimensions 2018). Fantini (2000: p.5) argues that intercultural compete 

areneattitude, skills, and awnamely: knowledge,  

 

    According to Wiseman (2002: p.179), there are three main parts for developing 

intercultural competence, namely: self-knowledge/awareness, experience, knowledge about a 

specific culture, and positive action for effective interaction with the identified culture, which 

means knowledge, skills and motivation are the basic requirements to have an effective and 

appropriate interaction with people of different cultures. In other words, intercultural 

communicative competence is an understanding of the differences and similarities in the way 

of living and thinking in other cultures, widening horizons, and enhancing flexible 

communication skills that can cope to various cultural and social environments (Scarino, 

2009). (IC) was first known as communicative competence, then (ICC) as intercultural 

communicative competence due to its huge impact on teaching languages (Lopez-Rocha, 

2016: p.3). But IC and ICC in some contexts are used interchangeably. Byram (1997) defines 

IC as the capacity of people to interact their language with the people of other cultures, while 

ICC focuses on the speaker's ability to interact with people from another country and culture 

in a foreign language (p.71).  In foreign language teaching, ICC has been fashionable for a 

while, yet not most people understood its pedagogical implications (Lund, 2008: p.1). Byram 

(1997:p.7) defines ICC as "an individual's ability to communicate and interact across cultural  

boundaries”  

The necessity of applying the ICC in foreign language classrooms, Byram (1997) prepared a 

model of ICC, and then it was edited in 2020, which includes five "saviors". This model is 

broadly adopted in teaching foreign languages that raises students' and teachers’ awareness of 

the significance of appreciation and developing the differences and similarities between their 

culture and different cultures. Besides, it emphasizes the inseparable relationship between 

language and culture. The element factors or so called (savoirs) of the model are shown in  

Figure 1. 
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ram's 1997 model of ICC (adapted from Byram, 1997)yBFigure 1.   

 
 

 

     There are studies that have investigated the ICC model and the learners' perceptions of 

ICC. Such as: (Saba 'Ayon & Harb, 2022), investigated the Lebanese private university and 

found out students are familiar with the cultural components namely; attitude, knowledge, 

skills and intercultural awareness of the ICC model of Byram (1997). They displayed that the 

private university students regard themselves as intercultural competent speaker. 
 

     Saba Ayon (2016) did an investigation on the impact of telecollaboration on the students' 

familiarity toward ICC also their attitudes to this telecollaborative experience. 60 students 

enrolled in the course in three universities in three different countries namely, Jordan, 

Lebanon and USA. They adopted Byram's ICC as the theoretical framework, and used a 

qualitative and interpretive research design to collect various and rich data namely, a question 

survey, a reflection essay, short-answer, the posts of participants on Facebook, face-to-face of 

participants, a focus group interview, and an unstructured interview. The findings revealed 

that the telecollabora-5 experience influences both the participants' ICC for instances of 

Byram's five objectives of learning (namely attitude, knowledge, skills of interpreting and 

relating, skills of discovery and interaction, & critical cultural awareness) were evident in the  

students' interactions. Mu and Yu (2021) examined the perceptions of 33 Chinese students of 

English department towards ICC and also the challenges they face in enhancing their cultural 

competence. The interview and questionnaire findings showed that participants did not like 

ICC since they did not experience any interactions and the students have vague perceptions of 

ICC, since they have not 
 

Mu and Yu's (2021) study is the same as Liu's (2016) study, as both have the same aim on    

y. The interview and English students at West Normal Universit-100 Chinese non

intercultural communication and ceptualized questionnaire data showed most participants con

the vital role of cultural learning, as well as their interest in western cultures, but they lacked 

tural competence because of focusing on the necessary information about the intercul

g courses. Interestingly, most students believed that lish learninlinguistic competence in Eng
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grammar has no any influential role in communication & they had a vague attitude toward it. 

    eristics of culture which embody in work, daily life patternsThey misunderstood the charact 

ent routines as the instance.d entertainman 

     Allen (2021) did a research on the perceptions of 42 Japanese students who were taught an 

intercultural communication course for one semester of 3rd year college students. The online 

surveys were conducted for data gathering and the responses to open-ended questions nearly 

half of the participants (45%) were interested in communication and cultural interaction, also 

proved that communication is different across cultures since ICC is vital for future career, 

education and residency so enhancing their intercultural awareness skills helps them 

understand the world from different perspectives, and makes communicating with people 

from other cultures less challenging. 

 

     Halim et al. (2022) also conducted a paper regarding the perceptions on ICC in Islamic 

higher education institution in Sulawesi of 165 participants. The study showed that most of 

the participants understood the crucial role ICC plays in widening their horizon understanding 

the world better. They believed that ICC is like a bridge in building relationships and 

developing a more tolerant, respectful attitude. These studies are evidence for enhancing ICC 

in language teaching and raising the awareness of it. The implications of ICC in EFL classes 

are crucial in enhancing EFL university students' intercultural awareness to communicate 

competently with people of various cultures (Lopez-Rocha, 2016: p.7).  
  

     The wide adoption of Byram's (1997) ICC model in foreign language teaching is the 

evidence of the success of the model and due to the lack of research on the intercultural 

awareness of EFL students in Kurdistan Region, the present study is significant. Also, the 

experimental findings of this study enrich the review literature on intercultural 

communicative competence. The voice of participants in this study can shape the pedagogy of 

intercultural awareness. Based on the literature review, the current study presents these two 

following research questions: 

1. Is there any statistically significant difference at the 0.05 level of significance in EFL 

students' intercultural awareness (five element factors) after implementing the ICC model? 

2. Is there any statistically significant difference at the 0.05 level of significance between the 

control and experimental groups’ intercultural awareness? 

 

3. Methodology 

3.1. Research Design 

test are used to present the  -test and post-experimental pre -In the current study, a quasi      

Sciences  test. The Statistical Package for Social-t & posttes-results obtained from the pre

used to analyze the obtained data. The descriptive statistics are used to (SPSS version 23) is 

value and ANOVA. Because multiple results -test, p-calculate means, standard deviation, t

ing to the sequence of the in this study, the findings are presented accord were obtained

arch questions stated earlier.rese 

 

3.2. Participants 

     The sample of the research consisted of 60 participants; 30 of control group and 30 

experimental group of second year students of English department/ College of Education/ 

Salahaddin University who were randomly distributed. The sample of the research represents 

65% of the research population as seen in table1. 
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Table1. The Sample of the Study 
Group Section The sample 

 

 

Total 

Female Male 

EX A 14 16 30 

CG B 13 17 30 

Total  27 33 60 

 

3.3. Instruments 

     The tool for data collection is a pre-post-test to examine the role of literature based-

communication in enhancing EFL students' intercultural awareness through implementing 

Byram's model (1997) ICC & revised (2020). It also aims at finding out the significant 

difference between the control and experimental groups' (five element factors- savoiers). The 

pre-test of intercultural awareness was administrated before starting the treatment to 

investigate the students’ level of intercultural knowledge. While the post-test was conducted 

after the experiment finalized. The tests were scored according to a rubric of scoring scheme 

made by the researcher (Appendix 2), & it was scored by two assessors (the researcher & the 

2nd assessor) (Appendix 3). Then the results of their tests were calculated statistically using 

SPSS then compared to indicate the significant difference in both groups’ intercultural 

progress and their progress of the five element factors of ICC. The item difficulty index of the 

intercultural test ranged between 0.52-0.77 which is regarded as acceptable (Appendix1), and 

item discrimination index ranged between 0.32-0.59 which is regarded as acceptable 

(appendix 1). In order to ensure the reliability of the post-test of the study, the researcher 

administers a Test retest to a pilot sample of 25 subjects who are taken from the population 

then, their tests are scored. A statistical formula of Cronbach Alpha is calculated. The result is 

89% (appendix 2) which is a very high internal contingency coefficient (Anastasia & Urbina, 

1996:97). The validity of the tool was verified by jury members of a group of Engli 

instructors in the field of EFL and literatur 

 

4. Data Analysis and Discussion of Results 

4.1 Results and Discussion 

nd the research questions will guide the discussion of the findings The results are presented a

obtained. 

First Research Question.1.1 The 4 

statesquestion research tThe firs 

f significance in EFL y significant difference at the 0.05 level oIs there any statisticall -1

rcultural awareness (five element factors) after introducing the ICC model?students' inte 

The intercultural awareness test was administrated to both groups (control and experimental) 

to investigate and evaluate the progress in their intercultural awareness in general, and 

meanwhile, to evaluate the progress in five element factors of ICC of the two groups. 

To answer the first research question, the mean scores of the students' results on the pre- and 

post-administration of the intercultural awareness test were compared to investigate whether 

the students in the experimental group enhanced their intercultural awareness after receiving 

the treatment through the ICC model five element factors. The researcher used the dependent 

t-test to determine whether there was a significant difference before and after the treatment. 

The results are described statistically in terms of Mean, T-test, and P-value below. 
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Table 2. Dependent paired sample statistics of the Experimental group (pre-test total & post-

test total) 

 Type N Mean T-test P-value 

Pre-test (total) EG 30 54.143 16.81 0.000 

Post-test (total EG 30 76.818 

 

As illustrated in Table 2 the post-test means score (76.818) of the students who were taught in 

accordance with Byram's model of ICC (the experimental group) is significantly different 

from their pre-test mean score (54.143), at a level of 0.05. The P-value is equal to (0.000); 

hence, it can be concluded that there is a highly significant difference in the experimental 

group's progress in the students' intercultural awareness test before and after the treatment. 

This result constitutes a strong argument in favor of ICC model element factors in enhancing 

EFL students' intercultural awareness (their total score) in the experimental group. This result 

advocates the first hypothesis that EFL students' intercultural awareness enhances after 

teaching literature based- communication with the implementing ICC model (after the 

experiment), as in the table 3 below: 

 

eness testEG) total scores in intercultural awar Participants’ (CG &Table 3.  
 Type N Mean SD test-T value-P 

Achievement in 

test (total)-Pre 

CG 30 62.619 12.444 2.284 0.011 

EG 30 54.143 13. 827 

Achievement in 

test (total)-Post 

CG 30 8066.4 12.10 4.585 0.002 

EG 30 76.818 810.88 

 

     In the post-test, it is found that the EG's responses register different results. The mean 

score of the EG's responses has risen to (76.818) with a standard deviation of 10.888; while, 

the mean score of the CG's responses has fallen in the post-test to (66.480) with a standard 

deviation of 12.10. The results point out a statistical difference between the EG and CG 

students' mean score in their post-test with a P-value of 0.002, which indicates a significant 

difference in the mean score of EG post-test in favor of the ICC model in enhancing EFL 

university students' intercultural awareness to which the EG was exposed to during the 

experiment. In other words, this increase in the post-test mean score of the EG reflects the 

effectiveness of implementing the ICC model in teaching literature based-communication, 

this difference is clearly illustrated in table 3. 

     In sum, greater progress in the total score of the intercultural awareness test is seen in the 

results of the experimental groups' responses in the post- test as compared to the results 

obtained by the participants in the control group. Due to the assessment level at a< 0.05, the 

result is significant. Therefore, the first hypothesis which reads "there is no statistically 

significant difference at the 0.05 level of significance between the mean scores of the 

experimental group (where teaching literature based-communication is conducted according 

to the ICC model) and those of the control group (where teaching literature based- 

communication is conducted traditionally"), is rejected. 

 

     To find out whether the ICC model enhanced students' intercultural awareness in the 

experimental group, the pre-test and post-test mean scores of all intercultural awareness of the 

two groups of students were compared using the independent t-test to determine whether there 
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was a significant difference before and after the experiment. The five element factors were 

dealt with in the following order: 
 

A) Knowledge 

cluded in the objective test in all questions or is knowledge, which is inThe first element fact

requires students to understand and comprehend cultural facts based on the information which 

rks. found/from the literary intercultural texts. This section of the first element holds10 ma

groups (the control  test for both-s element in the questions in the postThe total scores of thi

test in order to decide -and experimental) were compared and analyzed using the independent t

ts are presented below:on the students' improvement in this element factor. The resul 

 

 

t factor (knowledge)Participant’s (CG & EG) scores in first elemenble 4. Ta 

 Type N Mean SD test-T value-P 

test-Pre 

knowledge  

 

CG 30 5.80 1.58 0.57- 0.574 

EG 30 6.00 1.11 

test -Post 

knowledge 

CG 30 7.57 1.01 2.905 0.006 

EG 30 8.87 0.90 

 

significantly higher mean two groups are compared, students in the EG gained a When the 

test in comparison with the mean score (7.57) of the students in the -score (8.87) in the post

el indicates that the ICC mod value (0.006) which is smaller than 0.05. This-CG with P

As in  tected difference is significant.enhanced the knowledge savoir in the EG and the de

test -test has arisen from 6.00 to 8.87 in the post-table 4, the mean score of the EG pre

(knowledge).their first element factor indicating a good progress in the EG scores in  

 

B) Attitude 

actor attitude questions, it is included in all the subjective As for the second element f

test -questions and holds 10 marks. It is noticed that the mean score of the EG's in the post

value (0.004), which -is (7.57) with the P test-mean score in the post(8.57) and the CG's 

that the difference is significant since it is smaller than 0.05.indicates  

 

Participants' (CG &EG) scores in the second element factor (attitude)Table 5.  
 Type N Mean SD test-T value-P 

test-Pre 

attitude 

CG 30 .775 1.14 0.98 0.329 

EG 30 5.47 1.22 

test -Post 

ttitudea 

CG 30 7.00 1.02 2. 906 0.006 

EG 30 8.57 0.94 

 

t (8.57), we find a big progress in tes-test (5.47) with its mean score in the post-If we compare the EG's pre

d as a ted difference is huge (table 5) and it can be countes attitude; since the detecthe EG'

significant difference. 

 

C) Skill of interpreting & relating 

This element is included in all the questions in the subjective test essay questions. The EG 

-test (7.00) with a P-the mean score of the CG post score (8.50) is higher thantest mean -post

alue (0.002). It is smaller than 0.05, then the difference is significant. These statistical v

descriptions are found in table 6 below: 
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skill of interpreting and  n the second element factorParticipants' (CG & EG) scores iTable 6. 

relating 

 Type N Mean SD test-T value-P 

test-Pre 

skills of interpreting & relating 

CG 30 5.77 1.30 0.33 0.09 

EG 30 5.67 0.99 

test-Post 

skills of interpreting & relating 

CG 30 7.00 1.17 3.120 020.0 

EG 30 8.50 0.94 

 

test EG (8.50) are compared, a huge -sttest EG (5.67) and po-he two mean scores of the preIf t

progress is noticed in the mean score of the EG's skills of interpreting & relating; hence, it is 

counted as a significant difference. 

 

ction) Skill of discovery & interaD 

essay questions  -all questions as subjective test Regarding this element factor, it included in

test is (8.97) and the -The EG's mean score of this question in the post and holds10 marks.

001), which indicates that the value (0.-s (7.50) with the Ptest i-CG's mean score in the post

sults are ood, and it is significant since it is smaller than 0.05. The redifference is very g

presented in table 7. 

overy & Table 7. Participants’ (CG & EG) scores in the 2nd element factor skills of disc

interaction 
 Type N eanM SD test-T value-P 

test-Pre 

&  skill of discovery 

interaction 

 

CG 30 5.60 1.16 1.49 0.141 

EG 30 5.17 1.09 

test-Post 

skill of discovery & 

interaction 

 

CG 30 7.50 0.86 4.616 0.001 

EG 30 8.97 0.93 

ore (5.17) with the EG's mean score in the test mean sc-are the EG's preFurther, if we comp

t (8.97), a huge enhancement in skill of discovery & interaction is indicated due to the tes-post

r than difference between the CG and EG is very good, and it is significant since it is smalle

(0.001).  value-0.05, with the P 

 

E) Critical intercultural awareness 

questions in the intercultural  -s element factor is also included in all subjective testThi

e CG test mean score (8.90) is higher than the mean score of th-awareness tests. The EG post

difference in EG's value (0.001). It is smaller than 0.05, then the -Ptest (7.07) with a -post

critical intercultural awareness mean score is considered significant. These statistical 

descriptions are found in table 8 below: 

 

rcultural awareness&EG) scores in critical inte . Participants' (CGTable 8 
 Type N Mean SD test-T value-P 

test-Pre 

Critical intercultural  

awareness 

 

CG 30 5.53 1.38 1.19 0.240 

EG 30 5.13 1.22 

test-Post 

Critical intercultural 

awareness 

 

CG 30 7.07 0.94 4.10 0.001 

EG 30 8.90 0.88 
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     If the two mean scores of the pre-test EG (5.13) and post-test EG (8.90) are compared, a 

big progress is noticed in the mean score of the EG's critical intercultural awareness; 

moreover, the difference is considerable and it is counted as a significant difference. 

 

     So far, the result scores achieved in both EG and CG in five element factors of ICC were 

put forward. Inspecting the results obtained from the intercultural awareness test (the total 

score and the scores of the element factors), it is evident that the students in the EG performed 

significantly better than the control group. 

 

      In sum, greater progress in five element factors is seen in the results of the experimental 

groups' responses in the post- test as compared to the results obtained by the participants in 

the control group due to the method of assessment at a < 0.005 (T= 4.585, P-value = 0.001). 

In addition, the result manifests that the progress in the experimental group's progress is 

certified to the positive impact of the implementation of the model ICC element factors in 

teaching literature based- communication to the experimental group. Thus, the mutual effect 

between the pre-test and the post-test results of the experimental group is significant, this 

result refutes the first null hypothesis of the study and leads to accept the alternative 

hypothesis which confirms that the implementation of the ICC model brings about significant 

enhancing EFL University students' intercultural awareness. Therefore, the first null 

hypothesis is rejected. 

 

      It is worth mentioning that the EG outperformed the CG in all five element factors of the 

ICC in the post-test. However, this progress seems to be relative as regards individual element 

factors. That is, the five element factors have progressed at the same rate although some 

elements progressed better than others. 

To show the extent to which individual element factor have made progress, their P-values in 

the post-test will be compared to show the significance of the difference detected in their 

scores. 

element factors and results revealed that general progress has been done by the EG in all  The

e results are shown in table 9.Th it was a significant difference. 

 

test element factors scores-values of post-The PTable 9.  
The element factors value-P 

owledgeKn Sig.  P<0.050.006    

Attitude Sig.  P<0.050.006    

ing & relatingSkills of interpret Sig. P< 0.050.002    

Skills of discovery & interaction Sig. P<0.050.001    

Critical intercultural awareness Sig. P<0.050.001    

 
 

4.1.2 The Second Research Question 

      The second study question states: is there any statistically significant difference at the 0.05 

level of significance between the mean scores of the control group and experimental groups’ 

element factors? 

      To answer the second question, first we should indicate whether the five element factors 

have progressed at the rate or scored different progress, the analysis of variance (ANOVA- 

one way) is used to ascertain whether the different element factors progressed at the same 

rate, i.e., to examine the differences between the means of the EG post-test scores and identify 

the most and the least developed elements. ANOVA one-way (analysis of variance) is a 

statistical method used to test differences between three or more means, i.e., to determine 
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whether there are any statistically significant differences between the mean scores of three or 

more independent groups. 
 

     In this study, ANOVA is used to determine the most and the least progressed element 

factors. When the comparison was made between the five element factors and their mean 

scores were calculated, it was found P-value (0.685) which is regarded as an insignificant 

result since it is larger than 0.05 (Sig. if P<0.05). Thus, it can be said that the five element 

factors progressed equally after the treatment since the comparison of their mean scores 

revealed to be insignificant. This result leads us to accept the second hypothesis which says: 

“There is no statistically significant difference at the 0.05 level of significance between the 

mean scores of five elements factors” (All the five element factors will progress equally after 

implementing  

the ICC). 

 

    The table 10 shows the means of the five element factors of EG group: knowledge (M= 

8.87), attitude (M=8.57), skills of interpreting & relating (M=8.50), skill of discovery & 

interaction meaning (M=8.97), critical intercultural awareness (M=8.90. Examining the table 

reveals that critical intercultural awareness (M=8.97) is the element which achieved the 

higher progress, while (skills of interpreting & relating), and (attitude) (M=8.50), (8.57) 

respectively are the least progressed elements. Whereas, regarding the control group, the 

means of the five element factors: knowledge (M= 7.57), attitude (M=7.00), skills of 

interpreting & relating (M=7.00), skills of discovery & interaction (M=7.50), critical 

intercultural awareness (M=7.07). Checking the table11 reveals that the knowledge element 

gained the higher progress, then the (skills of discovery & interaction) element scored the 

second rate of progress. While the element factors of (attitude,) and (skills of interpreting & 

relating) equally progressed and achieved the least mean score. The last element critical 

intercultural awareness (M=7.07) is the element which comes in the third position of progress. 
 

gnificant. difference between the mean scores of the five element factors proved to be insiThe 

This means that the five element factors progressed at the same rate in both groups, but in the 

the control group. The  cores than inexperimental group the element factors achieved higher s

results are demonstrated in tables 10 and 11. 

 

 test of-way results of five element factors’ mean scores of the post-ANOVA one  ble 10.Ta

experimental group 
Item N Mean SD value)-(P 

Knowledge 30 8.87 0.90 0.68 

N. S itudeAtt 30 8.57 0.94 

Skills of interpreting & relating 30 8.50 0.94 

nteractionSkills of discovery & i 30 8.97 0.93 

Critical intercultural awareness 30 8.90 0.88 

 

f test o-way results of five element factors’ mean scores of the post-ANOVA one Table 11. 

upcontrol gro 
Item N Mean SD value)-(P 

Knowledge 30 7.57 1.01 0.81 

N. S Attitude 30 7.00 1.02 

Skills of interpreting & relating 30 7.00 1.17 

Skills of discovery & interaction 30 7.50 0.86 

Critical intercultural awareness 30 7.07 0.94 
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The result of T-test and p-value obtained in EG & CG in 5 element factors of ICC in post-test, 

indicating that the students in the EG performed significantly better than the control group. 

This means there is a statistically significant difference at level 0.05 of significance between 

the control group & experimental group since the p-value (P<0.05) is significant in all 

elements of the model as shown in table 12. Hence, the second null hypothesis, which states:" 

There is no statistically significant difference at the 0.05 level of significance between the 

mean scores of both the control & experimental groups’ intercultural awareness" is rejected. 

 

test of all element factors of CG & EG-values of post-test & P-The TTable 12.  
test in CG -The element factors in post

EG&  

test-T aluev-P 

Knowledge 2.905 0.006   Sig.  P<0.05 

Attitude 2.906 0.006   Sig.  P<0.05 

Skills of interpreting & relating 3.120 0.002   Sig. P< 0.05 

 

Skills of discovery & interaction 4.616 

 

0.001   Sig. P<0.05 

Critical intercultural awareness 04.10 

 

g. P<0.050.001   Si 

 

5. Conclusion 

 The present study has concluded that it is highly recommended that ICC be included in the 

EFL classes and acknowledged as a main competence in (Communication) course and thus be 

integrated in lessons, taught and upgraded in the entire syllabus because of its effective 

impact on enhancing EFL students' intercultural awareness. Thus, its addressing and 

integrating by language teachers is necessary to guarantee student’ understanding and the 

Besides, the implication of ICC in EFL mpetence. municative coprogress of intercultural com

tal role ICC plays in enhancing EFL students' intercultural classrooms is needed for the vi

awareness in helping them to communicate competently with people of different cultures 

udents since Kurdistan Region like many countries became top FL Kurdish stespecially for E

-n the Kurdistan Region, few empirical studies have been done  on literatureiglobal,  and also 

based communication in enhancing EFL students’ intercultural awareness and intercultural 

there has been a growing  Therefore, ICC must be urgently adopted since competence.

ion for an intercultural awareness in foreign language teaching. In addition to this, recognit

ompetence students' competences will not complete without intercultural communicative c

ral part C).  Most significantly, when intercultural communicative competence is an integ(IC

of the language classroom, EFL University students will be interculturally aware & can 

ndings with and understa experience how to appropriately use language to build relationships 

onsderstandings and misconceptimembers of other cultures & avoid misun 
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Appendix (1) DL and DP of the Post-Test Items 

Item No. DL DP 

1 0.70 0.51 

2 0.74 0.43 

3 0.76 0.45 

4 0.77 0.47 

5 0.52 0.40 

6 0.52 0.33 

7 0.53 0.32 

8 0.63 0.33 

9 0.74 0.46 

10 0.77 0.46 

11 0.75 0.45 

12 0.56 0.33 

13 0.67 0.57 

14 0.66 0.43 

15 0. 75 0.46 

16 0.76 0.44 

17 0.65 0.59 

18 0.72 0.38 

19 0.54 0.39 

20 0.69 0.47 

21 0.63 0.57 

22 0.77 0.46 

23 0.76 0.48 

24 0.76 0.49 

25 0.77 0.45 

26 0.55 0.36 

27 0.66 0.44 

28 0.59 0.35 

29 0.56 0.34 

30 0.76 0.48 

31 0.77 0.45 

32 0.74 0.43 

33 0.65 0.42 

34 0. 63 0.54 

35 0.56 0.33 

 

 

 
Appendix (2) A rubric for scoring post-test of intercultural awareness (ICC five element 

factors) (50 marks- each question out of 10 marks) 
Q1. A -Knowledge Objective Test Multiple choice 

items(4ms) 

Item1 

1m 

Item2 

1m 

Item3 

1m 

Item4 

1m 

Q1. B  -Attitude 

-Skill of interpreting &relating 

-Skill of discovery& interaction 

-Critical intercultural awareness 

 

Subjective Test Essay (6ms) Item1 

2ms 

Item2 

2ms 

Item3 

2ms 

 

Q2. A -Knowledge Objective Test True & false 

items(4ms) 

Item1 

1m 

Item2 

1m 

Item3 

1m 

Item4 

1m 

Q2. B -Attitude 

-Skill of interpreting & relating 

-Skill of discovery& interaction 

-Critical intercultural awareness 

 

Subjective Test Subjective Test 

(6ms) 

Item1 

2ms 

Item2 

2ms 

Item3 

2ms 
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Q3. A -Knowledge Objective Test Fill in the blanks 

items (4ms) 

Item1 

1m 

Item2 

1m 

Item3 

1m 

Item4 

1m 

Q3. B -Attitude 

-Skill of interpreting& relating 

-Skill of discovery& interaction 

-Critical intercultural awareness 

 

Subjective Test essay (6ms) Item1 

2ms  

Item2 

2ms 

Item3 

2ms 

 

Q4. A -Knowledge Objective Test Matching items 

(4ms) 

Item1 

1m 

Item2 

1m 

Item3 

1m 

Item4 

1m 

Q4. B  -Attitude 

-Skill of interpreting & relating 

-Skill of discovery& 

-Critical intercultural awareness 

 

Subjective Test Essay (6ms) Item  

2ms 

Item2 

2ms 

Item3 

2ms 

 

Q5. A -Knowledge Objective Test Definition(4ms) Item1 

1m 

Item2 

1m 

Item3 

1m 

Item4 

1m 

Q.5. B -Attitude 

-Skill of interpreting & relating 

-Skill of discovery &interaction 

-Critical intercultural awareness 

 

Subjective Test Essay(6ms) Item1 

2ms 

Item3 

2ms 

Item 

2ms 

 

 

 

 

 

 

Appendix (3) Agreement of the Post-test Reliability Coefficient by two Assessors 

 
N0. The Researcher’s Scores The second Assessor’s Scores Reliability 

Coefficient 

1. 46 44  

0.89 

Pearson 

Correlation 

2. 49 49 

3. 45 44 

4. 46 46 

5. 48 48 

6. 38 38 

7. 36 35 

8. 39 39 

9. 37 38 

10 48 49 

11. 45 45 

12. 39 38 

13. 49 49 

14. 42 43 

15. 44 46 

16. 46 45 

17 44 44 

18. 48 48 

19. 46 46 

20. 47 48 

21. 33 31 

22. 35 35 

23. 47 47 

24. 47 48 

25. 49 49 
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  یکردنێ جەبێج  ەیگڕێ  ەل یان یب  یك زمانوه   یز ینگلیئ ی زمان یان یقوتاب ی لتور ەک  وانێن یار یشۆ ه ەیو ەرزکردنەب له ی ندوهیپه  یما ر بنه سهله  بەدەئ

 ICC یلێدۆ م

 

 ـازنین شـــێخ محـــمد نـــ ندی جـــبار عــباس رشیدشـــیرین سعدالله 

 ىۆ زانك   ،ەرد ەرو ەپـــ یژ ێلۆ ،كیز ینگلیئ یشەب

 رێهه ول-نیدەحەڵ س

 ىۆ زانك   ،ەرد ەرو ەپـــ یژ ێلۆ ،كیز ینگلیئ یشەب

 رێهه ول-نیدەحەڵ س

    ،وەردەپـــەر ،كۆلێژی ئینگلیزیبەشی 

 ێرهه ول-سەڵحەدین ىۆ انكز 

edu.krdshireen.rashid@su. nada.jabbar@su.edu.krd nazenin.bapir@su.edu.krd 

 

 پوختە

 ر ەسەل  ییەند ەو ەیپ  ینیپشکن  یئامانج .   یکار ی تاق  یگروپ   و  ۆڵنت ۆ ک  ی گروپ  ،ییەکەمەڕە ه  یگروپ  دوو  ی زموونەئ  ە یەو ەنیژێتو   مەئ

  ها ەرو ەه.   ەو ە رامیبا  ی ICC  یلێدۆ م   ەیگڕێ  ەل EFL  ی ندکارانێخو   ی کانەکولتوور   وانێن  یار یشۆ ه  ەیو ەرزکردنەب  ەل  اتیبەدەئ  یماەبن

) ییەکاریتاق  و  ۆڵنت ۆ ک  یناکەگروپ  وانێ ن   یاواز یج  یکردنیارید  یئامانج   ،یار یزان  ەیو ەکردنۆ ک  ۆب(.   توخم  یر ەفاکت  نجێ پ' 

  کدا ێتکا  ەل  ،ەرگرتوو ەو   یر ۆ راوجۆ ج  یرکار ێف  یژ یستات  و ICC  یلێدۆ م  یکار یتاق  ی گروپ.   تێکاردەب   یدوا  یدوا  شێ پ  ەیو ەکردنیتاق

   سن؛ەک ٦٠ انشداربوو ەب.  بنەد  یرکار ێف ەیستە ر ەک مانەه ەیوتەرکەب گروپ 2.  تێندر ێخو ەد یتی رەن یکەیەو ێش ەب ۆڵنت ۆ ک یگروپ

 & ،SD، t-test  ،ەینمر   یندەمامناو .   ی ز ینگلیئ   یشەب  یمەدوو   ی ناغۆ ق  یندکارانێخو   یار کیتاق  یگروپ  ەل  30&    ۆڵنت ۆ ک  یگروپ  ەل  30

p-value ۆڵنت ۆ ک  یگروپ   یکانەنجامەئ  ەڵگەل  راوردەب  ەب  یەدایکاریتاق  یگروپ  یدوا  ەیو ەکردن یتاق  ەل  ەکەوتنە شکێپ.   نێر دەد  نجام ەئ  .

  ۆڵ نت ۆ ک  یگروپ   یکانەنجامەئ  ەڵگەل  راوردەب  ەب  یەدایکاریتاق  یروپگ  یدوا  ەیو ەکردنیتاق  ەل  توخمدا  یکار ۆ ه  5  ەل  ەور ەگ  یوتنەشکێپ

  وان ێن  یار یشۆ ه  ەیو ەرزکردنەب  ەل ICC  یندەو ەرژ ەب  ەل  یکار یتاق  یگروپ  یدوا   ەیو ەکردنیتاق  ەل  رچاوەب  یک ییەاوازیج  کەو 

 .ەو ەکردنیتاق  یکات ەل ەبوو  ەیتو ەرکەب یکار یتاق یگروپ ەک  کانەوور کولت
 

 بیانى زمانی كوه  ئینگلیزی  زمانی  قوتابیانی ئەدەبی،  پەیوەندی کەلتوری، نێوان ICC , لیمۆدێ :سەرەکیەكان وشە

 
 س  س  أي  ذجنمو  تنفيذ  خلال من   اجنبية كلغة يزيةنجلالا  اللغة  الطلاب لدي  الثقافات  بين المشترك الوعي تعزيز  ف  الاتصالات على القائم الأدب

 

 نــــازنین شـــێخ محـــمد  عــباسندی جـــبار  رشیدشـــیرین سعدالله 

-صلاح الدين،جامعة التبية ،كلیة ينگلیز سم ال ق 

 ربيلأ

-صلاح الدين،جامعة التبية ة ،كلیينگلیز سم ال ق 

 ربيلأ

صلاح  ،جامعة التبية ،كلیة ينگلیز سم ال ق 

 ربيل أ-الدين

dshireen.rashid@su.edu.kr nada.jabbar@su.edu.krd nazenin.bapir@su.edu.krd 

 

 ص خلالم

 الدب  لىع ــ  القائمــة  الاتصــالات  فحــ   إلى  ويهدف.   وتجريبية  ضابطة  مجموعة  ،  عشوائيتين  مجموعتين  من  تجريبية  الدراسة  هذه 

 الفــر  عن الكشف إلى يهدف كما  .Byram's ICC نموذج خلال من أجنبية كلغة الإنجليزية اللغة ثقافات بين الطلاب وعي تعزيز في

 التجريبيــة المجموعــة  تلقت.   القبلي  الاختبار  استخدام  يتم  ،  البيانات  لجمع(.   عناصر  خمسة)   جريبيةلتوا  الضابطة  المجموعات  بين

 لــنفس رضــانتتع مجموعتــان.  تقليــدي بشــكل الضــابطة المجموعــة تدريس يتم بينما ، مختلفة تدريس تيجياتات واس ICC نموذج

 قســم الثانيــة الفرقــة طــلاب مــن التجريبيــة المجموعة من 30 و ضابطةلا  المجموعة  من  30   ؛   60  المشاركين  عدد.   التعليمية  المواد

 مقارنــة التجريبيــة للمجموعــة البعدي الاختبار في التقدم  .p وقيمة ، t اختبار ، SD ، الدرجة متوسط إجراء يتم.  الإنجليزية اللغة

 المجموعــة  بنتــائج  مقارنــة  التجريبيــة  للمجموعــة  ديالبع ــ  الاختبــار  في  عوامل  5  في  الهائل  التقدم  كان.   الضابطة  المجموعة  بنتائج

 لــه تعرضــت الــذي الثقافــات بــين الــوعي تعزيز في ل ةبييرالتج للمجموعة البعدي الاختبار في كبير فر  هناك كان حيث الضابطة

 .تجربة  خلال التجريبية المجموعة
 

 .اجنبية كلغة الانجليزية اللغة طلاب الاتصالات، على القائم الدب الثقافات، بين الوعي سي، سي أي نموذج :الرئيسية لكلماتا

 

 

mailto:nada.jabbar@su.edu.krd
mailto:nazenin.bapir@su.edu.krd
mailto:nada.jabbar@su.edu.krd
mailto:nazenin.bapir@su.edu.krd

